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Hpeoucnosue

Hacrosimmii y4yeOHMK  SBJIIETCS YETBEPTOM YACThIO CEpPUM YYEOHMKOB ‘A
Graded English Course” wu mnpeana3HadeH s cryaeHtoB IV kypca
JVUHTBUCTUYECKUX M  NEIArOTMYECKUX YHUBEPCUTETOB, HHCTUTYTOB U
(akyIbTeTOB MHOCTPAHHBIX S3bIKOB, a TaKXe I JKEJAIOUIUX OBJIAIETh
MHOCTPaHHBIM SI3bIKOM Ha IIPOJIBUHYTOM YPOBHE.

Yyebuuk Oaszupyercs Ha MpPUHIUIAX KOMMYHHMKAaTHBHOTO TOJAXO0Ja K
OOy4eHHIO, B3aMMOCBSI3aHHOTO (KOMIUIEKCHOT0) OOydYeHHsI BHUIAM peueBOr
NEATEIbHOCTH W CTOPOHAM peyd, MPOPECCHOHAIBHON HAMpaBIEHHOCTH
00yueHUs] ”HOCTPAHHOMY SI3BIKY KaK CHEIHAIbHOCTH, IPUHIIUIIAX TPOOIEMHOTO
00y4YeHUs C UCTIOIb30BAaHUEM JIEMEHTOB METOIUKA HHTEHCUBHOTO OOYYEHHUS.

Y4yeOHMK BKIIOYAeT B ce€0s 5 TEMaTHUYECKUX KOMIUIEKCOB, ITOCBSILIEHHBIX
npo0iieMaM CEMEWHOTO BOCHUTAHMsS, IIKOJIBHOIO OOpa3oBaHMs, NPOQecCUH
YUUTENS, CEMEUHBIX OTHOIIECHUW, MpOOJeMaM COBPEMEHHOW MOJIOAECKU H
IOJIPOCTKOB, OPTaHU3ALMN 3I0POBOr0 00pa3a XKU3HU.

Kaxxp1ii KOMIUIEKC COCTOUT U3 6 OJIOKOB.

HepBBIﬁ 010K IMpCaAcCTaBJICH MHHHU-ITIOJINIIOI'OM, BBOAIIINM B TCMY,
HaMCHAaOIUM pPa3BUTHUC IIOATCM MU CBA3U C MaKpOTeMOﬁ. OcHoBHas Ocjab —
opranm3any:sa KOMMYHHKAIIUH, B IIPOLICCCC KOTOpOﬁ OCYmCCTBIIAACTCA BBCACHHUC
)51 aBTOMAaTHu3alusi HOBBIX JCKCHUYCCKHX CAHHUII, (bOpMI/IpOBaHI/IG n
COBCPIICHCTBOBAHHC (1)0HGTI/I‘-ICCKI/IX N JCKCUKO-TPAaMMATHUYCCKHNX HABBIKOB, a
TAKIKC Pa3BUTHUC YMGHI/Iﬁ TOBOPCHUSA, YTCHHUA U MMMCbMEHHOM pcuun.

Bropoii 650k HampaBiieH Ha 0OOy4eHHE YTEHHUIO U CMBICIOBON MHTEpHpETaluu
TekcTa. Metoauueckas PyHKIus O10Ka 3aKio4aercst B OpMUPOBAHUHN YMEHUIMA
oOmiero oxBara cojepxaHus TekcTa (SKimming), ymeHuit yriayOiieHHOTO
MOHUMAaHHMSI TPOYUTAHHOTO (SCaNNINg), yMEHUsI aHATM3UPOBATh YATAEMBIN TEKCT
B COOTBETCTBHUH C 33JJaHHBIMH MapaMeTpamu (CIOKET, KOMITO3ULIUS, XapaKTephbl,
npoOiemMbl W HJAEU TPOU3BEAECHUS) U YMEHHUS BBIPA3UTh COOCTBEHHOE
OTHOILIEHUE K COAEPKaHMIO, TPOOJIEMAaTUKE U XYy/10)KECTBEHHBIM JTOCTOMHCTBAM
npousBeaeHus (text interpretation). Pasmen “Follow-Up Activities” nanpasieH
Ha PAa3BUTHE YMEHUW Kak ITOJTOTOBJIEHHOMW, TaK M HEMOATOTOBJICHHOW pPEYd B
MOHOJIOTMYECKOW U  JUaJoTMYecKod (¢GopmMax B YCIOBUSAX TPYHIIOBOM
JIUCKYCCHH, POJIEBON UTPBI U JP.

OOy4eHHIO YTEHUIO KaK BUJY PEUYEBOM AESITEIbHOCTH MOCBAIICH TPETHM OJIOK.
B kauecTBe mMarepuana Ui YTEHHUSA MCIOJIb3YIOTCS Pa3JIMYHbIE BUIbBI TEKCTOB:
KOPOTKHE paccKasbl, OTPBIBKM W3 POMAHOB, 3CCE, IPOCHEKTHI, NHUCHMA,
peksiaMHble 00bsABIIEHUS, CTUXU. OCyIlecTBIIsAETCS 00yUYeHHE Pa3InYHbIM BUIaM
YTEHUS: 03HAKOMHUTEIBHOMY, ITOMCKOBOMY, IPOCMOTPOBOMY U H3ydaromeMmy. B
KAueCTBE COIYTCTBYIOUIEM 3aJa4d BBICTYNAET COBEPIICHCTBOBAHUE YMEHHM
TOBOPEHUS U TMCbMEHHOM PEYH.



LICTBepTBII\/i OJIOK BKJIIOYaeT B ceOs TEKCT Ha ayJupoOBaHUC MW 3aJaHus I
Pa3BUTHA YMCHI/IfI IMOHMMAaHUS W H3BJICYCHUS CMBICIOBOM I/IH(i)OpMaHI/II/I. 10T
OJI0K Tak KC, KaK U NPpCAbIAYIIHNEC, UMCCT BBIXOA B YCTHYIO U ITIUCbMCHHYIO PCYb.

[TsaThIii OJ0K HampaBiicH Ha (POPMUPOBAHKE YMEHUIN PAOOTHI C IEPUOTUNICCKUMHU
U3JJaHUSAMH, B TIPOIECCE KOTOPOH COBEPUICHCTBYIOTCS YMCHHS UTCHHS,
TOBOPCHHSI, THCBMEHHOH peudn ©  NPOPECCHOHATBHOW  KOMIICTCHITUU
00yJaeMbIX.

[MecToif 610k MMeET 1eNbl0 00ydYeHHEe pedEepUPOBAHUIO PYCCKUX TEKCTOB Ha
AHTJIMMCKOM SI3BIKE.

OOydeHne MUChbMY U MHCbMEHHOM pedd OCYIIECTBISIETCS B IMpolecce padoThI
HaJ KaXabIM 0510koM. Mcronap3yroTcs B OCHOBHOM TBOPYECKHUE 3aJaHUSl B BUJE
HaAIMCaHMsI 3CCE PA3JIMYHBIX TUIIOB, MPEAOIAraouX U3JI0)KEHHE COOCTBEHHOM
TOUKM 3pEHHUs Ha 3aTparuBaeMyro mnpoOiemy. Kpome Toro, mpaktukyercs
HaIlMCaHNE JUKTAHTOB, PE3IOME, IIJIAHOB, IPOCIEKTOB U T.J.

JIMHTBOCTpaHOBEAUECKUN  acCHeKT, MPEJCTaBICHHBI BO Bcex  OJOKax
TEMaTUYECKMX KOMIUIEKCOB, BKJIIOYAaeT B ce0sf 3HaHMA O [podieMax
oOpaszoBanus B BenukoOputanuu u CHIA, npobiemax moAroTOBKH yUUTENEH, O
IPUCYKJIEHUU YYEHBIX CTENEHEH, TUmax IIKOJ, O IMporpaMmax OopbObI €O
CIIN /oM, HapkoMaHHEH, O TpoIaraie 370pOBOTro o0pa3a U3HH U T.1.

[IpyHmun  npodeccHOHaIbHOM  HANpPaBIEHHOCTH  OOYy4Y€HHsA  SABISIETCS
OCHOBOITOJIArAlOIIMM. 3a/laHdsl, HallpaBJ€HHblE Ha (HOPMHUPOBAHHUE JIMHIBO-
METOJAMYECKMX YMEHHI, HE BBIACIAIOTCS B OTICIbHYIO IPYIIy, TaK KaKk OHH
BXOJST OPraHUYECKONM YacThl0 BO BcC€ OJIOKM TEMAaTHYECKUX KOMILIEKCOB,
dbopmupyss TpodecCHOHANBHBIA MOAXO0J Ha BCEX JTanax pa3BUTUS BHJIIOB
pPEYEBO IEATEIBHOCTH U CTOPOH PEYH.

Bonbiioe BHUMaHWE yACISIETCS POJICBOM UIpe KaK CPEJICTBY OOYyYECHHS M Kak
e 00ydeHus OyayIiero yauTesi B IpopeCCHOHAILHOM IIJIaHE.

CoBepilieHCTBOBaHHE  (DOHETHUYECKUX, JICKCHUECKUX H  TIPaMMaTHYECKHX
HAaBBIKOB OCYIIECTBISCTCS B Ipoliecce (OPMHPOBAHUS PEUEBBIX YMCHHH, a
TaKXKe B Tpolecce CIylaHus (OHETHUYECKUX TEKCTOB, B CIEIHAIbHBIX
SI3BIKOBBIX M YCIIOBHO-PEUEBBIX yIpaxkHeHUsAX B pasaene “‘Remedial Teaching”,
B IPOLIECCE BBHIMOJHEHUS MPO(ECCHOHATLHO HAMpaBICHHBIX YIPAKHEHHH B
YTEHUU M [IPH BBEJICHUN U aBTOMATHU3aIlNU HOBBIX JICKCUYECKUX €TUHHII.

B yueOHuke mnpeolOsiaaloT TBOPYECKHME BUIBI 33JaHHUM, YTO COOTBETCTBYET
MICUXOJIOTHYECKUM OCOOCHHOCTSIM CTYJCHTOB HA MPOJABHHYTOM 3Tare 00ydeHus
(KpUTUYHOCTh,  TBOPYECTBO,  CTPEMJICHME K  CAMOBBIPAXKCHHIO |
CaMOYTBEP)KICHHUIO, K OCO3HAHHIO COOCTBEHHOTO COILMAJIBHOTO OMNBITa H
npodeccuoHaNbHBIN HHTEPEC).



Bce Onoku comepkat HeOombmioi pasaen “Smile and Relax”, comepskamuii
IIYyTKH, FOMOPHCTHYECKHE  PACcCKas3bl, KAPTHHKHA IS  ONHCAaHHS W
KOMMEHTHUPOBAHHSI, KOTOPEIE B COBOKYITHOCTH PEICTABIISIOT
CaMOCTOSTENIbHBIN KaHP TEKCTOB U BUIOB JEATEIHHOCTH.

B y4eOHUMK BKIIOYEHO TMPHIOKEHHE, COCTOSIIEe U3 TEOPETUYECKON
uHboOpMallu 1O BHUJAAM pabOThl: HMHTEpIpETalus TeKcTa, pedepupoBaHue,
poJieBasi UTpa v MUCbMEHHAs Peyb.

CocTaBuUTensIMU ~ TEMAaTHYECKUX KOMIUIEKCOB  SIBIIAIOTCA  IpenojaBaTeiv
Ka(eaphl JEKCUKOJIOTUN W CTUIUCTUKU aHriauickoro sieika HIJIY um. H.A.
Jobpomo0oBa:

“CeMeliHOE BOCIIUTaHHE I'.B. Unpuna
T.I1. KypenkoBa

“IIpodeccus yuurens” I'.H. CunenbHUKOBA
“IIpoGaembl 0Opa3oBaHUs” JLIL. 3aropnas

“bpak u ceMelHbIe OTHOIICHUS JLII. Mopo3oBa
“IIpoGaemMbl MOJOICKHU T.I1. KypenkoBa

KomnexktuB aBTOpOB BbIpakaer mnpusHarenbHocTh H.H. MakueBckoit 3a
MPENOCTABIECHNE YaCTH MaTEPUAJIOB JJIsl TEMAaTUYECKOTO KoMmIuiekca “CeMeitHoe
BOCIIUTAHUE .

ABTOpBl yueOHUKa OsiaromapHbl Maructpy DAMHOYpPrcKOro yHHUBEpPCUTETa
Tecce XenmcuHr, a Takxxe Maptuny bpayny n Outonn Koyny 3a BeICKa3aHHBIE
NPEUIOKEHUST 110 COBEPIICHCTBOBAHUIO TEKCTa Yy4eOHMKAa B IUIAHE €TI0
ayTEHTUYHOCTH M COOTBETCTBUS HOPMaM COBPEMEHHOT'O aHTJIIMIICKOTO A3bIKA.

ABTOpBI BBIPKAIOT TIIYOOKYIO MPU3HATEIBHOCTH JOKTOPY (DHIIOIOTHYESCKUX
Hayk, mnpodeccopy A.H. JlaBpoBoii u IOKTOpPY (UIOJOTUYECKUX HAYK,
npodeccopy C.B. ITocTHUKOBOH 3a KpUTHUECKHE 3aMeUYaHUs W IPEIIOKEHHUS,
BBICKAa3aHHBIC B PEIICH3USIX HAa YUCOHUK.



Unit 1. HOME UPBRINGING

Part 1. AUDIO-ORAL INDUCTION

1.1. Listen to the recording of the panel talk
without looking at the text and say what it is about.
‘-F;‘w | What are the crucial aspects of the process of home

W i upbringing?

Panel Talk

- Today our panel looks at some crucial problems of upbringing. 1 am delighted
to introduce the members of the panel — a parent, a psychologist, a sociologist, a
psychiatrist, a school- teacher, a pediatrician and a probation officer.

- “All in the family”, they say. It couldn’t be more right, I think.

- Yes, this is where our character, our personality is formed. And parents are the
child’s first teachers setting him good or bad examples.

- True. Parents’ mission is extremely responsible. They should take a close look
at themselves and try to get rid of their bad qualities.

- Easier said than done, I’m afraid. But really, self-control is indispensable.

- I can’t but agree with you. One educates by what one is, not by what one
knows or says.

- Yes, sounds next to ideal but we are no saints. What matters most is your good
nature and no harsh feelings towards your children.

- Entirely so. Love and care are all important. The home atmosphere should be
friendly and relaxed.

- Don’t you think many parents put too much pressure on their children, taking
away their initiative and all that?

- No, just a few of them. Many more are too permissive and even neglectful.
Growing up, children are starting to form their own identity by disengaging
from parental influence.

- They do, if parents fail in their duty. Then a youngster’s peers can become his
family. And peer pressure is very strong.



- Quite so. Children who roam in groups gain a sense of power that they do not
have individually. Caught in a mob frenzy, a boy may go ahead with a
destructive act.

- But why?

- Hm, out of fear that others in the group will think him a coward, that is to
prove his masculinity.

- Society is not always good to children. So much free-floating anger among
some of our youth. They are notorious for lack of any morals.

- And no wonder at all, so many broken families now, violence-packed films
and even cartoons on TV, to say nothing of video films with images of brutality
and so on.

- It’s quite enough to lead to a distortion in personality development, isn’t it?

- Naturally. That’s why many children go wild to escape boredom. And the
strange thing is that entire communities, schools and families try to find blame
everywhere but in themselves.

- That brings me to what | was going to say. They should be taught the good
values of life. If not taught, they grow up in a moral vacuum and moral vacuums
produce moral monsters.

- From my own experience | know that good communication between parents
and children is one of the best ways to prevent any problems.

- But how to achieve it? Some parents find it hard.

- You wouldn’t mind if I suggested a couple of tips? How can your children say
no to their friends if you do not teach them to use independent judgement? Build
your children inside the home. That gives them good feelings about themselves.
Try to avoid turning their leisure time into duties and drudgery.

- Yes, they must learn to be other-centered, not only self-centered.

- Our hope is to bring up children with a feeling that they are in this world not
for their own satisfaction but primarily to serve others.

- Thank you ever so much, everybody. | am afraid | must now bring our panel
talk to a close. | am sure we can continue our discussion at our next meeting.
Thank you.

1.2. Listen to the recording a second time and find answers to the
following questions:



1) What is our task, our aim as parents?
2) What is the best way to avoid problems in upbringing?

3) How can good communication between parents and children be
achieved?

4) What should a child’s home be like?
1.3. Act out the talk briefly.

1.4. Discuss: Parents should welcome their children’s friends under
the home roof.

1) Name the possible occasions.
2) A birthday party is one of them, isn’t it?
3) What do you think about these ideas about children’s birthday parties?

- Prepare well for the party. Remember — most children fondly recall
their early birthdays.

- Invite one friend for each year of your child’s age.
- Start the party early.
- Keep food simple. Look beyond cake and ice-cream for tasty treats.

- Kid’s attention switches on and off, so alternate between active games
and calmer entertainment such as watching cartoons, puppet shows,
story reading or simple crafts.

- Give children under seven a small gift or party favour to take home.
- When to Go: When you go a-calling,

Never stay too late,

You will wear your welcome out
If you hesitate!

Just before they are tired of you,
Just before they yawn,

Before they think you are a goop,
And wish that you were gone,
While they are laughing with you,
While they like you so,

While they want to keep you,
That ‘s the time to go!

4) Get your partner to describe one of her/his birthday parties in childhood.
5) Describe one of yours



1.5. Read the following texts. Speak on the authors’ attitude to TV.

Text 1

Now all our free time is regulated by the “goggle box”. We reach home or gulp
down our meals to be in time for this or that programme. We have even given up
sitting at table and having a leisurely meal, exchanging the news of the day. A
sandwich and a glass of beer will do — anything, providing it doesn’t interfere
with the programme.

Whole generations are growing up addicted to the telly. Food is left uneaten,
homework undone and sleep is lost. The telly is a universal pacifier. It is now
standard practice for mother to keep the children quiet by putting them in the
living room and turning on the set...

(Shortened from “For and Against” by L.G. Alexander.)

Text 2

A law was passed in the USA in 1996 requiring television sets in the future to
have V-chips. These are small devices that allow parents to block out
programmes containing violence or other content that parents do not want their
children to see. This law was passed because research shows that violence on
TV has a harmful effect on children.

(J. Langan)

1.6. Give detailed answers to the following questions:
1) Are you fond of watching TV? Why?

2) What about children and teenagers? Do they spend too much time glued
to their seats in front of the TV?

3) How does it tell on their attainment at school, on their health, on their
eyesight?

4) Do you think we can say some of them are addicted to the telly?
5) You watch TV to be well informed, don’t you?

6) Isn’t it a splendid medium of communication? You get to know the
whole world, don’t you?



7) What about communicating with each other? Doesn’t TV prevent us
from it?

8) It does, when there is lack of moderation. Moderation is a very important
principle, isn’t it?

9) Don’t you think TV is a splendid medium of upbringing and education?
10) Is it also a cheap source of entertainment?

11) TV along with books is indispensable in bringing up the younger
generation, isn’t it?

12) Ideas of kindness and humanism are inculcated into the minds of TV-
viewers, aren’t they?

13) Do children manage to learn what the right and wrong is?
14) Which programmes do a lot for aesthetic education?

15) What’s your attitude to commercial films (commercials), scenes of
violence and sadism?

16) Violence can lower the child’s standards of behaviour, can’t it?

17) Do you know that watching brutality stimulates at least slight cruelty in
adults, too?

18) TV encourages passive enjoyment, doesn’t it?
19) We become content with somebody else’s experience, don’t we?

20) It’s so nice to sit in an armchair or lie on the sofa watching others
working, competing etc., isn’t it?

21) Don’t you think it does us harm? We get lazy, don’t we?

1.7. Pair work: discuss the influence of TV on children. One of you
thinks TV does more harm than good, the other considers its influence
beneficial. Follow these lines: a) upbringing (manners, feelings, emotions

etc.); b) education (knowledge, scope, outlook etc.); c) intellectual
development (memory, imagination, creativeness etc.).

1.8. Act out the role play “Television” (see Appendix 3.)

10



1.9. Read the text below, pick out the key-words, formulate its main
idea and express your own attitude to it.

An Infant Rocker

Modern electronics have entered Japanese nurseries. In what is
perhaps the most interesting and broadly appealing application of
p . Vvoice-recognition  technology, this innovation has been
@ incorporated into an infant’s cradle that automatically rocks when it

’ hears a baby squealling. The Do-Re-Mi cradle is actually an
adjustable infant’s seat perched on a pedestal. The pedestal has a rocking
mechanism, as well as a cassette tape recorder that will also switch on
automatically at the sound of an infant’s cry. The tape recorder can play
prerecorded cassette tapes or those with music or voices that parents make
themselves. The manufacturer, Adachi Co. of Yamato City, says the Do-Re-Mi
cradle can distinguish between a baby’s sounds and adult voices so that it will
not inadvertently spring into action and disturb a sleeping infant.

\ %
A A

Designed for babies three months and older, the Do-Re-Mi cradle has been
marketed in Japan for many years. The company recommends that the device
not be used as a full-time babysitter but rather as a type of mechanized relief aid
for an hour or two at a time.

1.10. Pair work: Speak on the influence of music in bringing up
children. Discuss various types of music, the effect they produce on
small children. For this purpose make up questions, statements that may
support your point of view or may provoke your opponent to express
his/her ideas (see ex. 1.6 — 1.7 as an example, add your own ideas).

1.11. Individual work: Prepare the necessary props to
discuss with your classmates the contribution to family
upbringing made by the following means: theatre, painting,
books, fairy-tales, video, computers, pets, nature, family
holidays, games and sports.

1.12. Listen to the recording of the American fairy-tale “The
Runaway Bunny” told by M. Gabriel, a storyteller. What emotions can the
fairy-tale arouse in children? What feelings does it evoke in you? Learn
the fairy-tale and contest in acting it out.

11



The Runaway Bunny

There was once a little Bunny who decided that he was going to run away from
home. He said:

“Mama, I’m going to run away from you, and you won’t be able to find me,
Mamal!”

And his Mama said:

“Little Bunny, if you run away from home, I’ll find you, ‘cause you are my little
Bunny”.

“Mama, if you find me, then I’ll become a fish, and I’ll swim away in the water,
and you won’t be able to find me”

And his Mama said:

“Little Bunny, if you become a fish and you swim away, then I’ll become a
fisherman, and I’ll find you, little Bunny, ‘cause you are my little Bunny”.

“Mama, if you become a fisherman and find me, then I’ll become a rock, way up
high on a mountain, Mama, and you won’t be able to find me.”

“Little Bunny, if you become a rock, way up high on the mountain, I’'ll become
a mountain climber, and I’'ll climb up that mountain and I’ll find you, little
Bunny, ‘cause you are my little Bunny.”

“Mama, if you become a mountain climber and you find me, then I’ll become a
flower in the garden, and you won’t be able to find me, Mama.”

“Little Bunny, if you become a flower in the garden, then I’ll become a gardener
and I’ll find you, little Bunny, ‘cause you’re my little Bunny.”

“Mama, if you become a gardener and find me, then I’ll become a bird and I’ll
fly up in the sky, Mama, and you won’t be able to find me.”

“Little Bunny, if you become a bird and you fly up in the sky, I’'ll become a tree
for you to come home to, ‘cause you are my little Bunny.”

“Mama, if you become a tree for me to come home to, then I’ll become a boat
and I’ll sail away on the sea, Mama, and you won’t be able to find me.”

“Little Bunny, if you become a boat and you sail away on the sea, I’ll become
the wind, and I’ll blow you where I want you to go, ‘cause you are my little
Bunny.”

“Mama, if you become the wind and you blow me where you want me to go,
then I’ll run away to the circus, the Moscow Circus, on the flying trapeze, and
you won’t be able to find me, Mama.”
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“Little Bunny, if you run away to the Moscow Circus on a flying trapeze, I’ll
become a tightrope walker, and I’ll walk across the air, little Bunny, and I’1l get
you, ‘cause you’re my little Bunny.”

“Mama, if you become a tightrope walker and you get me, then I’ll become a
little boy, and I’ll run into the house, and you won’t be able to find me, Mama.”

“Little Bunny, if you become a little boy and you run into the house, I’ll become
your Mama, and I’ll catch you, little Bunny, and I’ll hug you, ‘cause you are my
little Bunny.”

“Mama, if you are gonna do that, well, [ may as well stay right here and be your
little Bunny.”

“Good,” said his Mama, “ ‘cause you are my little Bunny, and I love you.”

* * *

SMILE AND RELAX

1.13. Speak on the following jokes and the problems they
touch upon.

1) An inquisitive boy:
- Pa, won’t you tell me?

- What’s that again? What do you want with me? Can’t you stop
putting silly questions?

- Well, pa, I only want to know whether | will be as cross as you when |
am a grown-up person.

2) - My boy, when you grow up, | want you to be a gentleman.
- I don't want to be a gentleman, pa - | wanna be like you.

3) Visitor: "What was your mummie's name before she was married?"

Young Innocence: "I think it must have been "Savoy". That's the name
on our towels."

4) The best time for the parents to put the children into bed is when they
still have strength.
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Part 2. INTENSIVE READING

The Lumber Room

(By Hector Munro)

* The children were to be driven, as a special treat, to the sands at
Jagborough. Nicholas was not to be one of the party; he was in disgrace. Only
that morning he had refused to eat his wholesome bread-and-milk on the
seemingly frivolous ground that there was a frog in it. Older and wiser and
better people had told him that there could not possibly be a frog in his bread-
and-milk and that he was not to talk nonsense; he continued, nevertheless, to
talk what seemed the veriest nonsense, and described with much detail the
coloration and marking of the alleged frog. The dramatic part of the incident was
that there really was a frog in Nicholas’s basin of bread-and-milk; he had put it
there himself, so he felt entitled to know something about it. The sin of taking a
frog from the garden and putting it into a bowl of wholesome bread-and-milk
was enlarged on at great length, but the fact that stood out clearest in the whole
affair, as it presented itself to the mind of Nicholas, was that the older, wiser and
better people had been proved to be profoundly in error in matters about which
they had expressed the utmost assurance.

“You said there couldn’t possibly be a frog in my bread-and-milk,” he repeated
with the insistence of a skilled tactician who does not intend to shift from
favourable grounds.

So his boy-cousin and his girl-cousin and his quite uninteresting younger brother
were to be taken to Jagborough sands that afternoon and he was to stay at home.
His cousin’s aunt, who insisted, by an unwarranted stretch of imagination, in
styling herself his aunt also, had hastily invented the Jagborough expedition in
order to impress on Nicholas the delights that he had justly forfeited by his
disgraceful conduct at breakfast-table. It was her habit, whenever one of the
children fell from grace, to improvise something of festival nature from which
the offender would be rigorously debarred; if all the children sinned collectively,
they were suddenly informed of a circus in a neighbouring town. A circus of
unrivalled merit and uncounted elephants, to which, but for their depravity, they
would have been taken that very day.

A few decent tears were looked for on the part of Nicholas when the moment for
the departure of the expedition arrived. As a matter of fact, however, all the
crying was done by his girl-cousin, who scraped her knee rather painfully
against the step of the carriage as she was scrambling in.
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“How did she howl”, said Nicholas cheerfully, as the party drove off without
any of the elation of high spirits that should have characterized it.

“She’ll soon get over that,” said the aunt; “it will be a glorious afternoon for
racing about over those beautiful sands. How they will enjoy themselves!”

“Bobby won’t enjoy himself much, and he won’t race much either,” said
Nicholas with a grim chuckle; “His boots are hurting him. They are too tight.”

“Why didn’t he tell me they are hurting?”” asked the aunt with asperity.

“He told you twice, but you weren’t listening. You often don’t listen when we
tell you important things.”

“You are not to go into the gooseberry garden,” said the aunt, changing the
subject.

“Why not?”” demanded Nicholas.
“Because you are in disgrace,” said the aunt loftily.

Nicholas did not admit the flawlessness of the reasoning; he felt perfectly
capable of being in disgrace and in a gooseberry garden at the same moment.
His face took on an expression of considerable obstinacy. It was clear to his aunt
that he was determined to get into the gooseberry garden, “only,” as she
remarked to herself, “because I have told him he is not to.”

Now the gooseberry garden had two doors by which it might be entered, and
once a small person like Nicholas could slip in there, he could effectively
disappear from view amid the masking growth of artichokes, raspberry canes
and fruit bushes. The aunt had many other things to do that afternoon, but she
spent an hour or two in trivial gardening operating among flower beds and
shrubberies, where she could keep a watchful eye on the two doors that lead to
the forbidden paradise. She was a woman of a few ideas, with immense power
of concentration.

Nicholas made one or two sorties into the front garden, wriggling his way with
obvious stealth of purpose towards one or other of the doors, but never able for a
moment to evade the aunt’s watchful eye. As a matter of fact, he had no
intention of trying to get into the gooseberry garden, but it was extremely
convenient for him that his aunt should believe that he had; it was a belief that
would keep her on self-imposed sentry-duty for the greater part of the afternoon.
Having thoroughly confirmed and fortified her suspicions, Nicholas slipped
back into the house and rapidly put into execution a plan of action that had long
germinated in his brain. By standing on a chair in the library one could reach a
shelf on which reposed a fat, important-looking key. The key was as important
as it looked; it was the instrument which kept the mysteries of the lumber-room
secure from unauthorized intrusion, which opened a way only for aunts and
such-like privileged persons. Nicholas had not had much experience of that art
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of fitting keys into key-holes and turning locks, but for some days past he had
practised with the key of the school-room door; he did not believe in trusting too
much to luck and accident. The key turned stiffly in the lock, but it turned. The
door opened, and Nicholas was in an unknown land, compared with which the
gooseberry garden was a stale delight, a mere material pleasure.

Often and often Nicholas had pictured to himself what the lumber-room might
be like, the region that was so carefully sealed from youthful eyes and
concerning which no questions were ever answered. It came up to his
expectations. In the first place it was large and dimly lit, one high window
opening on to the forbidden garden being its only source of illumination. In the
second place it was a storehouse of unimagined treasure. The aunt-by-assertion
was one of those people who think that things spoil by use and consign them to
dust and damp by way of preserving them. Such parts of the house as Nicholas
knew best were rather bare and cheerless, but here there were wonderful things
for the eyes to feast on. First and foremost there was a piece of framed

tapestry that was evidently meant to be a fire screen. To Nicholas it
was a living breathing story; he sat down on a roll of Indian hangings,
glowing in wonderful colours beneath a layer of dust and he took in all
the details of the tapestry picture. A man, dressed in the hunting
costume of some remote period, had just transfixed a stag with an
arrow; 1t couldn’t have been a difficult shot because the
. stag was only one or two paces away from him; in
A . f the thickly growing vegetation that the picture
H X\‘\h F{ ""\]‘5 suggested it wouldn’t have been difficult to creep up
to a feeding stag, and the two spotted dogs that were
springing forward to join in the chase had evidently been trained to keep to heel
till the arrow was discharged. That part of the picture was simple, if interesting,
but did the huntsman see, what Nicholas saw, that four galloping wolves were
coming in his direction through the wood? There might be more than four of
them hidden behind the trees, and in any case would the man and his dogs be
able to cope with four wolves if they made an attack? The man had only two
arrows left in the quiver, and he might miss with one or both of them; all one
knew about his skill in shooting was that he could hit a large stag at a ridiculous
short range. Nicholas sat for many golden minutes revolving the possibilities of
the scene; he was inclined to think that there were more than four wolves and
that the man and his dogs were in a tight corner.

But there were other objects of delight and interest claiming his instant attention:
there were quaint twisted candlesticks in the shape of snakes, and a teapot
fashioned like a China duck, out of whose open beak the tea was supposed to
come. How dull and shapeless the nursery teapot seemed in comparison! Less
promising in appearance was a large square book with plain black covers;
Nicholas peeped into it and behold! — it was full of coloured pictures of birds.
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And such birds! A whole portrait gallery of undreamed-of creatures. And as he
was admiring the colouring of the mandarin duck and assigning a life-history to
it, the voice of his aunt came from the gooseberry garden. She had grown
suspicious at his long disappearance, and had leapt to the conclusion that he had
climbed over the wall behind the sheltering screen of lilac bushes; she was now
engaged in energetic and rather hopeless search for him among the artichokes
and raspberry canes.

“Nicholas, Nicholas!” she screamed, “you are to come out of this at once. It’s no
use trying to hide there; I can see you all the time.”

It was probably the first time for twenty years that anyone had smiled in that
lumber-room.

Presently the angry repetitions of Nicholas’ name gave way to a shriek, and a
cry for somebody to come quickly. Nicholas shut the book, restored it carefully
to its place in a corner and shook some dust from a neighbouring pile of
newspapers over it. Then he crept from the room, locked the door and replaced
the key exactly where he had found it. His aunt was still calling his name when
he sauntered into the front garden.

“Who is calling?” he asked.

“Me,” came the answer from the other side of the wall; “didn’t you hear me?
I’ve been looking for you in the gooseberry garden, and I’ve slipped into the
rain-water tank. Luckily, there is no water in it, but the sides are slippery and |
can’t get out. Fetch the little ladder from under the cherry tree.”

“I was told I wasn’t to go into the gooseberry garden,” said Nicholas promptly.

“I told you not to, and now I tell you that you may,” came the voice from the
rain-water tank, rather impatiently.

“Your voice doesn’t sound like aunt’s,” objected Nicholas; “you may be the Evil
One tempting me to be disobedient. Aunt often tells me that Evil One tempts me
and that I always yield. This time I am not going to yield.”

“Don’t talk nonsense,” said the prisoner in the tank; “go and fetch the ladder.”
“Will there be strawberry jam for tea?” asked Nicholas innocently.

“Certainly there will be,” said the aunt, privately resolving that Nicholas should
have none of it.

“Now I know that you are the Evil One and not aunt,” shouted Nicholas
gleefully; “when we asked aunt for strawberry jam yesterday she said there
wasn’t any. I know there are four jars of it in the store cupboard, because I
looked, and of course you know that it’s there, but she doesn’t, because she said
there wasn’t any. Oh, Devil, you have sold yourself!” There was an unusual
sense of luxury in being able to talk to an aunt as though one was talking to the
Evil One, but Nicholas knew, with the child’s discernment, that such luxuries
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were not to be over-indulged in. He walked noisily away, and it was a kitchen-maid,
in search of parsley, who eventually rescued the aunt from the rain-water tank.

Tea that evening was partaken of in a fearsome silence. The tide had been at its
highest when the children had arrived at the Jagborough Cove, so there had been
no sands to play on — a circumstance that the aunt had overlooked in the haste of
organizing her punitive expedition. The tightness of Bobby’s boots had had
disastrous effect on his temper the whole of the afternoon, and altogether the
children could not have been said to have enjoyed themselves. The aunt
maintained the frozen muteness of one who suffered undignified and unmerited
detention in the rain-water tank for thirty five minutes. As for Nicholas, he, too,
was silent, in the absorption of one who has much to think about; it was just
possible, he considered, that the huntsman would escape with his hounds while
the wolves feasted on the stricken stag.

* * *

2.1. Find information about the author of the story.

2.2. Make a short introduction to the text, outlining its subject-matter
as a whole briefly.

SKIMMING

2.3. Answer the following multiple-choice questions:

1) Where were the children to be taken that afternoon?

a. to the beach
b. to the river
c. to the hills

2) Why was Nick to stay at home?

a. it was his aunt’s order
b. it was the rule with the aunt to leave somebody behind
c. it was because Nick had been naughty

3) What was Nicholas punished for?

a. for telling the truth
b. for telling a lie
c. for putting a frog in his bread-and-milk

4) What other punishment did the aunt invent for Nick?
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a. he was to be locked in the lumber-room
b. she did not allow him to help her in the garden
c. he was not to enter the garden

5) Why did Nick go into the lumber-room?

a. to revenge on his aunt
b. he was driven by curiosity
c. he felt offended and sought solitude

6) Which of the treasures did Nicolas like best of all?

a. the teapot
b. the book
C. the tapestry

7) Why did he give the hunting scene so much thought?

a. like many boys, he was genetically a hunter
b. he admired the colours of the tapestry
c. he was very imaginative and liked adventure

8) How was the aunt punished?

a. she got soaked in the rain
b. she felt helpless and desperate in the rain-water tank
c. Nicholas told her straight to her face what he really thought of her

9) Why does the author use the term “the aunt-by-assertion?”’

a. the aunt was very arrogant
b. she was not Nick’s aunt
c. Nick did not consider her to be his aunt

10) What can you say about children, having read the story?

a. they are mischievous
b. they should be punished
c. children can often teach adults a lesson or two

2.4. Give a summary of the text (see Appendix 4.)
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g, SCANNING

2.5. Comment on the following. Use some new language
from the text.

1) Nicholas was not to be one of the party.

2) The older, wiser and better people had been proved to be profoundly in
error in matters about which they had expressed the utmost assurance.

3) It was the aunt’s habit whenever one of the children fell from grace to
improvise something of festival nature from which the offender would
be rigorously debarred.

4) A few decent tears were looked for on Nicholas’ part when the moment
for the departure of the expedition arrived.

5) She was a woman of a few ideas, with immense power of concentration.

6) He had no intention of trying to get into the gooseberry garden, but it
was extremely convenient for him that his aunt should believe that he
had, ... that would keep her on self-imposed sentry-duty for the greater
part of the afternoon.

7) The door opened, and Nicholas was in an unknown land, compared with
which the gooseberry garden was a stale delight, a mere material
pleasure.

8) Tea that evening was partaken of in a fearsome silence.

2.6. Divide the text into 5 parts. Make up indirect comprehension
guestions about each part of the following type:

I wonder why she did it, I’d like to know how..., could you tell me if...,
I’m interested to know whether...,etc. The word order in indirect questions
is direct.

2.7. Discuss your questions: a) in pairs; b) with all your classmates.

RELATED ACTIVITIES

The exercises below will help you to enlarge your vocabulary and to speak on
the text in a more detailed way.
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READING TECHNIQUE AND SPELLING ACTIVITIES

2.8. Choose a passage for good reading (15-20 lines). Read it in
class.

2.9. Assess your classmates’ expressive reading. Use
adequate classroom English.

2.10. Practise the spelling and pronunciation of the following words:

Tactician, privilege, unwarranted, forfeit, tapestry, sorties, flawlessness,
debar, muteness, discernment, rigorously, wriggling, germinate,
unauthorized, illumination, consign, quiver, saunter, gleefully.

WORD-STUDY ACTIVITIES

2.11. Reproduce the contexts, in which the following words and
word-combinations occur in the text. Use them in sentences of your own
based on the content of your set book.

To fall from grace; on his part; to be in disgrace; to come up to sb’s
expectations; to feast one’s eyes on sb/sth; to be in a tight corner.

2.12. Look up in the Longman “Dictionary of Phrasal Verbs” the
meaning of the phrases given below. Provide your own examples. Use
them in dialogues.

To stand out; to take on; to enlarge on; to come up to; to creep up.
2.13. Consult an English-English Dictionary for the definition of the

following words. Tell the class these definitions. Besides, provide their
derivatives, synonyms, antonyms, word-collocations.

Frivolous, asperity, deprave, absorption, conduct, elation, obstinacy,
stealth, evade, intrude, dim, assert, claim, indulge, disastrous, unmerited.
2.14. Rephrase the underlined words by equivalents from the story.
1) Bob often misbehaved and was duly punished for it.

2) Don’t you think you are pampering your child too much?

3) His stubbornness goes too far.

4) What’s the best way to establish your authority?
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5) I have a vague idea of what caused the accident.
6) The catastrophe cost a lot of lives.
7) She got out of answering the question.

8) Why interfere and spoil the harmony of their relations?
9) She’s very nice but somewhat light-minded and pleasure-loving.

10) He speaks with too much severity.
11) They did not fall short of my expectations.

12) He eventually abandoned the family and got himself into a mighty fix.

13) How many people were finally employed?
14) She was noticeable because of her extravagant views.

15) He would glance at her secretly every now and then.

REMEDIAL ACTIVITIES

2.15. Account for the use of tenses and articles in the following
sentences.

1) ... the aunt maintained the frozen muteness of one who has suffered
undignified and unmerited detention in a rain-water tank.

2) He, too, was silent in the absorption of one who has much to think about.

3) There was an unusual sense of luxury in being able to talk to an aunt as
though one was talking to the Evil One.

2.16. Practise the use of articles with the following nouns: disgrace,
shame, disappointment, pity, pleasure, success, failure, relief, comfort.

Rule: The indefinite article is used in constructions with the verb “to be”
and the emphatic construction “What ... !” The definite article is used
when the noun is modified by a limiting attribute. In all other cases no
article is used.

E.g. What a success! The tour was a success. The success of the tour was
stunning. Success or failure depends on you.

Make up your own exercises for remedial teaching of various types
practising the patterns with these nouns.

2.17. Read information on text interpretation in Appendix 1.
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2.18. Answer the questions for self-control.

1) What are the main elements to analyze and interpret the text?

2) What is a plot? What may a plot include? What does it leave out?
3) What types of conflicts do you know?

4) What is the protagonist? What are the antagonists?

5) How can the author present his characters?

6) What types of characters do you know?

7) What are the elements of the composition?

8) What is the theme of the piece of fiction?

2.19. Read the story one more time for the minutest details and
implications. Test out your new skills, answering the questions on the
story.

1) What do you know about the author of the story?
2) What is the time and place of action?

3) Outline the plot of the story, leaving out the smallest details,
descriptions. Condense it to 10-15 sentences.

4) Where is the exposition of the story? What is introduced to the reader in
the exposition (the main characters, the main conflict, the problems, the
main idea, etc.)?

5) Find the climax of the story. State what reaches its highest point (human
emotions, the central conflict, the inner tension, the actions of the
personages, etc.)

6) Point out the outcome. What is the place of action? Doesn’t it coincide
with that of the exposition? What is the purpose of such a structural
framing? Have the emotions of the personages changed very much?
How? What was the “effect” of the aunt’s noble efforts to “bring up the
children properly”?

7) Who are the main characters? Enumerate the minor characters.

8) Who is the protagonist of the story? Prove it analyzing the conflicts the
protagonist is involved in.

9) Say whether the protagonist is a static or dynamic character, a flat or a
round one.

10) Who are the antagonists?

11) Does the author present the personages directly or indirectly? Prove
your statements by concrete examples from the text.
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12) Draw the character-sketches of Nicholas and the aunt. For this purpose:
a) find in the text and read out the words and sentences that characterize
them; b) make up a list of adjectives that may be used to characterize
them (both positive and negative qualities).

13) Don’t you think Nicholas was too clever for his age?

14) What is your attitude to the characters? Do you consider them
sympathetic or unsympathetic? Prove your point of view.

15) Express regret or disapproval answering the questions: “What should
the aunt have done?” (a desirable action was not fulfilled) and “What
shouldn’t she have done?” (an undesirable action was fulfilled).

16) What problems does the author of the story tackle? Speak in detail on
the following problems: the problem of upbringing, of relations
between small children and grown-ups, the causes of conflicts between
adults and children, the problem of punishment, of a borderline between
naughtiness and inquisitiveness, the problem of adults’ inability to gain a
keen insight into all the subtleties of the child’s soul, nature, motives and
interests. Point out the problems that haven’t been mentioned yet and
dwell on them.

17) How can you define the theme of the story? Give a lengthy statement
or two. What do you think of this one: “Sometimes grown-ups are too
Impatient, busy or bossy to be able to get through to a child’s soul and
that’s why they are often unable to cope with the child’s upbringing”.

18) Account for the title of the story.

The title of this story may be considered symbolic. From the adults’
down-to-earth point of view, the lumber room was just a mere storage of
old rubbish whereas to the child’s high-floating imagination it embodied
a whole world of wonders and miracles and stimulated a whole myriad
of fantastic thoughts and ideas. It was a kind of the ignition key that fired
Nicholas’ imagination and started his brain working in an intricately
exhilarating way “... compared with which a gooseberry garden was just
a stale delight”. In the dirty lumber-room the boy felt in harmony with
the Universe, the surrounding world and his inner self. Meanwhile, in the
beautiful garden the aunt whose imagination did not go beyond ascribing
only vicious motives to the boy’s actions and behaviour suffered the
inevitable loss of balance, bitter disappointment and frustration.

Thus, the events that took place in the lumber-room bring to the surface
the central conflict of the story as well as the radical difference in the
child and adult’s perception of the surrounding world and its basic
values, which unfortunately is not a rare occurrence.
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Do you agree or disagree with the given interpretation? Express
your own opinion about the title.

19) What is the story like?

Is it interesting, instructive, humorous, trivial, banal, entertaining,
boring? Choose the adjectives from the given list, expressing your
attitude. Add your own qualifiers. Put forward the necessary arguments
to support your point of view.

20) The story is remarkable for a sense of humour.

. Note: The stylistic device that often creates a humorous effect is called
(sz@ “zeugma”. It consists in the use of a word in the same grammatical
= relation to two adjacent words in the context, one metaphorical, the other
literal in sense. The example from the text is: “... he felt perfectly
capable of being in disgrace and in a gooseberry garden at the same

moment.”

The humour of the work of fiction may lie not only in words but also in
situations and characters.

Point out some other instances of humour. Comment on them and
say which type they are.

FOLLOW-UP ACTIVITIES

2.20. Read the notes below.

e Ways to support your opinion:

a) Facts. Give facts to show that your ideas are based on true information,
not just on feelings.

E.g. Spanking helps to prevent crime, not increase it. The reason for my
opinion is the fact that crime has increased as spanking has decreased. In
the 1950-s, for example, spanking was a more common form of punishment
than it is today. And in the 1950-s, the crime rate was lower than it is today.

b) Statistics. Give numbers to show that your ideas are based on research.

E.g. | strongly oppose spanking because it can turn into child abuse. | say
this because 80 per cent of child abuse cases start when the parent
disciplines the child using corporal punishment.

25



c) Examples. Describe a situation to explain what you are talking about.

E.g. I don’t think that spanking teaches children anything. Let me give you an
example. What if a child hits his friend, and is then spanked as punishment?
He may be very confused about when hitting is bad, and when it’s O.K.

d) Personal stories. Tell a personal story to show that your ideas are based
on experience.

E.g. | think spanking helps children learn. For instance, | once stole some
candy from the store. My father spanked me when he found out. | always
remembered that spanking, and | never stole anything again.

2.21. Read some information about the types of children.

Parents are often heard to say that their children were “different from the
moment they were born — Jimmy was always such a good baby, and Susie
was always so fussy.” Researchers who have studied large numbers of
children from birth through elementary school agree that many children do
seem to fit into one of three categories from the beginning of their lives.
The first category is “easy children”. These youngsters are generally
cheerful and cooperative, and they quickly adapt to new situations. Next
comes the “slow-to-warm-up” children. This group consists of children
who look at life in a more negative fashion, taking time to adjust to new
people and circumstances. Finally there are the “difficult” children. Intense
reactions, little regularity in habits, and being easily upset by change are
the characteristics of this group.

* * *

2.22. Use the information in 2.20 — 2.21 to discuss the problem of
punishment. Should children belonging to different groups be
approached differently? Work in pairs. Report your opinion to the class.

1) What do you think of punishment in home upbringing?

2) How do children take it when it is just (unjust)?

3) What are the most widespread kinds of punishment?

4) Can parents do without punishment at all bringing up children?
5) Smacking is a barbarity, isn’t it?

6) Is nagging and scolding more preferable?

7) What do child-care manuals recommend?

8) Is an understanding talk enough?
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9) What about a sense of humour? Read these lines: “People who have a
sense of humour usually have the power of sympathy strongly
developed. The misdeeds and revolt failures of other people do not shock
them; they see the funny side and amusement cannot mix with hatred. It
Is more at home with tolerance and pity, and therefore a person with a
sense of humour is a lovable and loving person, one who has a sense of
kinship with his fellow men and women.”

Can a sense of humour be of great help in communication with children
t00?

10) Does it help parents and children laugh off some of the minor
disagreements?

11) It’s a great unifying force, isn’t it?

12) Do you think explanation, persuasion and encouragement are more
effective than punishment?

13) Should the parents show their love for the children? Is it necessary to
kiss the child, to stroke him/her, to embrace, to touch? How does it all
influence the child’s psychology, psyche, physiology? Some people
consider it to be superfluous sentimentality. What is your opinion?

14) What consequences may lack of parental love, kindness and care
combined with severity have in the child’s future adult life? What
emotional escapes may he seek then?

15) Recall your own childhood. Would you like to have something undone,
unsaid, to be compensated for?

16) Share with your classmates the moments of blissful happiness you
experienced in childhood and say what or who evoked the serenity and
harmony.

2.23. Class discussion: “Punishment and praise in home
upbringing.” Test out your teaching skills suggesting cue
guestions.

Useful vocabulary: to resist the temptation, to boss the child around,
to prod one’s child too much, to take initiative away from him, to
humiliate, to be pushed too much, to be a human-being with ideas and a
will of his own (not a robot, a mechanical toy), to keep him from
developing into the free, warm, life-loving person he was meant to be.

By analogy make up your own lists of the vocabulary that you may need to
discuss the problems (the so-called “cue-cards”). See the manual “Topical
Vocabulary”, Appendix 3.
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You may use the following as a conclusion to your discussion: “Good-
hearted parents who are not afraid to be firm when necessary can get good
results with either moderate strictness or moderate permissiveness.” (B.
Spock). Do you agree with it?

2.24. Look through the story again and tell the class what vegetables
grew in the garden. Make a list of them and read them aloud. Add some
more names of vegetables to the list and look up their meaning.

2.25. Read the texts below. Make up a list of the unknown words.

e Flowers and Gardens

Gardens have often played an important role in English life. It is not surprising,
therefore, that many idioms own their origin to the cultivation of plants.

e Out of Doors

A lady gives instructions to her gardener: “Unfortunately the hyacinths have
faded and the geraniums never took root, so we must make the bouquet for the
Duchess out of wallflowers. We can also use some of the lilies of the valley that
were not nipped in the bud by the late frosts, and add some of the tulips that are
now blooming splendidly. Get some of the green fresh leaves from the top of the
tree near the gate. I think the result will be pretty.”

e Indoors

For years my hopes had been fading that my new gown shop would ever become
established. There seemed to be no signs of any of my original ideas taking root
in the fashion world, but my revolutionary notion of making dresses out of hay
won me bouquets from designers. This was proved at last night’s Ball at the
Town Hall. Any expectations that girls wearing my dresses might remain
wallflowers all the evening were nipped in the bud. My business will obviously
bloom from now on and in a year or two | shall be at the top of the tree.

* * *

Collocations:

1. a bouquet — a compliment
2. bush telegraph — rumour, gossip
3. the pick of the bunch — the best of the choice
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. the top of the tree — the height of success
. to flower, to bloom, to blossom — to come to full perfection
. to fade — to lose colour

. a wallflower — a woman who sits against the wall of a room at a dance or
ball, because no man has offered to dance with her.

8. To nip in the bud — stop something at the start
9. To take root — to get established.

~N o O b~

2.26. Make up sentences, mini-situations or dialogues with the
expressions. Suggest situations from real life.

2.27. Describe your (your friend’s, relatives’) garden or allotment.

2.28. Exchange your gardening experience.

SMILE AND RELAX

Johny: But, father, if you’ve done nothing wrong, why pain yourself?
2) Mother: Herbert, is it possible that you are teaching the parrot to use
slang?
Son: No, Mamma, | was just telling him what not to say.
3) Father: Why were you kept at school?
Son: I didn’t know where the Azores were.
Father: Well, in the future just remember where you put things.
4) Aunt: And how did Jimmy do his history examination?
Mother: Oh, not at all well, but it wasn’t his fault. Why, they asked him
things that happened before the poor boy was born.
5) Mother: Tell me, darling, what did Daddy say when he fell off the
ladder?

Small son: Will I miss out the nasty words, mum?
Mother: Of course, dear.
Small son: Nothing.

6) Teacher: Children, give me a proverb about parents. First, one about a
father.

Little girl: There is no fool like an old fool.
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7) The teacher was talking about the weather peculiarities of March.
Teacher: What is it that comes in like a lion and goes out like a lamb?
Little girl: Father,

8) The grandmother kissed her 8-year-old grandson and noticed him
rubbing his cheek.

Grandmother: Jimmy, Grandma has no lipstick on. You don’t have to
rub it off.
Grandson: Granny, I’m not rubbing it off. I’'m rubbing it in.

WRITING ACTIVITIES

2.30. Write various types of essays on one of the topics
_ (see the necessary information in Appendix 4).

1) Childhood is the Happiest Time of One’s Life.

2) Love Is the ldeal Soil for the Human Seed to Grow.
3) Reminiscences of My Childhood.

4) Spare the Rod, Spoil the Child.

2.31. Interpret the text “The Rocket” independently. Point out the
gualities the parents cultivated in their children and the means they used
(look up the necessary information in Appendix 2).

2.32. Make reports “One Educates by What One Is, not by What
One Knows or Says.

Part 3. EXTENSIVE READING

Today’s children are tomorrow’s adults. The government in the
USA is all too aware that a stable and happy upbringing is likely
to make stable adults and sees the family as central to the
wellbeing of society. But parents do not always know how to
cope with diverse and multiple tasks of upbringing.

The following article highlights the latest findings in the sphere of early
childhood development and what is being done by the USA government in order
to enlighten parents. They should get special knowledge how to maximize the
child’s potential.
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Text 1. Teach Your Parents Well

(By Sharon Begley and Pat Wingert)

For more than 50 years it has been Dr. Benjamin Spock’s mantra to new parents:
“Trust your own common sense.” In slightly different forms the advice is about as
old as the human species: follow your instincts with your baby. Last week, as the
morning news programs featured segments on how early experiences wire a child’s
brain, at least one interviewer ended the chat with some version of “But Doctor, in
the end, what’s really important is that you love your child, right?”

If only it were so. For more than a year now scientists have been trying to educate
parents, teachers and public officials how the foundations of social, emotional and
intellectual development are all laid early, in the first ten years of life. Whether a
child learns how to soothe herself when she’s distressed or needs the comfort of
others, whether she learns to think abstractly or is mired in the concrete, whether he
learns to emphasize or never opens his heart to friendship — all are influenced by
early experiences. At first glance that message is powerfully optimistic, since it
means that a child’s potential is almost unlimited. But there is a catch. A stream of
new research suggests that, for the majority of fathers and mothers, doing the things
that maximize a child’s potential is not intuitive.

Despite the media attention given to research on how early childhood
experiences determine the brain’s wiring, many parents have not heard the
message, or are confused by it. “There is a wide gap between scientific
knowledge and the public’s,” said David Hamburg, president of the Carnegie
Corporation of New York, at last week’s much anticipated White House
Conference on Early Childhood Development and Learning. And instinct alone
does not guide many parents to teach their children well. “Parents have to learn
to read their child’s temperament, like a language,” said pediatrician and best-
selling author T. Berry Brazelton. “They have to learn how to follow a baby’s
behavior and adapt the tone of their interactions to the baby’s capabilities.”

At the White House conference, which was beamed by satellite to almost 100
sites in 37 states and presided over by President and Mrs. Clinton, scientists and
physicians summarized research demonstrating beyond doubt that “the minds of
infants are active from the time they are born and are shaped by their early
experience,” as Donald Cohen of the Yale Child Study Center put it. None of
this was new, as even the First Neuroscientist realized. How, Clinton asked, can
we educate parents and others so they take advantage of the findings?

It won’t be easy. According to a report released last week by the national
research and advocacy group Zero to Three, 25 percent of parents of young
children do not know that what they do with a child can affect his intelligence,
including increasing curiosity, confidence and problem-solving ability. And 87
percent think that the more stimulation the baby receives, the better off he will
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be. In fact, talking, reading, singing and playing must be carefully matched to a
child’s level of development, temperament and mood, or the child will tune out
or even cringe from the interaction. “Only 20 to 30 percent of parents know how
to do this instinctively,” says child psychiatrist Stanley Greenspan of George
Washington University.

One scientist has documented how the size of a toddler’s vocabulary reflects
how much her mother talked to her; the conclusion was possible only because
hundreds of children in the study had parents who did not speak to them much
and who had small vocabularies. Another team of researchers found that
children of professionals heard 75 percent more words per hour than did the
children of working-class parents, and more than three times as many words as
did the children of welfare parents. The privileged kids got positive feedback
two to five times as often. Tested at the age of 3, children who heard many
words and had more positive experiences scored higher on standardized tests.
Yet there is no reason to believe the welfare and working-class parents loved
their babies any less than the lawyers.

Opening the conference, Clinton announced several modest initiatives to bridge
the information gap between science and those who care for children. He is
asking the Pentagon, whose child-care facilities are considered among the best
in the country, to train civilian day-care workers and, working with local
governments, to make its child-care facilities training sites where people being
pushed off welfare can learn to care for children. Perhaps the Pentagon can fight
a couple of land wars and simultaneously save the nation’s children. It will take
all this and more. For love, sadly, is not all you need.

* * *

SKIMMING

3.1. Formulate the controlling idea of the article.

3.2. Divide the text into 7 logical parts. Pick up the key-sentence of
each part. Entitle each part.

3.3. Using the key-sentences outline the text.

3.4. Give the summary of the text using the outline as a prop.

3.5. Make up a list of keywords to speak on the points of 3.11 —
3.14. Before it do the following vocabulary exercises.
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WORD STUDY ACTIVITIES

3.6. Explain to your fellow-students the meaning of these words:

Mantra, a toddler, to mire, find oneself in the mire, to empathize, to cringe,
child-care facilities, feedback, problem-solving ability.

3.7. Find synonyms in the text for:

To stimulate the child’s early development, to look after, motto, to soothe
oneself, to find oneself in a difficulty, well-to-do, a trap, to influence, to be
formed, to direct.

3.8. Give the corresponding nouns:

To maximize, to wire, intuitive, essential, to cringe, to influence, civic,
simultaneous, to guide, to affect, to effect, psychiatric, to soothe,
psychological, to empathize.

3.9. Give antonyms:

Abstract, civilian, modest, trust, to care for, scientific, simultaneous,
welfare, to cringe from the interaction, to be confused, a child’s abilities are
almost boundless, as old as hills.

3.10. Transcribe the following:

Pediatrician, psychiatric, psychiatrist, standardized, civilian, affect, effect,
concrete, abstractly, empathy.

3.11. Agree or disagree with the following:

1) For the majority of fathers and mothers doing the things that maximize a
child’s potential is not intuitive.

2) Early-childhood experiences determine the brain’s wiring.

3) Many parents have not learnt the message or are confused about it.

4) An instinct alone doesn’t guide most parents to teach their children well.
5) Parents have to learn to read their child’s temperament like a language.

6) The minds of infants are active from the time they are born and are
shaped by their early experiences.

7) In fact, talking, reading, singing and playing must be carefully matched
to a child’s level of development, temperament and mood.

8) The foundations of social, emotional and intellectual development are all
laid early, in the first ten years of life.
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9) A toddler’s vocabulary reflects how much her mother talked to her.

3.12. Answer the questions:

1) What was Dr. Benjamin Spock’s mantra to new parents? In what way
has it been shattered by the latest findings?

2) Why is it important for a child to know how to soothe herself when she
Is distressed?

3) Do you really find this an essential problem? Why?
4) Why is it important for a child to learn to think abstractly?

5) Do you think special techniques are necessary to teach parents to
maximize a child’s potential?

3.13. Do you think A. Pushkin’s phenomenon might be a weighty

argument in favour of the latest research in babies’ brain development?

It is a universally acknowledged fact that A. Pushkin’s gift was wired in his
early childhood by his nanny who was a talented story-teller and told him a
lot of Russian fairy-tales, riddles, and songs. Do you know any other
similar examples?

3.14. Discuss in groups of 2 or 3 what could be done in this country

for the purposes of educating parents how to teach their children. Make
notes of your suggestions and discuss them with your classmates.

3.15. Read the following passage from a book called “Childhood:

Pathways of Discovery” by Sheldon White and Barbara Notkin White.

The paragraphs are in the correct sequence, but the sentences in each one
have been printed in the wrong order. Read the passage and put the
sentences in the correct order.

3.16. Look at the passage quickly and decide which of the following

chapters in the book it is likely to be found in.

1) The challenges of growth.

2) Parents’ societies and children.
3) Knowing the world.

4) Going to school.

5) Who am 1?

6) Problems of development.
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Text 2. Childhood: Pathways of Discovery

Some people have drawn the conclusion from Bowlby’s work that children
should not be subjected to day care before the age of three because of the
parental separation it entails’ and many people do believe this. But there are also
arguments against such a strong conclusion. It has been argued that an infant
under three who is cared for outside the home may suffer because of the
separation from his parents. The British psychoanalyst John Bowlby maintains
that separation from the parents during the sensitive “attachment” period from
birth to three may scar a child’s personality and predispose to emotional
problems in later life.

But traditional societies are so different from modern societies that comparisons
based on just one factor are hard to interpret. Firstly anthropologists point out
that the secluded love affair between children and their parents found in modern
societies does not usually exist in traditional societies. For example, we saw
earlier that among the Ngoni the father and mother of the child did not rear the
infant alone — far from it.

But Bowlby’s analysis raises the possibility that early day care has delayed
effects. The possibility that such care may lead to, say, more mental illnesses or
crime 15 or 20 years later can only be explored by the use of statistics. Statistical
studies of this kind have not been yet carried out, and even if they were, the
results would be certain to be complicated and controversial. Secondly, common
sense tells us that care would not be so widespread today if parents, caretakers
or paediatricians found that children had problems with it. But tests that have
had to be used to measure this development are not widely enough accepted to
settle the issue. Thirdly, in the last decade, there have been a number of careful
American studies of children in day care, and they have uniformly reported that
day care had a neutral or slightly positive effect on children’s development.

But whatever the long-term effects, parents sometimes find the immediate
effects difficult to deal with. At the age of three or three and a half almost all
children find the transition to nursery easy, and this is undoubtedly why more
and more parents make use of child care at this time. Children under three are
likely to protest at leaving their parents and show unhappiness. The matter, then,
is far from clear-cut, though experience and available evidence indicate that
early care is reasonable for infants.

s (Note: “day care” means the same as “nursery school”.)
/%U
U "*<<§

- 7
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3.17. The passage discusses two contrasting views on whether
children under the age of three should go to nursery school. Decide which
two of the following statements best summarize these contrasting views.

1) If pre-school for under three year olds caused problems, it would not be
so widespread.

2) There is no negative long-term effect on infants who are sent to school
before they are three years old.

3) There is no negative effect on children who are sent to school after the
age of three and a half.

4) Traditional societies separate the child from the parent at an early age.
5) Infants under the age of three should not be sent to nursery school.

3.18. Write a sentence in your own words summarizing the writer’s
conclusion.

3.19. Express your own opinion in a lengthy monologue, using
various ways to support it (see 2.20)

3.20. Comment on the following paradox: Families with babies and
families without babies envy each other.

WRITING ACTIVITIES

&\» 3.21. Write a summary of text 1. See Appendix 4 for the
_ hecessary information.

3.22. Write a narrative-descriptive essay “The Way My Early
Childhood Experiences Have Been Projected into My Grown-up Life.”
Use the following questions as props:

1) What are your earliest childhood reminiscences?
2) What (who) are they connected with?

3) In what way did they affect your state of mind, your feelings and
personality?

Make use of the questions and the information you have got
discussing things in 2.22.

3.23. Write an argumentative essay “Kindergarten or Your Own
Granny?”
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Part 4. LISTENING COMPREHENSION

Parents should begin bringing up their children from an early age.
~ m o A small child is already a personality and demands subtle
E]]]]]B handling.

Listen to the text “A Special Occasion” by Joyce Cary.

PRE-LISTENING ACTIVITIES

4.1. Find information about the author.
4.2. Learn to pronounce the nonsense word “twanky tweedle”

[wnx NES "t  J]

WHILE-LISTENING ACTIVITIES

4.3. Take down the phrases to describe

1) the boy’s and the girl’s actions to draw each other’s attention;
2) their amusing themselves;

3) the nurse’s behaviour and “tact”;

4) the children’s frustration and protest;

5) their reconciliation.

AFTER-LISTENING ACTIVITIES

4.4. Get your classmates to describe the above mentioned items.
Add your own suggestions.
4.5. Say what the following sentences prove.

1) Tom stared at the girl for a long time as one would study a curiosity, rare
and valuable, but extremely surprising.

2) They both gazed at each other for some minutes with sparkling eyes.
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3) The little girl climbed on a tricycle and pedalled round the floor. Tom
paid no attention.

4) Tom said, “That’s what it is.” The girl made no answer. Slowly and
carefully she examined each page.

5) Tom gave Nurse a sidelong glance of anger.

6) At this public disclosure he instantly lost his temper and yelled “I didn’t
— I won’t!”

7) Tom flew at her and seized her by the hair.

8) The little girl at once uttered a loud scream, kicked him on the leg and
bit his arm.

9) Tom ran at the door and kicked it, rushed at the clockwork engine,
picked it up and flung it against the wall. Then he howled at the top of
his voice.

10) The little girl had an air of self-satisfaction as if she had just done
something clever.

11) His face was still set in the form of anger and bitterness, but he forgot
to cry.

12) Suddenly she gave an enormous sigh of relief, of very special
happiness.

4.6. Look through the following questions. Listen to the text again
and answer them.

1) How were the children dressed?

2) What toys did they have in the nursery to play with?

3) Which did they prefer?

4) Did they speak at all? Why not?

5) What scene did the Nurse watch when she came into the room?

6) Where was Jenny sitting?

7) Did the Nurse tell Tom off?

8) Why was Tom’s reaction so violent?

9) How can you explain Jenny’s solidarity with the Nurse?

10) Were both the children miserable after the fight?

11) How did they make it up?

12) Did the Nurse know anything about the child psychology? Why is she
called an old-fashioned nanny?
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4.7. Work in groups of three (all at a time). Imagine yourselves in the
Nurse’'s, Tom’s and Jenny’s place. Describe what happened in the
nursery.

4 .8. Describe and act out the conversation between:

1) Tom and Jenny;
2) Tom and the Nurse;
3) The Nurse and Tom’s father.

4.9. Draw the character sketches of the personages
and speak on their relations.

Useful language

The Nurse Tom Jenny
middle-aged reserved coquettish
old-fashioned proud self-possessed
narrow-minded easily-wounded  capricious
thick-skinned independent treacherous
straightforward keen on friendship

tactless wild in anger

4.10. Comment on:

1) the title of the story;
2) the problems tackled by the author;
3) the controlling idea of the story

4.11. Draw your own conclusions about the characters, express your
attitude to them. Use the following clues to begin with.

1) The Nurse oughtn’t - Small children don’t play much
to have criticized Tom’s with each other cooperatively;
manners. They love to watch each

other’s occupation and enjoy
playing alongside each
other. Playing near and
watching come before
playing together.

2) She oughtn’t to have - Nobody likes to be pushed.
pushed him. It’s humiliating.
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3) She shouldn’t have said - His secret wish became

he had longed to see known to the girl. Tom was
the girl the whole week. wounded to the quick. It was
a blunder on her part.
4) She shouldn’t have - The boy might have been
threatened to tell on frightened or upset he didn’t
Tom to his Daddy. come up to his father’s love.

4.12. Give your critique on the story.

FOLLOW-UP ACTIVITIES

4.13. We have mainly discussed the woman'’s role in bringing up
children. Let us see what contribution may and should men make to child
rearing. Read the texts below, summarize the basic events and give the
author’s and your own opinion of the problem.

Text 1. Home

m A large number of the television programs is devoted to
= discussions and reports on the problem of education. Some
programs are most unexpected. | remember a TV play that
impressed me with its willingness to deal openly with rather harsh
reality.

The program began in a classroom, the teacher addressing her
students.

“We always think and speak of our mothers but seldom do we talk of our
fathers. Today | am going to give you the assignment to write about your
father.”

The camera panned the faces. One child, with self-assurance, immediately began
to write. Another was hesitating. Next, the camera picked out a girl — perhaps 12
years old. She sat, her head dropped up on her left arm, staring. The teacher
walked over to her, leaned over and put her arms around the girl’s shoulders.
Suddenly the girl turned to the teacher, buried her head in the teacher’s arms and
broke into sobs.

Next, the camera revealed the empty classroom, panned to the door just as a
group of men were coming in.
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“I asked you here so you could hear some opinions of you expressed by your
sons and daughters. Perhaps some will shock you. Some are happy. Some show
a well-adjusted home life,” said the teacher, “and some do not.”

The fathers sat at their children’s desks.

“Here is one,” said the teacher, and she read.

“My father and I are friends. We talk a lot. He takes me for walks.”
A stout tall man with closely cropped hair smiled to himself.

“I don’t know my father. He is away from home most of the time,” began
another essay.

“I don’t have a father. He is my mother’s new husband. He doesn’t pay much
attention to me and to my brother. It’s like being strangers in our own home.”

Nevertheless, most of the essays were happy expressions of love.

“I love my father. He’s a lot of fun. He’s young and strong. In summer we play
ball and swim together. We discuss events, ideas.”

Such frankness is characteristic of children.
(A. Refregier).

Text 2. Who Is Most Important in Your Home?

“That sounds like a leading question, but in my opinion Dad and Mum are most
important. Mum, because she looks after me and makes a fuss and Dad because
he looks after both of us. I really don’t know what we should do without him,
what with food and clothing to buy; rates to pay and repairs to be done to the
house...”

(An advertisement of the Cooperative
Insurance Society Ltd., Manchester)

* * *

4.14. Express your attitude to the ideas reflected in the texts (a two-
minute speech) as if you were:

1) an exemplary father;

2) a careless father;

3) a too-busy-at-his-work father;

4) a child whose father is exemplary;

5) a careless father’s child;
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6) a very-busy father’s son or daughter;

7) the wife of a careless father;

8) the exemplary father’s wife;

9) the too-busy father’s wife;

10) a father-hungry child;

11) a psychologist speaking on the role of fathers in the family;

12) a playwright who is writing a film script about a broken one-member
family;

13) a doctor who often has to deal with father-hungry children;

4.15. Class discussion: on the role of fathers in the family.

Answer the questions below; make up your own questions to
discuss the problem.

1) When is the time for him to begin being a real father?
2) What can a father do when the baby is small?
3) Bathing and feeding the baby can be a two-person job, can’t it?

4) Do you agree that many fathers think that the care of babies and children
is the mother’s job entirely?

5) The typical father in many households likes to slump down onto the sofa
and read a paper or watch the telly, doesn’t he?

6) So should fathers leave it all to their wives? Won’t they find it hard to
push their way into the picture later?

7) Do you agree that the father’s closeness and friendliness to his children will
have a vital effect on their spirits and characters for the rest of their lives?

4.16. Argue for or against the following statements. Make
up your own statements to prove or contradict to continue the
discussion.

1) The home atmosphere should be friendly and relaxed.
2) One’s home should be a welcoming place.
3) Common interests and hobbies bring parents and children together.

4) Children must show understanding and adequate response to everything.
S0 must parents.

5) Parents’ main job is to discipline children into being good.

6) All a child needs in the way of care is cleanliness and enough food.
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7) The father’s role is to provide for the family.
8) Do you think family rows are inevitable?
9) Which comes first in the family: duty to self or duty to others?

4.17. What qualities should a good mother and father possess?

Useful vocabulary: responsive, compassionate, stable, perceptive, intuitive,
thoughtful, persistent, morally excellent, trustworthy, consistent, secure,
realistic, reliable, pacifying. See Topical Vocabulary for more words.
Speak on each quality answering the question: What will any family gain if
parents possess this quality?

4.18. What qualities and attitude to family matters are destructive
and ruinous to children?

4.19. Make up a list (as long as you can):

1) of two-person jobs in the family;
2) of two-person duties that ensure a child’s happiness;

3) of things, actions, qualities that make up a well-adjusted home life.
Choose the winner.

WRITING ACTIVITIES

@ 4.20. Write an essay “What Kind of Parents We Need to
~ Heal Our Families.”

Part 5. PRESS REVIEW

The prime responsibility for the upbringing of children
rests with parents and the vast majority of children do
grow in caring families. But, still, children need protection
nowadays. They need protection against war and hunger,
against violence and ill-treatment.

Read the following magazine and newspaper articles and
outline different approaches to the problem of child
protection.
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Text 1. Money Is the Only Home

5.1. Read the passage through. In your opinion, which of the
statements below best sums up its main idea?

1) Creighton Montgomery was particularly protective of his daughter.
2) Very rich girls are rather Victorian and old-fashioned.

3) The rich still have families because of the influence of their money.
4) The generation gap only occurs in the lower and middle classes.

5) The rich can control their children’s lives without being near them.

6) Marianne Montgomery lived a very sheltered life.

Marianne Hardwick was timid and unadventurous, her vitality consumed by
physical inactivity and longing, her intelligence by indecisiveness, but this had
less to do with the innate characteristics of the weaker sex (as her father,
Creighton Montgomery, called it) than with the enfeebling circumstances of her
upbringing. Creighton Montgomery had enough money to mould his daughters
according to his misconceptions: girls were not meant to fend for themselves, so
he protected them from life. Which is to say that Marianne Montgomery grew
up without making any vital choices for herself. Prevented from acquiring the
habits of freedom and strength of character which grow from decision-making,
very rich girls, whose parents have the means to protect them in such a crippling
fashion, are the last representatives of Victorian womanhood. Though they may
have the boldest manners and most up-to-date ideas, they share their great-
grandmothers’ humble dependence.

Most parents these days have to rely on their force of personality and whatever
love and respect they can inspire to exert any influence on their children at all,
but there is still an awful lot of parental authority that big money can buy. Multi-
millionaires have more of everything than ordinary mortals, including more
parent power, and their sons and daughters have about as much opportunity to
develop according to their own inclinations as they would have had in the age of
absolute monarchy.

The rich still have families.

The great divide between the generations, which is so much taken for granted
that no one remarks on it any longer, is the plight of the lower and middle
classes, whose children begin to drift away as soon as they are old enough to go
to school. The parents cannot control the school, and have even less say as to
what company and ideas the child will be exposed to; nor can they isolate him
from the public mood, the spirit of the age. It is an often-heard complaint of the
middle-class mother, for instance, that she must let her children watch television
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for hours on and every day if she is to steal any time for herself. The rich have
no such problems; they can keep their offspring from morning till night without
being near them for a minute more than they choose to be, and can exercise
almost total control over their environment. As for schooling, they can hand-
pick tutors with sound views to come to the children, who may never leave the
grounds their parents own, in town, in the country, by the sea, unless for an
exceptionally secure boarding school or a well-chaperoned trip abroad. It would
have been easier for little Marianne Montgomery to go to Cairo than to the
nearest newsstand.

(Stephen Vizinczey: An Innocent Millionaire.)

* * *

‘

/ 17 Note: chaperon /"Sxpgrqun/— a middle-aged lady companion taking care
\f/ of a young girl of a noble family and accompanying her to the balls.

WORD STUDY ACTIVITIES

5.2. Each adjective in the column on the right means more or less
the same as one of the adjectives on the left. Match the words with their
probable meanings.

Innate with a low opinion of oneself
Enfeebling essential

Vital harmful and restricting
Crippling inborn

Humble weakening

5.3. Explain to your fellow-students the meaning of the
words given below.

Unadventurous, to consume, misconceptions, to fend for oneself, ordinary mortals, to be exposed
to the ideas, plight, sound views, well-chaperoned.

5.4. Rephrase the following using the words and word-combinations
from the text.

1) Creighton Montgomery had enough money to cultivate his daughters’
characters according to his views on life.

2) ... girls were not meant to take care of themselves, so he sheltered them
from life.
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3) ... very rich girls, whose parents have the means to protect them in such
a harmful and restricting way.

4) Misunderstandings and frictions between the generations ... is the lot of
the lower and middle classes whose children begin to isolate themselves
from their parents as soon as they are old enough to go to school.

5) They can choose tutors with reasonable and measured views on life.

6) The parents cannot control the school, and have even less influence as to
what environment the child will be drawn into.

7) The children of very rich families may never leave the territory
(buildings and premises) owned by their parents in town, in the country,
by the sea.

5.5. Express your opinion on the following.

1) There is an awful lot of parental authority that big money can buy.

2) Multi-millionaires have more of everything than ordinary mortals
including more parent power.

3) The habits of freedom and strength of character grow from decision-
making.

4) Middle-class parents cannot control either the school or the company
and ideals the child will be exposed to.

5) The rich can exercise almost total control over their children’s
environment.

6) The offspring of the rich are closer to their parents than the children of
the poor and middle-class families.

7) The rich still have families. (What about other mortals?)

8) Most parents these days have to rely on their force of personality to exert
any influence over their children.

9) They can also count on whatever love and respect they can inspire to
exert control over their children.

5.6. Amplify these statements giving your attitude to the ideas.
1) Creighton Montgomery was particularly protective of his daughter.
2) Very rich girls are rather Victorian and old-fashioned.

3) The rich still have families because of the influence of their money.
4) The generation gap occurs only in lower and middle classes.

5) The rich can control their children’s lives without being near them.
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6) Marianne Montgomery lived a very sheltered life.

5.7. Account for the title.
5.8. Work in groups of two or three.

Using words and expressions from the text discuss and then note
down what you think the author might say about rich people’s souls.
Compare your notes with those of the neighbouring group.

5.9. In groups of two or three define the “family” of the twentieth
century. Write down a short definition and show it to a neighbouring
group. Discuss the definitions.

WRITING ACTIVITIES

5.10. Write a summary of Text 1.

—

5.11. Write an essay on the following topics. Choose the
most appropriate type of the essay.

1) The Things We Need Deeply In Our Life: Love, Communication,
Respect and Good Relationships Have Their Beginnings In the Family.

2) Families Provide a Setting In Which Children Can Be Born and Reared.
3) Like Father, Like Son.

Text 2. Protecting Children from the World

(By Ellen Goodman)

It was dark outside and snowing. The first snow of the year, silent and magical,
had just begun to cover the streets and even the garbage cans around the house.
For one night at least, it seemed that any greyness and sadness in the world
could be, would be covered with the beauty of the white snow.

However, inside the house, the people in front of the television set were
watching a new version of an old story, “The Diary of Anne Frank.” The story
of Anne, a little girl who was caught in the fighting of a war many years ago,
was not new to the adults in the audience. They knew about how Anne and her
family had tried to hide from their enemies, and that only one of them had
survived. The grown-ups watched the performance with a different eye than the
little girl beside them. She was not as tough as they were. She had not yet
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learned to take the magazines with covers of starving children off the breakfast
table. She had not learnt to discuss the cruelty of the world intellectually. She
had not learned what the adults had learned: to put human sufferings and pain in
their place. She was still a child; she still closed her eyes during the scary parts
of movies. She was afraid for Anne Frank.

When the movie was over, well past her bedtime, the girl turned to her mother
and said — did not ask, but said — “That couldn’t happen here.”

Her mother paused for a moment and answered honestly, “I hope not.”

The girl was not satisfied. She got into her bed and said directly, “I just want
you to tell me that everything is going to be OK until I grow up.” The mother
answered, “I know that you do. I’d like to tell you that everything is going to be
OK.”

They had had discussions like this before, talking about cancer and war,
accidents and evil. At some of these moments, the girl wanted a gift of
reassurance. The mother wanted to give it to her. The child wanted protection.
The parent wanted to protect. It is in the nature of things, of parent and child
things. Yet, somehow as the girl grew older, her mother was unable or unwilling
to cover reality with an inch of fresh snow. She was reluctant to give false
assurances.

When the child was a baby, safety was a matter of putting covers on electrical
outlets and gates on stairways. Now, however, this mother was far aware of her
own 1nability to protect her child’s safe world. Halfway to adulthood, children
have to protect themselves with their own awareness. Unfortunately, it isn’t
always simple. There are always contradictions. We don’t want to frighten
children and don’t want to lie to them. We want to be realistic and yet make
them feel secure. This mother felt the problem deeply. For instance, she knew a
woman who parented by terror, telling her children stories of childhood
disasters, from babies dying in their cribs to choking on balloons, crackers, and
milk. This woman told her sons these stories until they were afraid to do
anything. On the opposite side, she knew about other parents who tried to
protect their children from everything. They kept the realness of death from their
offspring. Reality was a shock to their children when the protection was gone.

Parents are careful people. We want to wrap our children in clean white
surroundings, to save them from war, disease, evil. We have an investment in
believing that the world will be good to them. We are equally aware that they
might be caught between the real and the ideal worlds, between good and
danger. So, we tell them to be trusting but not to take candy from strangers. We
tell them to be generous but not to let anyone take advantage of them. We tell
them to believe that people are good but to watch out for those who are evil. We
worry that some will be trapped, like Anne Frank at the end of her diary and
near the end of her life, “trying to find a way of becoming what I would so much
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to be and what I could be, if there weren’t any other people living in the world”
— if there weren’t any evil in the world.

The mother watched the snow falling past the window next to her daughter’s
bed. She wanted to promise that the world would be safe, but she didn’t. “This
is,” she said to herself, “one of the things that parents do. We supervise our
children’s loss of innocence before the world does it for us.”

* * *

5.12. Answer the questions.

1) What is the time and place of action?

2) What was the weather like?

3) What was the snow actually covering around the house?

4) What does the author hope that the snow will also cover?

5) What were the people inside the house watching on their television set?

6) What is the story about?

7) What had the adults learned that the little girl had not?

8) What did the little girl want her mother to do? Why?

9) What was the mother reluctant to do? Why?

10) Why does Ellen Goodman say that we have to teach our children
contradictions?

11) What are the two examples of protective parents? Describe them. What
can you say about the two extremes? What conclusion and solution of
your own can you suggest?

12) In the middle of paragraph 2 is this sentence: “She had not yet learned
to take the magazines with covers of starving children off the breakfast
table.” What do the magazines symbolize or represent?

a. terrible stories c. a clean table
b. harsh reality d. education

13) Find the sentences that have some reference to snow or clean
whiteness. What do you think the snow symbolizes or really represents?

5.13. Decide whether the following statements are facts or opinions
of the author.

1) It was snowing outside.
2) The little girl was not as tough as the grown-ups.
3) They were watching the “Diary of Anne Frank.”
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4) The little girl felt afraid.

5) The mother shouldn’t protect the child from reality.

6) The child had been protected when she was a baby with covers on
electrical outlets and gates on stairways.

7) Children have to learn how to protect themselves.

5.14. Answer these questions about yourself.

1) Say how you were protected in childhood.

2) Did you feel safe?

3) What were you afraid of?

4) Who and how removed your fears?

5) Can you say that now you know how to protect yourself?

6) How do you think you will teach your own children to feel safe?
7) What should children be protected against?

8) Is the world around us hostile or friendly?

9) What do you think is the right attitude to the surrounding world?

Part 6. RENDERING ACTIVITIES

@5 "G/ 6.1. Read the text about what the term
N>

‘Rendering” implies in Appendix 2. Memorize the
ideas and the essential vocabulary.

6.2. Use the vocabulary asking each other questions on one of the
chapters from the book for home reading.

6.3. Act as a teacher. Ask the class questions on the story
everyone has read.

6.4. Tell the class any English story using the given vocabulary.

6.5. Read the following Russian story. Make up a short introduction
to the text, pointing out the main idea and the problems raised in it.

KanpusHbie getu

Ponutenn dyacTto cOpammBaKT, I[MOYEMY JETH  CTAHOBSTCS
kanpu3HbiMH. OHH HE 3HAIOT, KaK C 3TUM OOpPOTHCHI.

JleTckue Karpusbl, 0COOCHHO B JOIIKOJIBHOM BO3pacTe, ObIBAIOT, K
COXKQJICHUIO, JOBOJIBHO YacTO. 32 HEMHOTHMM HCKJIIOUEHHEM, KOT/a KaIlpu3bl
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CBSI3aHBI C OOJIC3HEHHBIM COCTOSIHUEM pe6eHKa, HpI/I‘II/IHOI\/’I X SABIAIOTCA
OIMOKH B BOCIIMTAHHUH, KOTOPBIX POOUTCIN IIOAYAC HC 3aMCHAIOT HWJIM HC
MNpUAar0T UM 3HAYCHUI.

Ecnu roBoputh B camoil oOmel ¢opme, TO Kampus3 BbIpakaeTcs B
OecipUYMHHON  CMEeHe  JKelaHud W TpeOOBaHUM, TPUYEM  YacTo
HEOOOCHOBAaHHBIX, YAOBJIETBOPEHUS KOTOPHIX pPEOEHOK 00MBaeTCs JIOOBIM
cnocoboMm, B TOM 4YHcie IadeM, KpukoM. CkaxkeM, peOeHOK TpeOyeT KyNHUTb
€My HOBYIO UTPYIIKY. MaMa CIIOKOMHO OOBSICHSAET, YTO CErOAHS 3TOrO CAEAaTh
HENb35: Hy, IPEANOJIOKHAM, HET JAcHer. Torma IuTd NpPUMEHSET apCeHall
WCIIBITAHHBIX CPEJCTB: HAYMHAET HBITh, UIIATh, IOTOM, €CII 3TO HE IIOMOTAET,
IJlaKaTh, KpU4aTh, B KOHIIE KOHIIOB 3aKaThiBaeT ‘“‘Uctepuky’. I mama mnon
BIIMSIHUEM TAKOM “NICHXOJIOTUYECKOU aTaKh YaCTO CIAETCS — MOKYIIAET EMY ATy
UTPYLIKY (TOJNBKO MepecTanb Kpuyarhb!). UTo cTOUT 3a Takol cutyarueit?

Bo-nepBbiX, peOE€HOK NpPUBBIKAET K TOMY, YTO YAOBJIETBOPSETCS JIOO0OE €ro
xKesaHue. Bo-BTOpbIX, OH HAUMHAET MOHUMATh, YTO €CJIM MaMa I0-XOpoLIeMy He
YIOBJIETBOPUT 3TO €ro >KEJaHUE, TO TAKOro OYpHOro IOBEJACHHUS OHa HE
BbIIEPKUT. VI BOT BaM MEPBBIil COBET: HE CIELIUTE BHIIOJIHAThH KaX/10€ )KeJIaHUe
pebenka. Benp B MHON ceMbe y HEro 4Yero TOJIBKO HET: UTPYLIEK — JIECATKU
(HEeKOTOpbIE POAWTEIN HAMBHO IIOJIATAIOT, YTO 4YeM OOJbIIe, TEeM JydIle),
KHWXKEK — 1enast oubnuoreka. M peOEHOK HE mpUydaeTcs K IIaBHOMY: JIO0YIO
BEIlb HAJ0 3aCiIyXUTb. Takoe HEYMEPEHHOE YJOBJIETBOPEHUE >KEJIaHUU H
TpeOOBaHMI pedeHKa — IepBasi IPUYMHA Pa3BUTHS KAlIPU30B.

Brtopoii coBer: mocieawTe 3a TeM, YTOOBI B CEMBbE COOJIIONATIOCH CAMHCTBO
TpeOoBaHuii K peOeHky. benma, korma oauH poAuTENh YTO-IMOO 3ampeniacr,
pyroi — pazpemniaer. PebeHok ObICTpO yiaBauBaeT ciaabble U CUIIbHBIC CTOPOHBI
ONM3KMX ¥ TO-CBOEMY HX HCIOJb3yeT. Beap HegapoM oO4YeHb YacTo Mbl
HaOJI01aeM KapTUHY: TIPU OJTHOM POJIUTENE MBI U HE JyMaeT Kalpu3HUYaTh
(mamyT TO, YTO MPOCHUT, - CMACU0O, HET — CIOKOWHO TMEPEKUBAET ITO), MPU
JPYroM — onpoOy# He Jai: “mokaxy He0o B aimazax!”.

[TomHuTE: MpU TIEPBOM TOSBICHWU KaIlPU30B €Ile MOXHO 0e3 0coboro Tpyna
OTY4uTh peOeHKa OT HMX. Ho KOT/1a OHM CTaHOBSATCS MPUBBIYKOM, JIOMAaTh TaKOU
o0pa3 JAeHCTBUI yKe ropa3zo CIoXKHEe. 37eCh HYXKHO OOJIbIIE TEpPIEHUs. ITO
TPYAHO, HO BO3MOKHO.

CrapaiiTech TpUyduTh peOEHKAa K MPaBHWIBHOMY TOHY. HUKakux KpHUKOB,
mwiaden, “ucrepuk’. 3HaiiTe: peOEHOK HE cpa3y MOAYUHUTCS HOBBIM
TpeboBaHUSIM, OH, OCOOCHHO BHavaje, OyJeT elle cuibHee TpedoBaTh cBoero. 1
3]1eCb €CTh E€IUHCTBEHHBIM IyTh: CIOKOWHO BBIAEpPkKATh BCE MPUTI3AHUA
pebenka. OMNBIT YYUT, YTO €CIU POAMTENH JAECATOK pa3 BbIAEpKAT TaKHe
“HaTtucku’ peOeHKa, TO MOHEMHOTYy TOT HauyHeT OoJyiee CIOKOWHO MPOCUTH TO,
YTO €My HykHO. lTak, TeprneHue, TepreHue u ee pa3 TepreHue.

(B. ILllepiiakoB, ICUX0JIOT)
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6.6. What do you think is the author's communicative aim? Read the
statements below, choose the ones that are to the point and account for
your choice.

1) to give examples of family problems;

2) to warn parents against common errors in upbringing;

3) to help parents with practical advice;

4) to give parents knowledge of child psychology;

5) to convince the reader that everyone can bring up a worthy citizen.

6.7. Render the text passage after passage using the following
props:

Capricious; to be provoked by; pre-school age; to be of little consequence;
to satisfy sb’s whims; to spare no pains; to get what one is after; to
whimper; to whine; to bawl; to screech; to shriek; to make a scene in
public; to go into hysterics; to strain sb’s patience; to indulge sb’s desires;
to lavish sb with creature comforts; permissiveness; overindulgence; to
pamper sb; to be too lenient/exacting; to give sb too much rope; to make it
hot for sb; to use parental pressure; to break the stereotype; to
cultivate/mould/encourage sb/sth; to be patient and tolerant; to take up a firm
attitude; to reason with sb; to talk sb into/out of sth/doing sth; to give in.

6.8. To which of the three groups do capricious children belong?

1) easy;
2) slow-to-warm-up;
3) difficult.

Or may be to none or all of them. Give well-grounded arguments to
prove your opinion.

6.9. Arrange the information you have got on these lines: problems —
causes — solutions.

6.10. Discuss the problems raised in the story in class.
Think of the necessary questions and statements to prove or
contradict to lead the discussion.

6.11. Draw the conclusion. The following statements may serve as
the guidelines:
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1) it doesn’t do to be too hesitant in asking for reasonable behaviour
2) it is harmful to be afraid to deny one’s child his pleasure
3) permissiveness makes the child meaner and all the more demanding

4) if you pamper the child, he may turn into a disagreeable tyrant and you
will suffer from his tyranny

5) overindulgence is dangerous
6) if you are firm and exacting, the child may sweeten up very fast
7) the children themselves can’t be happy unless they behave reasonably.

6.12. Read the text below. Formulate its controlling idea.

[leTckas noxb

FOpe 4 rona. Ero mama o6patunack K IeTCKOMY TICUXOJIOTY IO HACTOSTHUIO BCEi
MHOTOYHMCJICHHOW ceMbH. Bcex wux (mpaBma, MaMy B MEHBIIEH CTEEHM)
HacTopaxuBaeT, uTo FOpa «Bce Bpems Bper». MTak, nociymiaem Mamy.

- Bot Buepa, Hanmpumep, FOpa npuiiien u3 1eTCKOro cajia u pacckasall, YTo Y HUX
B Tpynne MOSBWICS HOBEHbKUW Malb4HMK, KOTOPBI yMEET LICBEJIHUTh YIIAMMU.
Kazanoch Obl — epyH/Ia, HO TOJIBKO S TOTOM Y3HAaI0, YTO HUKAKON HOBEHBKUHU K
HUM HE MOCTYyMajl — HU TOT, YTO HIEBEJIMUT YyIIaMH, HU KaKOW-THOO Ipyroil.
3ayeM OH BCE 3TO MpUIyMaII?

M Bce ke MaMy, KOTOPOW BpaHbE ChIHA Ka3ajJoCh HE TAaKUM YX CTPAlTHBIM
MPECTYIUICHUEM, HHTYUIIUS He ToaBoauia. [leno B Tom, uyto KOpuHEI BRITyMKH
OTHOCSITCSL K CTOJb XapaKTepHbIM [JIs JIOIIKOJBHOTO BO3pacra «JIeTCKUM
KOH(aOynausimM» — ¢daHTazusaM 0€3 BCSIKOrO0 YMbICTA, KOTOPbI€ B CO3HAHUU
peOeHKa MOYTH CIUBAIOTCS C PEANbHOCTHIO. PEOEHOK, COUMHUB UCTOPUIO O TOM,
KaK OH IMOBCTpEYaJl BO JBOPE UEpemnamniek HUHA3S WIM MPOTJIOTHII HEYasTHHO
rBo37b (0 yxkac!), OyJeT ¢ KapoMm J0Ka3bIBaTh, YTO TaK OHO U ObLIO. DTO BCE
JEUCTBUTEIILHO CO BPEMEHEM MPOMIET, a TIOKa — IMPOSIBUM K€ U MBI IOMOp U
danTazuro.

o lMapTusaHckas BOMHA

. Matp 13-nerneii Mpbl Hamucana B aHKETE, KOTOPYID Ha POJUTEIHCKOM
coOpaHuM €i BpPYYWJI IIKOJBHBIM TICHXOJIOT, YTO €€ JI0Yb <JDKHBas, XUTpas
JIEBOYKa», W TOMpPOCUJIach Ha mpueM. BOT 4To oHa pacckazana B KaOWHETe
ncuxogyora: «Mpa crama CKpeITHOM, HMYEM CO MHOM HE JEJIUTCS, 4YacTo
oOmanbiBaeT. [loapykku y Hee 3aBeNUCh — me ewje ACBOUYKH... O MIKOJIBHBIX
JleJIax y3Haro TOJIBKO OT KJIACCHOT'O PYKOBOJUTEIISD. ..
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Uro xe mpenrnpuHUMaeT Mama B Takoil cutyaruu? Pa3zymeercs, Bce, 4TO B €€
CWJIaX: MOJCIIYIIMBAET TeJe(QOHHBIE PA3rOBOPBI, BCKPHIBACT MHChMa JI0YEPH,
OOBICKHMBAET €€ KOMHATY, IPOBEPSIET KapMaHBbI.

VBBI, 1aJIEKO HE IS BCEX B3POCIBIX OUEBHUIHO, YTO JICTH TOKE UMEIOT IIPAaBO Ha
cobcTtBeHHbIe TaifHbl. Ceifuac yxe TPyIOHO pa300paThCs, IZie MPUYHMHA, a TIe
CIIEZICTBHE, HO CTOUT JIA TOBOPUTH, YTO TIOPEMHBIE MEpPHI HE UMEIOT HHYETO
OOIIIeTr0 C HACTOSIIMM BOCIIUTAaHUEM, C YMHOM 3a00Toii 0 Omare pedenka. OHH
O3J7I00JISIOT, 3aCTaBISIIOT MX YyBCTBOBAaTh CBOE Oeccmime, TMOATAIKHBAIOT K
KEJIAHWIO IMTOCTYIATh HATIEPEKOP — «HHUKOTIa Te0e HUYEeTO HE CKaxy!»

Bol Bo3pasute, uro mama Mpel AEHCTBYET Tak 10 CBOEMY HEBEIAEHUIO, MOJI, HET
y Hee U y OONBIIMHCTBA MaM CHEIHATIBHOTO 00pa30BaHUs, YTOOBI 3HATh B KaKOM
CUTYallMM KaK IPAaBWIBHO NMOCTYNUTh. HO Kak cka3an OJuH W3BECTHBIN IEAAror,
«MBI MIPEBPATUIIM BOCIIUTAHUE JA€TeN B IPO(ECCUI0, TOIAa KaK 3TO €CTECTBEHHOE
YeJI0BEYECKOE 3aHATHE». TaK 4TO HE CTOUT CIMILIKOM YacTO IEPEKIIabIBaTh
OTBETCTBEHHOCTD 34 CBOMX JI€TEW HA YMHBIX CIIELIMAJIMCTOB.

e J10)Xb BO crnaceHue

MBI npoiiaeM Ty J10%Kb, KOTOpasi IPOU3HOCUTCA BO Onaro OnmxHero. Msl gaxe
NpUAYMaIU €l KpacHBOE Ha3BaHME — «JI0XKb BO craceHue». Hy, a kak Hacuer
JOKA BO CIIaC€HUE camMoro ce0sd — OT pPOAMTEIBCKOTO T'HEBA, OT IKECTOKOIO
HaKa3aHUs, OT JUIMTEIBHOro pa3zbuparenbcTBa? MBI XOTUM BHAETH B CBOHUX
JETAX CTOMKHUX OJIOBSIHHBIX COJIJATUKOB, MY’KECTBEHHO CO3HAIOIIMXCS BCETJA BO
BCEX CBOMX IpocTynkax. Ha camom pnene, 1eTd 4acTo JTYT ... U3 DKOHOMMH
BpeMeHH. [IpocTo OHM yKe MOHsUIM, YTO YalKy U3 Oydera Hy)XKHO I0OCTaBaTh
aKKypaTHee, a K aHIJIMHCKOMY FOTOBUTBHCS THIATENbHEE — a Bbl OyJeTe UM 3TO
JI0JITO, HYZHO U HE BCETJa TAKTUYHO OOBACHATD.

Bropoxknaccauna JIuza, 1ous MOMX cocelield, Kak BCe HOpMalibHbIC AeTH (J1a-1a!)
U3peaKa BpeT. A MOCKOJBKY 3TO BCE K€ HE caMmoe Jydllee KauecTBO, U C HUM
HY’)KHO OOpOTbCS, POJUTENM CaMH pPa3padoTagld HECKOJbKO MPHUHIIUIIOB,
KOTOPBIMH OXOTHO MOJICJIUIIUCH CO MHOM:

[lpunimn nepBbii. PeOeHOK Bcerga MOMKEH 3HATh, YTO CO3HATHCS €My
BBITOJIHEE, UEM MPOMOTYATh UM OOMAHYTh.

Bac xopoGut cioBo «BbIrona»? Mo, a Kak *e MOpalib, © B YeM K€ TOrJa
3aKiro4aeTcss 4ecTHocTh? Ho, BO-MepBBIX, KaKk MBI HaMmepeHbl CHOPMHUPOBATH
MOPAJIbHYIO YCTOWYMBOCTh y peOCHKA, HAKa3bIBasi €r0 COBEPIICHHO OJIMHAKOBO
KaK 3a caM MPOCTYHOK, TaK W 3a JOXb? A, BO-BTOPBIX, Pa3B€ CaMu Mbl HE
MOCTYIIaeM UCXOJIS U3 COOOpaKEHU BBITO/IBI — HE TOJIBKO MaTepUATBHON, HO U
HpaBCcTBeHHON? WTak, MBI MOJDKHBI OBITH CIIPaBEUITMBBIMH, ITOMOTasi PEOCHKY
CTaTh YECTHBIM.
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[Ipunumn BTOpou. Ponutenu — He kaparomas ayOuHka. B mo6oit cutyanuu
peOeHOK MOKET OBITh IPOIICH, U MHP BOCCTAHOBJICH. JleTw He JMOJDKHBI HAc
0osThecs. Benb moauac UMEHHO CTpax MOATATKUBAET UX KO JIKH.

[Mpunuun tperuil. He Hamo nuuemMeputbs — peOEHOK JTOJKEH 3HATh, YTO €CTh
CUTyallUM, B KOTOPBIX MOYHO BpaTb. HaumHass OT camMbIX IPUMHUTHUBHBIX
(«M3BUHUTE, g TOPOILTIOCH» BMECTO «MHe HenmpusasTHO ¢ Bamu pazroBapuBaTh»)
no Oonee cnoxHbiX. EcTh Takue cuTyauuu u B xu3Hu fereil. OOcyaute ux
BMECTE — HEHaBSA34YMBO, 110-100pOMY, C FOMOPOM.

Ho ObIBaroT citydan maTOJIOTMYECKOW JDKM M IPYTUX HApYLIEHUH B MOBEICHUU
pebenka. Torga myuie HayaTh OUTH TPEBOTY KaK MOXHO paHblne. Takue netu
NOTPEOYIOT OT POJAUTENEH MHOTO CHUJI, TEPIEHUS, JIIOOBU U 3a00ThI, HO TOJBKO
POIUTENU CMOTYT UM MIOMOYb.

Kak Ml BHUIHUM, ACTCKad JIOKb HCOJHO3HAYHA KaK B CBOUX IIPHUYHMHAX, TAK U B
IIPOABIICHHUH. Kak nam IIOCTYIIUTB, CTOJIKHYBIINCH C Heﬁ, 3aBHCUT OT TOI'0, C KAKHUM
€C BUAOM MBI HMCCM ACJIO. Tonbko HE HYMaI;’ITG, HO)KEU'IYﬁCT&I «HYCTB OH 6y,[[€T
nacajJiIbHbIM pe6eHKOM, as 6y,Z[y HNACAJIBHBIM POAUTCIICM)). Haunwute ¢ ceOs.

* * *

6.13. Make up an outline of the story. Provide each item of the
outline with the necessary props (see Topical Vocabulary). Render the
text in English using the props.

6.14. What problems are raised in the article? Make up a list of them
and dwell on each one in detail. Read the passage below as an
illustration of how to do it.

«Although most people would agree that lying to gain unfair advantage
over an unknowing victim is wrong, another kind of mistruth — the “white
lie” — isn’t so easy to dismiss as completely unethical. White lies are
untruths that are unmalicious, or even helpful, to the person to whom they
are told. Over half of all white lies are justified as a way to prevent an
embarrassment. Such lying is often given the approving label “tact”.
Sometimes a face-saving lie saves face for the recipient, such as when you
pretend to remember someone at a party in order to save them the
embarrassment of being forgotten. Other white lies are told to prevent
conflicts. You might, for instance, say you are not upset at a friend's teasing
in order to prevent the hassle that would result if you expressed your
annoyance.»

What do you think of telling lies for noble purposes? Is it necessary
to tell people what we really think of them if our attitude is not quite
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favourable? Is to speak one's mind freely a positive or a negative trait of
character?

6.15. Express your opinion on the following:

1) telling the truth is a disease;

2) it's difficult for truthful people to adapt themselves to the behaviour of
the world;

3) the world abounds in lies and truthlovers may find themselves in a
mental home;

4) honesty is the best policy;
5) truth lies at the bottom of a well.
6) «Truth is seldom pure and never simple» (O. Wilde).

6.16. Prepare a 3-minute talk on how to cultivate truthfulness in
children. Recall your own childhood experience.

6.17. Comment on M. Twain's joke: «Truth is the most valuable
thing we have. Let us economize it.»

6.18. The text below is a disputable one. Read it and write down the
controversial points.

Yapa «HOBbIX PyCCKUX>» 60ATCA NONMULENCKNX
M NbITAlOT UrPYLUKH

«Xoture M Bbl OBITH OorateiMu?» — copocun koppecnonaeHt KII npereit
npeycneBatomux OusHecmMeHOB. «Her», - TBepaO OTBETHJ TMEpPBBIA Ke
ONpoOIIEeHHbIA. Jlyman — CIIy4alHOCTh, HO BCE OCT&JIbHBIE C BHUAY
0J1aronoayyHble Yajga OTBETHIIA IPUMEPHO B TOM XKE JIyXe.

Tarpsina IllumioBa — OETCKHIM TMCUXOJOr. YK€ MHOTO JIET OHAa BEAET MPHUEM
MaJICHbKUX rpaxaad. Cpenn ee moAONEYHbIX MHOTO JIETEN C BBICOKMM YPOBHEM
MaTepuaibHOW obecniedeHHocTH. M OHa oueHb 03a004YeHa COCTOSIHHEM UX
IICUXUKU.

Korma k Ham mpuxoasT AeTH OoraThIX poauTeniel, - roBopuT TaTksHa JIbBOBHA,
- OHU PACCKa3bIBAIOT, YTO OTEIl PaHbIe ObUT COBEPIICHHO APYTUM. A TeNeph y
HEr0 HET BPEMEHU, OH CTaJl HEPBHBIM, MEHBIIEC BPEMEHU TPATUT HA CEMBIO,
neeT. Ha paboTe eme kKak-To Jep>KUTCs, a JoMa CPhIBASTCS.

[IpuBenu Ha KOHCyIbTalMIO Majdbuuka. OH MOr J0ATO W 0€3 NPUYUHBI
CMEAThCS, JI0 HCTEpUKU. A paHbllie ObUI COBEPILICHHO JpYyroil peOeHOK,
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HOPMAJIBHO pPAa3BUBAJICA. Ho roga aABa Ha3aJ OTCL 3aHAJICA ousnecom. Kena
PaCCKa3bIBACT! «5l crama YyYBCTBOBATb cebs moxo. On OTKYIIACTCA OT MCHA U
CbIHa». Malbunuk HCUMOBCPHO IICPCIKUBAJIL. Y Hero pasidaguiICad KOHTAKT C
OTHOM. On ITOYYBCTBOBAJI ceOs1 TUIITHUM.

YacTo cembu, HayaBIIME MHOTO 3apalaThIBaTh, MOJAYMBIBAIOT O TOM, Kak Obl
BBIBE3TH nerel n3 Poccun. Ho pebsta m Tak 3a4acTyr0 OJWHOKH, UX MPOCTO
OTPaXJAI0T OT XKU3HU. A YK €CJId BOCIIUTHIBATHCS 3a TPAHUIIEH. . .

Jlpyryto JeBOYKY MbI HaOJIIOJaéM HECKOJIbKO JieT. Poxurtenn kynuiau 3a
TpaHUIlell JIOM M TEpeBe3Nu TyJda T04Yb BMecTe ¢ 0aOyIIKoW M JeTyIIKOH.
JKuyT B MOCKBE, HHOTIA €34T K 10YEPU U POIUTEIISM.

CHauana oHHM OBLIM CTPAIIHO TOBOJIbHBI. [I0TOM TONIIN pa3roBOpHI, YTO T0Yb
CTAHOBUTCSI HEPBHOM. A celyac € JI€BOYKOW TBOPHUTCS TaKO€, 4YTO MaTh
XBaTaeTcs 3a TOJOBY. DTO MAXHET KIMHUKOW... Y HEE TaK M HE yCTAaHOBUJICA
HOpPMaJbHbII KOHTAaKT C MECTHbIMH JETbMU. BO3HHK MOBBIIICHHBIH
CEKCyalIbHBbIi WHTEpEeC, He OOYCIIOBJICHHBIH HHUKAKUMHU (PU3UOJIOTHYECKUMU
npuyruHaMu — e Bcero 10 ser.

B GoraTbeIx ceMbpsx CymcCTBYCT TPHU YCTAHOBKH OTHOCHUTCIIBHO 6€I[HI>IX.

IlepBas: «bennsle camu BuHOBaThl. OHU - JICHTSH, HE YMEIOT 3apadaTbiBaTh
JNEHbIM». JTa YCTAaHOBKA HECET OTPOMHBIA 3amac arpeccuH, a He J0OpOThHI U
cocTpaZaHusi, K KOTOPbIM OOBIYHO CKJIOHEH MAaJeHbKHUW 4eNoBeK. Arpeccus
3aTPyAHSAET BCE KOHTAKTHI, [IOTOMY YTO HAIPABJIEHA OHA MPOTUB BCErO0 MUPA.

Bropas ycranoBka: «Y GeaHbIX CBOM MPOOJIEMBI, Y HAC — CBOM. MBI HE UMEEM K
HUM HHUKAKOTO OTHOIICHUS». ITO MPOCTO OTTOPOXKEHHOCTH OT BCErO MHpa, TO,
YTO Ha3bIBaeTcsa ayTusanued. EcTh maxke Takoe 3a0oneBaHUE — ayTH3M, KOT/Ia
pebeHOK «yXoauT B ceOsi». OHM OueHb OBICTPO OBIAJEBAIOT KOMITBIOTEPOM, HO
IIPU 3TOM UCHBITHIBAIOT OTPOMHBIE TPYAHOCTH B 0o0mieHuu. M 3To xatactpoda
JUIL X pOJUTeNed, MOCKOJbKY OHHM NPETEHAYIOT Ha TO, YTOOBI UX JI€TH
3aHMMaJH MepeOBbIE MECTA BO BCEX CTPYKTYpax oOLIecTBa. A 3TO HEBO3MOXKHO
0e3 KOMMYHUKA0EIIbHOCTH.

TpeTbss ycTaHOBKa, Ka3zajgoch Obl, Haubojee OjarompusTHa IJIs TICUXUKH
pebenka: «Mup ycTpoeH HecnpaBeyIMBO. Ha cBeTe ecTh OeHbIC U MBI JOJKHBI
MIOMOTaTh MM TI0 Mepe chi». Ho 3TO He CIMIIIKOM YCITOKaWBaEeT JETCKYIO JYIITY.
PeGenok cTpamaeT, Korga MOHUMAET, YTO €r0 POAWTENN MPUYACTHBI K MUPY
HECIPaBEeJTUBOCTH.

Kakue mpoOsembl BBITEKAIOT U3 3TUX TPEX YCTaHOBOK? OUeHb MHOTO CTPaXOB.
N, Hamo cka3zaTh, BIOJHE ONpaBIaHHBIX. DU3HECMEHBI — 3TO 30HAa PHUCKA.
[IpeacraBpTe, YTO MOMKET UYBCTBOBATH pPEOEHOK, K KOTOPOMY MPHUCTaBJIECH
Tenoxpanutenb. OMATh e ceMEHHbIe Pa3roBOPHI: Jake €CIU NpU peOCHKe
pOIUTEN HE TOBOPAT 00 yOWHCTBaXx M «Hae3lax», JETH TaK WIA HHaye
UH(GOPMALIMIO 3Ty BBIY)KUBAIOT.
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OTI_IBI B TaKMX CCMbIX, KaK IMPaBUJI0, HE3aBUCHUMbBIC U «KPYTELICH». A CBIHOBBA
MATKHUC 110 HATypC. M Bo3HUKaeT KOH(i)JIHKT: OTC XO4CT, YTOOBI Y HCTO pPOC
«H&CTOHHII/Iﬁ MYXXYHUHA». PebGeHok OT 3TOro CTaHOBHTCSA HCPBHBIM. OTGH, B
CBOIO OUCPCAb, HAYMHACT CUUTATH €TI0 CIFOHTACM. HapaCTaeT HCIIOHHMMAaHHC.

B oanoli cempe Manpuuk Oosuics OTLA, KOTOPBIM 4YacTO CPBIBAJICS Ha HEM,
TEMHOTBI OOsUICA, CMEpPTH, Yero YrogHo. A C Jpyrod CTOpPOHBI — >KyTKHE
¢daHTa3uu OTHOCUTEIHHO BOPOB, MOJMIIMU, dIEKTPUUECKOro cTyia. OH mbITal
CBOU UTPYILIKH.

51 Obl He COBETOBaJla CTAHOBHUTHCS CIMIIKOM «KPYThIM» paau Jered. Bes ata
MUIIypa — MAIlMHBI, MOE3[KH, POCKOIIb — K HEl ObIcTpo mnpuBbIKarT. He
HOTEPSIUTE U3-3a BCETO 3TOT0 peOCHKaA.

* * *

6.19. Divide the text into logical parts. Entitle each part. Formulate
the controlling idea of each part.

6.20. Provide the necessary props for rendering.

Write them down on a sheet of paper arranging them in the logical
succession reflecting the development of the plot. Exchange your props
with your classmates. Render the text in English.

6.21. Discuss the controversial points you've formulated in 6.18.
Give arguments for and against. Use various ways to support your
opinion.

6.22. Read the poem by R. Kipling. Dwell on his credo of upbringing
in a lengthy monologue.

If

If you can keep your head when all about you

Are losing theirs and blaming it on you;

If you can trust yourself when all men doubt you,

But make allowance for their doubting too;

If you can wait and not be tired by waiting,

Or, being lied about, don’t deal in lies,

Or, being hated, don’t give way to hating,

And yet don’t look too good, nor talk too wise;

If you can dream — and not make dreams your master;
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If you can think — and not make thoughts your aim;
If you can meet with triumph and disaster

And treat those two impostors just the same;

If you can bear to hear the truth you’ve spoken
Twisted by knaves to make a trap for fools,

Or watch the things you gave your life to broken,
And stoop and build ‘em up with worn out tools;

If you can make one heap of all your winnings

And risk it on one turn of pitch-and-toss,

And lose, and start again at your beginnings

And never breathe a word about your loss;

If you can force your heart and nerve and sinew

To serve your turn long after they are gone,

And so hold on when there is nothing in you

Except the Will which says to them:”Hold on”,
If you can talk with crowds and keep your virtue,
Or walk with kings — not lose the common touch;
If neither foes nor loving friends can hurt you;
If all men count with you, but none too much;
If you can feel the unforgiving minute
With sixty seconds’ worth of distance run —
Yours is the earth and everything that’s in it,
And — which is more — you’ll be a Man, my son!

6.23. Learn the poem by heart. Arrange a reciting contest. Choose
the winner.

6.24. Why is the word “Man” capitalized in the last line? Does your
concept of a Man differ much from that of Kipling?

6.25. Make up a list of words and word combinations that render
best Kipling’s views on upbringing.

WRITING ACTIVITIES

& 6.26. Write an essay on your credo of upbringing.

—
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LONG TERM TASK

6.27. Speak on the concepts of upbringing in works by outstanding
pedagogues - V. Sukhomlinsky, J. Korchak, modern German trend in
upbringing “Grunewald”.

VIEWING ACTIVITIES

6.28. Watch the film “Forrest Gump” and do the exercises
below.

PRE-VIEWING ACTIVITIES

The Cast:

1) Forrest Gump

2) Mrs. Gump — Tom’s mother
3) Genny [dZi:ni]

4) Lieutenant Dane Taylor

5) Baba — Benjamin Bilford Blue

The Key Words:

Braces; smart; be on a slow side; be like peas and carrots; be enlisted in the Army; shrimping business; be
awarded the Congressional Medal of Honour; a national celebrity; stupid is as stupid does.

WHILE-VIEWING ACTIVITIES

6.29. Try to memorize the situations in which the following words
were pronounced.

1) Mum said they were my magic shoes, they would take me anywhere.

2) He might be just on a slow side but he’s going to have the same chances
as everybody else.

3) You do your very best, Forrest.
4) 1 do remember the first time | heard the sweetest voice in the world.
5) Run, Forrest, run!
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6) Baba was my best good friend. | had to make sure he was O.K.

7) | had a destiny, | was destined to die in the field. What am | gonna do
now?

8) I wanna be famous. | wanna be like Joan Bayes.

9) I know all there is to know about shrimping business.

10) If you become a shrimp-boat captain, I’ll be your best mate.

11) Only after three years of playing football | graduated from College.
12) We were like a family, Jenny and me.

13) He was from a long military tradition.

14) They are sending me to Vietnam.

15) He was going to grab me.

16) He should not be hitting you, Jenny.

17) He is one of the smartest in his class,

6.30. Answer the following comprehension questions.

1) Why did Forrest’s mother want him to study at a school for normal
children?

2) Why were the boys on the bus alien to Forrest?

3) What brought Forrest and Jenny close to each other?

4) What was Jenny’s family background?

5) How did it happen that Forrest got rid of the braces?

6) What helped Forrest to graduate from College?

7) What was Jenny’s way of life after she had been expelled from College?
8) Why do you think Jenny took to drugs?

9) Why did Forrest’s mother always keep saying: “Forrest, you are not
worse than others. You are just the same as everybody else.”

10) How did it happen that Forrest went into shrimping business?

AFTER-VIEWING ACTIVITIES

6.31. Speak on the way Forrest’s mother brought him up. See if you
want to use any of the vocabulary below.
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To be kind and understanding; tolerant and patient; to give the child every
opportunity to develop his abilities; to give him equal chances with
everybody else; to use encouragement rather than punishment; not to
demand perfection; to cultivate in a child a quiet feeling of self-respect;
to make the most of his life; to make the most of what God gave you; not
to be envious of other people’s success; to have relationships based on
mutual sympathy, warmth and devotion; to be taught empathy (the
ability to sympathize and feel sorry for other people); not to embitter a
child.

6.32. What was the leading quality of Forrest Gump’s character?

Some evil-minded person might say that Forrest just hasn’t got enough
brains to be egocentric, to think of some nasty things to do.
W.S.Maugham in one of his stories wrote about his character that he
possessed a quality which is the rarest, the most precious and the
loveliest that anyone can have ... and it was goodness, just goodness.

Do you think it can be applied to Forrest Gump? Give arguments for or
against.

6.33. Draw the character sketches of Jenny and Mrs. Gump.

6.34. Outline the problems tackled in the film. Pick out the necessary
vocabulary (in the film and in your Topical Vocabulary) to be used in your
talk on the problem of family upbringing.

6.35. The film “Forrest Gump” was awarded several Oscars, the
Prize for Humanism in Art among them. Do you think it is worth it?

6.36. Make a report on the topic “You Should Make the Most of
What God Gave You.”

SMILE AND RELAX

6.37. Watch the film “Mary Poppins” and discuss it.
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UNIT 2. THE TEACHER'S PROFESSION

Part 1. AUDIO-ORAL INDUCTION

1.1. Listen to the recording of the discussion

A without looking at the text and say what it is about.

/W C ¥y !5%»1 What personal qualities are indispensable for the

\ @'ﬁ ‘ iy;/z teacher's profession? What pitfalls must a beginning
'Jf\ = %y teacher be safeguarded against?

/ - Our topic today is education, or, to be more
specific, the teacher's profession. It is common knowledge that the teacher's
profession comprises many aspects of other professions and involves quite a lot
of indispensable personal characteristics. Carolyn, | hope you don't mind being
the first to speak. You have the reputation of being your pupils' best friend. How
do you gain their affection? What personal qualities make a good teacher?

w
—

- I don't think it right to start with self praise. | am not at all sure that | have
all the makings of a teacher. I'll just tell you, why | have chosen this profession.
| love children and | love French.

- But of course you do have the makings of a teacher, hasn't she, Dr. Jones?

- I'd say as much. Now, Carolyn, excuse my taking you to pieces, but I
can't help it. You're intelligent and have a sense of humour. You're firm but
tolerant and patient. You're responsive and easy to deal with, but somehow, you
always get your way. You're creative and enthusiastic. You're always punctual.
And, last but not least, you speak French like a Frenchwoman.

- (Carolyn) I can hardly believe that one person can possess so many virtues!
- (Class) But that's true! You really do! ...

- If one hasn't these qualities, the primary task is to mould them in oneself.
Our profession involves constant self-education and self-sculpture. You're a
probationer, Jane, aren't you? What problems have you been confronted with
during your first days at school?

- They are misbehaviour and breaches of discipline, asserting my authority
as a teacher, finding a way with children, adjusting to my colleagues, making
contact with parents, et cetera. In fact, the problems are so numerous that they
look insurmountable.

- Which do you think is the most difficult?

63



- For me, it is maintaining discipline. It is very hard to be firm and exacting
without losing touch with children and alienating them. On the other hand, by
trying to be popular, showing response and understanding I've failed to assert
my authority, I've lost control and they seem to have got out of hand.

- They say the best way to assert one's authority is by taking up a firm
attitude from the very beginning. The teacher-pupil relationship is a tightrope to
be walked. Being too lenient and permissive causes familiarity and familiarity
breeds contempt. I'll start by making them know who is boss and by setting my
class in order.

- (Class) Don't speak too soon! It's easier said than done! We'll live and see!

- It is a good idea but it is no easy matter to find a way with children. It is
not every beginner that copes with the task from the start. More often than not it
takes a lot of experience and patience.

- But still, what do | do first thing when | start? What is meant by taking up
a firm attitude? Is it punishment? What kind of penalties can be used at school?

- (Class) Notifying the pupil's parents! Sending the wrongdoer away from
the lesson! Reporting to the Headmaster! Bringing the offender before the form
meeting! Detaining them after class! Sentencing them to some work!

- Well, all these penalties may be effective in some cases. But in most cases
they don't work. Neither does telling-off, shouting, threatening or scaring. | must
warn you against overestimating the educational value of punishment.

- It all looks rather hopeless. There seems to be no sure way of asserting
one's authority.

- I'm afraid you're right. There is no universal recipe. It is individual. It
involves such qualities as a feeling for atmosphere, resourcefulness, quick wit, a
sense of humour and what not.

- Society sets a lot of demands on the teacher and education at large. The
main responsibility of the teacher is cultivation of human virtues such as honesty
and loyalty, compassion and sympathy, inquisitiveness, creativity, love of work.
It is my firm belief that the spiritual moulding of a personality comes first!

- This list of qualities may be continued and it largely depends on the
country. Americans would surely place special emphasis on moulding the sense
of the country's cultural values, such as self-reliance, individual freedom and
individual achievement.

- I've been waiting for an opening to say that all this talk about the teacher's
personality and the pupils' spiritual development seems to leave no room for
teaching! In my opinion it is teaching that should be the teacher's main concern!
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- By the way, | have some interesting comparative research data on
personal qualities vs teaching skills as evaluated by teachers and children. You'd
be surprised at the results!

- I'm sure we'd all appreciate your information but I'm afraid it'll have to be
next time. Do share it with us at our next meeting. Thank you all for coming and
participation!

1.2. Listen to the recording a second time and find answers to the
following questions:

1) Why is Carolyn Stilling chosen as the first speaker?

2) What personal qualities is she said to possess that make her a good teacher?

3) What are the problems Jane Page has to deal with?

4) What are the dangers of being too lenient and permissive?

5) What kind of penalties can be used at school?

6) Why does the psychologist say there's no universal recipe?

7) What is the essence of the argument at the end of the discussion?

new words introduced in the discussion (sung to the tune of "Ot

1.3. Here is a song that'll help you to memorize some of the
$ ynblbKn cTaHeT Myp ceeTnen...")

Do you know that teaching is an art?
Do you know all the makings of a teacher?
Many virtues, only minor faults,
Quite a lot of splendid qualities and features.
They are talent, knowledge, wit,
Being punctual and neat,
Tact and prudence, and intelligence, and reason,
Firmness, humour and the lot,
Patience, tolerance, what not,
Creativity, enthusiasm and wisdom.
Try to be as friendly as you can,
Reassuring, encouraging and praising,
But don't you fail to hold them all in hand
Dealing swiftly with the naughty and the lazy.

Use your talent, knowledge, wit...
Etc.
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1.4. Act as teacher (T.) practising the topical vocabulary and the
patterns used in the discussion. To get ready for the lesson, do these things:

1) Select the vocabulary to use as substitutes for the underlined words
in the models below (use the Topical Vocabulary: "Upbringing").

2) Prepare hand-outs with the selected vocabulary for your fellow-
students to use during class.

3) Give the necessary instruction during class how to do the drill.
4) Conduct the drill.
Model 1: St. A: - | think Jane has all the makings of a teacher.

St. B: - I'd say as much. She is intelligent and enthusiastic and
has a sense of humour.

Model 2: St. A: - The problems are so numerous, they seem
insurmountable.

T.. - Which do you think is the hardest to cope with?

St.: - For me, it is adjusting to my colleagues.

Model 3: St. A: - How are you getting on with your class?
St. B: - I've failed to assert my authority. They've got out of hand.
St. A: - Oh, no! It can't be as bad as that.

Model 4: St. A: - What do you think is the best way for a teacher to assert
her authority?

St. B: - By taking up a firm attitude.

Model 5: A substitution drill to be done in chorus

T: 1. Itis no easy-matter to maintain discipline.

2. It takes a lot of experience to find a way with children.

3. Impertinence is very hard to cope with.

Model 6: T: - Sending a wrong-doer away from the lesson may be very
effective.

St: - Oh, no! | disagree! Sending them away doesn't work.
Neither does shouting.

Model 7: St. A: - What do you think should be the teacher's main concern?

St. B: - I'd lay special emphasis on teacher-pupil relationships.
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1.5. Role Play: Psychologists interviewing clients who have
professional problems.

1) Distribute the roles and form pairs for the interview. (There should
be an equal number of psychologists and clients. The teacher joins
the play if the number of students is uneven

2) Choose a situation (one for a pair):

Giving professional advice
a. to a school-leaver who wants to become a teacher;

b. to a probationer who is loved by her pupils but cannot cope with
discipline problems;

c. to a probationer who has no discipline problems, but has failed to
create enthusiasm in class;

d. to an experienced teacher who has discovered that she is no longer
satisfied with her work;

e. to a teenager who admires his teacher of English but can't help being
impertinent and rude.

Think up some other situations in case you need more for your class. You
are also welcome to use your own situations instead of the suggested, in which
case, please, keep them a secret from your fellow-students and your teacher, so
that they are a novelty when you act them out.

3) Prepare cue-cards with the vocabulary that will serve as props.
Useful language:

Doubt, Despair, Encouragement,
Asking for Advice Giving Advice
Could you possibly...? Don't despair!
I'm afraid... The devil is not so black as
you paint him (as he is painted)!
| can't do it!

| think the situation is terrible!
I'm desperate (frustrated).

I've failed.

Should I ...?

Shall I...?

Do you think I might ...?

It can't be as bad as that. Don't lose heart!
You must stop worrying and fretting.
Why not ...?
Have you tried ...?
I think you might ...
You (it) will be getting better every day!
Yes, you can!
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4) Make up your interview, learn it and act it out in class.

5) Class: Act as psychoanalysts listening to the interviews and exchanging
opinions after each one:

a. With what problems did the client come to the psychologist?
b. What advice did the client get?
c. Evaluate the psychologist's advice and professional manner.

WRITING ACTIVITIES

@ 1.6. Write a descriptive essay on the topic "The Teacher(s)
~ I'll Never Forget".

SMILE AND RELAX

Teacher - "Johny, can you tell me what a hypocrite is?"

Johny — "Yes'm, it's a boy who comes to school these days with a
smile on his face."

An inspector was paying a hurried visit to a slightly overcrowded school.

"Any abnormal children in your class?" he inquired of one harassed-
looking teacher.

"Yea", she replied, with knitted brow, “two of them have good manners".

* * *

A school teacher asked the pupils to write short essays and to choose their
own subjects. A little girl sent in the following paper:

"My subject’s 'Ants'. Ants is of two kinds, insects and lady uncles.
Sometimes they live in holes and sometimes they crawl into the sugar-bole, and
sometimes they live with their married sisters. That is all I know about ants".

* * *
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Part 2. INTENSIVE READING

PRE-READING ACTIVITIES

Writers often turn to subjects and themes connected with
teachers and teaching. John Updike (b. 1932) makes a teacher
the protagonist of his novel "The Centaur" (1963) and a number of short stories
including "Tomorrow and Tomorrow and So Forth". The name of the story is
based on a line from Shakespeare's tragedy "Macbeth” (Act V, Scene V). As a
discerning reader you will want some background knowledge to interpret and
enjoy the story.

2.1. Read up on the following topics and share your information with
your fellow-students during class: 1) J. Updike's literary work; 2) the plot
and the theme of "Macbeth" and "The Tempest"; 3) the three periods of
Shakespeare's creative work; 4) Dante; 5) Jehovah's Witnesses.

2.2. Here is Macbeth's monologue that Mr. Prosser has given his
class for discussion and recitation.

Tomorrow, and tomorrow, and tomorrow
Creeps in this petty pace from day to day

To the last syllable of recorded time,
And all our yesterdays have lighted fools

The way to dusty death. Out, out, brief candle!
Life's but a walking shadow, a poor player,
That struts and frets the hour upon the stage
And then is heard no more; it is a tale

Told by an idiot, full of sound, and fury,
Signifying nothing.

Read the story and compare your understanding of the lines above
with the interpretations of Mr. Prosser and his students. Are they close to
your ideas? Why has Updike chosen such a name for his story?

Watch the stress in "Macbeth” [¢t%J] and the meaning of 'high
school' (Am.) - secondary school, 'student' (Am.) - pupil.
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Tomorrow and Tomorrow and so Forth

Whirling, talking, 11 D began to enter Room 109. From the quality of the
class's excitement Mark Prosser guessed it would rain. He had been teaching
high school for three years, yet his students still impressed him; they were such
sensitive animals. They reacted so infallibly to mere barometric pressure.

In the doorway, Brute Young paused while little Barry Snyder giggled at
his elbow. Barry's stagy laugh rose and fell, dipping down towards some vile
secret that had to be tasted and retasted, then soaring like a rocket to proclaim
that he, little Barry, shared such a secret with the school's fullback. Being
Brute's stooge! was precious to Barry. (...)

Right under Prosser's eyes someone yanked out Geoffrey Langer's shirt-
tail. Geoffrey, a bright student, was uncertain whether to laugh it off or defend
himself with anger, and made a weak, half-turning gesture of compromise,
wearing an expression of distant arrogance that Prosser instantly coordinated
with baffled feelings he used to have. (...)

"Take your seats" Mr. Prosser said. "Come on. Let's go."

Most obeyed, but Peter Forrester, who had been at the center of the group
around Gloria, still lingered in the doorway with her, finishing some story,
apparently determined to make her laugh or gasp. When she did gasp, he tossed
his head with satisfaction. His orange hair, preened into a kind of floating bang,
bobbed. Mark had always disliked red-headed males, with their white eye-lashes
and puffy faces and thyroid? eyes, and absurdly self-confident mouths. A race of
bluffers. His own hair was brown.

When Gloria, moving in a considered, stately way, had taken her seat, and
Peter had swerved into his, Mr. Prosser said, "Peter Forrester."

"Yes?" Peter rose, scrabbling through the book for the right place.

"Kindly tell the class the exact meaning of the words "Tomorrow, and
tomorrow, and tomorrow Creeps in this petty pace from day to day."

Peter glanced down at the high-school edition of Macbeth lying open on his
desk. One of the duller girls tittered expectantly from the back of the room. Peter
was popular with the girls; girls that age had minds like moths.

"Peter. With your book shut. We have all memorized this passage for
today. Remember?" The girl in the back of the room squealed in delight. Gloria
laid her book face-open on her desk, where Peter could see it.

Peter shut his book with a bang and stared into Gloria's. "Why", he said at
last, "I think it means pretty much what it says."
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"Which is?"

"Why, that tomorrow is something that we often think about. It creeps into
our conversation all the time. We couldn't make any plans without thinking
about tomorrow."

"l see. Then you would say that Macbeth is here referring to the date-book
aspect of life?"

Geoffrey Langer laughed, no doubt to please Mr. Prosser. For a moment,
he was pleased. Then he realized he had been playing for laughs at a student's
expense.

His paraphrase made Peter's reading of the lines seem more ridiculous than
it was. He began to retract. "I admit..."

But Peter was going on; redheads never know when to quit. "Macheth
means that if we quit worrying about tomorrow, and just live for today, we could
appreciate all the wonderful things that are going on under our noses."

Mark considered this a moment before he spoke. He would not be sarcastic.
"Uh, without denying that there is truth in what you say, Peter, do you think it
likely that Macbeth, in his situation, would be expressing such" - he couldn't
help himself - "such sunny sentiments?"

Geoffrey laughed again. Peter's neck reddened; he studied the floor. Gloria
glared at Mr. Prosser, the indignation in her face clearly meant for him to see.

Mark hurried to undo his mistake. "Don't misunderstand me, please," he
told Peter. "l don't have all the answers myself. But it seems to me the whole
speech down to "Signifying nothing” is saying that life is - well, a fraud.
Nothing wonderful about it."

"Did Shakespeare really think that?" Geoffrey Langer asked, a nervous
quickness pitching his voice high.

Mark read into® Geoffrey's question his own adolescent premonitions of the
terrible truth. The attempt he must make was plain. He told Peter he could sit
down and looked through the window toward the steadying sky. The clouds
were gaining intensity. "There is", Mr. Prosser slowly began, "much darkness in
Shakespeare's work, and no play is darker than '‘Macbeth'. The atmosphere is
poisonous, oppressive. One critic has said that in this play, humanity
suffocates”. He felt himself in danger of suffocating and cleared his throat.

"In the middle of his career, Shakespeare wrote plays about men like
Hamlet and Othello and Macbeth - men who aren't allowed by their society, or
bad luck, or some minor flaw* in themselves, to become the great men they
might have been. Even Shakespeare's comedies of this period deal with a world
gone sour®. It is as if he had seen through the bright bold surface of his earlier
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comedies and histories and had looked upon something terrible. It frightened
him, just as some day it might frighten some of you". In his determination to
find the right words, he had been staring at Gloria, without meaning to.
Embarrassed, she nodded, and, realizing what had happened, he smiled at her.

He tried to make his remarks gentler, even diffident. "But then | think
Shakespeare sensed a redeeming truth. His last plays are serene and symbolical,
as if he had pierced through the ugly facts, and reached a realm where the facts
are again beautiful. In this way, Shakespeare's total work is a more complete
image of life than that of any other writer, except perhaps for Dante, an Italian
poet who wrote several centuries earlier”. He had been taken far from the
Macbeth soliloquy. Other teachers had been happy to tell him how the kids
made a game of getting him talking. He looked toward Geoffrey. The boy was
doodling on his tablet, indifferent. Mr. Prosser concluded, "The last play
Shakespeare wrote is an extraordinary poem called. "The Tempest". Some of
you may want to read it for your next book reports - the ones due May 10th. It's
a short play".

The class had been taking a holiday. Barry Snyder was snicking BBs off
the blackboard® and glancing over at Brute Young to see if he noticed. "Once
more, Barry", Mr. Prosser said, "and out you go". Barry blushed and grinned, to
cover the blush, his eyeballs sliding towards Brute. The dull girl in the rear of
the room was putting on lipstick. "Put that away, Alice,” Prosser said. "This isn't
a beauty parlour”. Sejak, the Polish boy, who worked nights, was asleep at his
desk, his cheek white with pressure against the varnished wood, his mouth
sagging sidewise. Mr. Prosser had an impulse to let him sleep. But (...) one
breach of discipline encouraged others. He strode down the aisle and squeezed
Sejak's shoulder; the boy awoke. A mumble was growing at the front of the
room.

Peter Forrester was whispering to Gloria, trying to make her laugh. The
girl's face, though, was cool and solemn, as if a thought had been provoked in
her head - as if there lingered something of what Mr. Prosser had been saying.
With a bracing sense of chivalrous intercession, Mark said, "Peter, | gather from
this noise that you have something to add to your theories".

Peter responded courteously. "No, sir. | honestly don't understand the
speech. Please, sir, what does it mean?"

This candid admission and odd request stunned the class. Every white,
round face, eager, for once, to learn, turned toward Mark. He said, "I don't
know. | was hoping you would tell me."

In college, when a professor made such a remark, it was with grand effect.
The professor's humility, the necessity for creative interplay between teacher
and student were dramatically impressed upon the group. But to 11D ignorance
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in an instructor was as wrong as a hole in a roof. It was as if Mark had held forty
strings pulling forty faces taut toward him and then had slashed the strings.
Heads waggled, eyes dropped, voices buzzed. Some of the discipline problems,
like Peter Forrester, smirked signals to one another.

"Quiet!" Mr. Prosser shouted. "All of you. Poetry isn't arithmetic. There's
no single right answer. | don't want to force my impression on you; that's not
why I'm here." The silent question, "Why are you here?", seemed to steady the
air with suspense. "I'm here," he said, "to let you teach yourselves."

Whether or not they believed him, they subsided, somewhat. Mark judged
he could safely reassume his human-among-humans pose. He perched on the
edge of the desk, informal, friendly and frankly beseeching. "Now, honestly.
Don't any of you have some personal feelings about the lines that you would like
to share with the class and me?"

One hand, with a flowered handkerchief balled in it, unsteadily rose. "Go
ahead, Teresa," Mr. Prosser said. She was a timid, sniffy girl whose mother was
a Jehovah's Witness.

"It makes me think of cloud shadows", Teresa said.

Geoffrey Langer laughed. "Don't be rude, Geoff,” Mr. Prosser said
sideways, softly, before throwing his voice forward: "Thank you, Teresa. | think
that's an interesting and valid impression. Cloud movement has something in it
of the slow, monotonous rhythm one feels in the line "Tomorrow, and
tomorrow, and tomorrow." It's a very gray line, isn't it, class?" No one agreed or
disagreed.

Beyond the windows actual clouds were bunching rapidly, and erratic
sections of sunlight slid around the room. Gloria's arm, crooked gracefully
above her head, turned, gold. "Gloria?" Mr. Prosser asked.

She looked up from something on her desk with a face of sullen radiance.
"l think what Teresa said was very good," she said, glaring in the direction of
Geoffrey Langer. Geoffrey snickered defiantly. "And | have a question. What
does "petty pace" mean?"

"It means the trivial day-to-day sort of life that, say, a bookkeeper or a bank
clerk leads. Or a schoolteacher," he said, smiling.

She did not smile back. Thought wrinkles irritated her perfect brow. "But
Macbeth has been fighting wars, and killing kings, and being a king himself, and
all, "she pointed out.

"Yes, but it's just these acts Macbeth is condemning as "nothing"”. Can you
see that?"
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Gloria shook her head. "Another thing | worry about - isn't it silly for
Macbeth to be talking to himself right in the middle of this war, with his wife
just dead, and all?"

"l don't think so, Gloria. No matter how fast events happen, thought is
faster."

His answer was weak; everyone knew it, even if Gloria hadn't mused,
supposedly to herself, but in a voice, the entire class could hear, "It seems so
stupid.”

Mark winced, pierced by the awful clarity with which his students saw him.
Through their eyes, how queer he looked, with his chalky hands, and his horn-
rimmed glasses, and his hair never slicked down, all wrapped up in "literature",
where, when things get rough, the king mumbles a poem nobody understands.
He was suddenly conscious of a terrible tenderness in the young, a frightening
patience and faith. It was so good of them not to laugh him out of the room. He
looked down and rubbed his fingertips together, trying to erase the chalk dust.
The class noise sifted into unnatural quiet. "It's getting late,” he said finally.
"Let's start the recitations of the memorized passage. Bernard Amilson, you
begin.”

Notes

L 1. stooge (coll.) - here: person acting a subordinate role to sb. (cf. the
("% Russian "mecrepxa")

2. thyroid eyes - protruding eyes, as if caused by thyroid disease

3. to read into - to understand

4. flaw - here: drawback, failing, shortcoming

5. a world gone sour - a world that had become dark, hostile, sinister
6. snicking BBs off the blackboard - aiming shots at the blackboard.

SKIMMING

2.3. Choose the right answer and prove your point of view.
1) Why did Mark think it would rain?
a. ... because he had looked at the barometer in the morning.
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b. ... because the sky was covered with clouds.
C. ... because the children were excited and unruly.

2) Why did he choose Peter Forrester as the first to speak?
a. ... because he expected Peter to make a clever observation.

b. ... because he expected Peter to give a stupid answer and make a fool
of himself.

c. ... it was a random choice: anybody could have been in Peter's place.
3) How did the teacher characterize Shakespeare's plays?

a. He said that Shakespeare's later works presented the beautiful facts of
life.

b. He said that all of his plays were dark and the atmosphere was
poisonous, oppressive.

c. He said that Shakespeare saw only ugly facts of life.
4) How much were the children involved in the discussion of Macbeth?
a. They were all enthusiastic and showed adequate response.

b. Some of them were genuinely interested, asked intelligent questions
and gave adequate interpretations, while others were indifferent.

c. They were all taking a holiday while Mr. Prosser was talking.
5) How did Mr. Prosser react to the atmosphere in the classroom?
a. He was flexible and understanding and did his best to create a mood.

b. He was annoyed by the lack of enthusiasm and especially by Gloria's
words: "It seems so stupid.”

c. He was cool and self-possessed and continued the lesson
unemotionally.

2.4. Give the plot of the passage in a summary of 8-10 sentences.

2.5. Speak about your understanding of Macbeth's monologue and

compare it with that of Mr. Prosser and his class. Comment on the title of
the story.

2.6. Speak of your first impression of Mr. Prosser as a teacher.
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RELATED ACTIVITIES

Before scanning the text for interpretation and analysis go through the
exercises suggested below whose aim is to draw your attention to the reading,
spelling, lexical and grammatical difficulties, and points of interest.

READING TECHNIQUE AND SPELLING ACTIVITIES

2.7. Choose a passage of 10-12 lines for good reading. Read it
aloud in class.

2.8. Listen to any available recording of Shakespeare or any poetry
and get ready with Macbeth's monologue for recitation contest.

Do the following:

1) Classify the words for practising the speech sounds; e.g.:
[0:] : recorded, walking, more
[k, p, t] : creeps, petty, pace, time, etc.

2) Mark the intonation.

3) Get ready to act as teacher practising the sounds and intonation,
listening to and correcting your classmates' reading. Remember to
use adequate classroom English.

4) Elect the Jury and explain to them their functions.

5) Hold the recitation contest and award the winners.

2.9. Look up in the dictionary and practise the pronunciation of the
following international words:

Gesture, compromise, absurd (-ly, -ity), aspect, realise (-ation), paraphrase,
intense (-ify, -ive, -ity), effect (-ive, -ively, -ivity), dramatic (-al, -ally),
monotony (-ous, -ously), rhythm (-ic, -ical, -ically), grace (-ful, -fully).

2.10. Watch the difference in the stress patterns of the following
international related words; design similar exercises of your own:

Barometer - barometric process - procession
coordinate - coordination sarcasm - sarcastic
atmosphere - atmospheric period - periodical

symbol - symbolic(al) impulse - impulsive
discipline - disciplinary drama - dramatic

sentiment - sentimental arithmetic, n. - arithmetic, adj.

secret - secretive
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2.11. Make your classmates transcribe and read the words
from ex-s 2.9-2.10. Comment on their transcription and reading.

2.12. Formulate the rules governing the spelling of the
following words:

1) arrogance, apparently, attention, appreciate;

2) dipping, bobbed, referring, redden, sagging, buzzed, hornrimmed;
3) giggle, baffle, scrabble, waggle, middle;

4) guess, toss, impress, embarrass, pressure, admission, class.

Supplement the lists with more items following the same rules.

2.13. Look up the pronunciation and watch the spelling of the words
below. Explain the spelling and pronunciation difficulties.

Macbeth, Shakespeare, absurd, sarcasm, effect, suspense, aisle, solemn,
chivalrous, adolescent, discipline, realm, infallibly, arithmetic, symbol, rhythm,
soliloquy, condemn.

WORD STUDY ACTIVITIES

2.14. Consult an English-English dictionary for the meaning and use
of the words and phrases listed below. Supplement the list with more
phrases built with the suggested words. Use the words and phrases in
the context of the story under study and in the context of your set book.

be determined (determine, determination)

be popular with sb. (popularity)

appreciate (appreciating, appreciation)

be (un)conscious of (consciousness, conscience, conscientious, conscientiousness)
sensitive; sense, sensible, sensibility, sensitivity, senseless
share a secret with sb.

laugh sth. off

arrogance; arrogant

self-confident; confidence; confide

play for laughs at sb.'s expense

ridiculous; ridicule

fraud; fraudulent

premonition
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have an impulse to do sth.

baffled; baffle, baffling
adolescent; adolescence
encourage; discourage, -ment, -ing
creative; create, creativity
ignorance; ignore, ignorant

force one's impression on sb.
trivial; triviality

defiantly; defiant, defiance

2.15. Paraphrase or elaborate the following sentences in any
possible way using words related to the underlined.

Model: A. From the quality of the class's excitement Mark Prosser
guessed it would rain.

B. The children were excited and Mark Prosser guessed it would
rain.

1) Geoffrey was wearing an expression of distant arrogance.

2) Peter was apparently determined to make her gasp. When she did gasp
he tossed his head with satisfaction.

3) The girl squealed in delight.
4) He did not want to be sarcastic.

5) Gloria glared at Mr. Prosser, the indignation in her face clearly meant for
him to see.

6) Geoffrey Langer asked a question, a nervous quickness pitching his
voice high.

7) The boy was doodling on his tablet, indifferently.
8) Peter responded courteously.

9) This candid admission stunned the class.

10) She looked up ... with a face of sullen radiance.

11) Geoffrey snickered defiantly.

12) He was suddenly conscious of a terrible tenderness in the young, a
frightening patience and faith.

2.16. Consult Y.D. Apresyan's "Dictionary of Synonyms" for the
meanings of 'odd', 'queer' and their synonyms. Comment on and
illustrate the difference in meaning using them in sentences of your own,
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preferably in the context of the story or your set book. What is referred to
as 'odd' in the story? What is described as 'queer'? What could be
referred to as 'strange’, 'quaint’ 'peculiar’, 'outlandish’, ‘curious'?

2.17. The way Gloria looked at Mr. Prosser and at Geoffrey is
conveyed by the author with the verb 'glare’. What is the meaning of
‘glare' judging by the context in which it is used? Consult the reference
book "English Synonyms" by A. Gandelsman for the synonyms.

2.18. Draw faces of people who are staring, glaring, gaping, gazing.
Explain which and why, using the definitions you have found for ex. 2.17.

2.19. Design your own exercises to make your fellow
students practise the words and phrases of ex-s 2.14-2.18 in
mechanical and meaningful drills.

Examples of Mechanical Drills:
1) Give adjectives related to the following nouns: impulse, sarcasm, fraud

2) Give nouns related to the following adjectives: adolescent, ignorant,
absurd ...

3) Give verbs related to the nouns: confidence, ridicule, symbol ...

4) Give phrases with the following words: expense, popular, impulse ...
5) Give synonyms (supply one paired member).

6) Give antonyms (supply one paired member).

Examples of Meaningful Drills:

7) Finish the sentence using:
a) a suitable related word; b) a synonym,; c) an antonym.

E.g.: Though he was determined to keep patience, it was hard to be ...
(patient)

8) Paraphrase a sentence using
a) a related word; b) a synonym; c) an antonym.

9) Answer the questions.

2.20. Act as teacher during class organising learning activity with
your exercises.
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REMEDIAL ACTIVITIES

Patterns to Activise:

He had been teaching high school for three years.
... as if he had seen through the bright surface
... the great men they might have been ... .

We couldn't make any plans without thinking about tomorrow.
... isn't it silly for Macbeth to be talking to himself ...

... how queer he looked ...

... with his hair never sleeked out ...

2.21. Pick out from the text sentences with perfect forms, define
them end explain their use.

2.22. Finish the sentence or add another one with a suitable perfect
verb form. Act as teacher making your classmates go over the exercise
in class.

Model: T.: Mark Prosser was not a beginner. He ... (three years)

St.. Mark Prosser was not a beginner. He had been teaching high
school for three years.

1) Mark Prosser chose Peter as the first to speak because he was annoyed.
He ... (always)

2) Having made Peter look a fool he felt ashamed, because he ... (at a
student's expense)

3) In the middle of his career Shakespeare wrote tragic and dark plays as if
... (something terrible)

4) His last plays were serene and symbolic as if (a beatiful realm)

5) Mark suddenly realized he ... (from the Macbeth soliloquy)

6) He knew children made a game of getting him talking. Other teachers ...
7) He suddenly saw ... (a holiday)

8) Gloria was indifferent to Peter's attempts to make her laugh. Her face
was solemn as if ...

9) She was thinking of some thing the teacher ...

10) She could not understand why Macbeth thought life to be trivial
because he ...
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2.23. Revise the use of gerunds with the prepositions 'after', 'before’,
‘because of', 'in spite of, 'instead of', ‘'on’, 'without'. Make up sentences of
your own to use in the context of the story.

2.24. Revise the use of infinitive for-phrases and make up questions
with them. Act as teacher asking the questions.

Model: Why was it easy for Mark to understand his pupils? Did he
deliberately make fun of Peter for the class to laugh at him?

2.25. Paraphrase the sentences as in the model.

Model: T.: He looked queer with his chalky hands and rumpled hair.
St.: How queer he looked!

1) Being Brute's stooge was precious to Barry.

2) Geoffrey was baffled and uncertain.

3) Peter was satisfied he had made Gloria gasp.

4) Peter was popular with the girls.

5) The girl in the back row was delighted.

6) He made Peter's reading of the lines ridiculous.

7) Gloria was indignant at his making fun of Peter.

8) Peter's candid admission of ignorance was odd.

9) Gloria's face was cool and solemn.

10) Teresa's impression of the lines was valid and interesting.

2.26. Do exercise 2.25 with a different model.

Model: He looked queer ...
He realized how queer he looked with his chalky hands.

Begin your sentences with: Mark realized / saw / understood / noticed /
remarked ...

2.27. Design an exercise to give your classmates some
practice in the use of the Absolute Nominative Construction.

(The preposition "with" is optional in this construction. The
difference is stylistic. The use of "with" is neutral, while the absence
of "with" is formal.)

Model: T.: The class was so excited and noisy that Mark realized it was
going to rain.
St.: With the class so excited and noisy, Mark realized it was going
to rain.
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> SCANNING

@, -

il 7

—

* To interpret the story, read it again for the minutest details and
implications.

2.28. Divide the story into as many equal parts as there are students
in your class. Make up detailed questions about each part (one for a
student). Here is a sample of the work you should do.

Paragraph 1. Who came into the classroom? What does '11D' stand for?
Why does the author mention the number of the room? Isn't it irrelevant? What
grade did Mark Prosser teach? How many years had he been teaching? In what
manner did the children enter the classroom? Was it their first lesson? Why did
Mark think it would rain? Why does he refer to them as "sensitive animals'? Isn't
it humiliating? Why does the author use the verb "impress"? What was the
children's reaction to the change of the barometric pressure?

2.29. Pair work: Discuss the questions in class.

2.30. Group work: Discuss the questions you are still uncertain
about after pair work.

2.31. Paraphrase and comment on the following:

1) A race of bluffers.

2) One of the duller girls tittered expectantly.

3) ... he couldn't help himself ... .

4) Mark hurried to undo his mistake.

5) He felt himself in danger of suffocating.

6) ... they subsided, somewhat.

7) Geoffrey snickered defiantly.

8) His answer was weak ... .

9) It was good of them not to laugh him out of the room.

2.32. Let us now return to your first impression of Mark Prosser as a
teacher. You have read the text several times by now. Has your first
impression changed? Whether or not, can you give some evidence from
the story off-hand to elaborate your point of view?

2.33. Text Interpretation

1) Into how many parts would you divide the excerpt? Write an outline,
heading the parts.
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2) You are hardly likely to have differences of opinion about the first part
which is the setting of the story. What is the author's aim? To describe the
children? To create an atmosphere? To characterize Mr. Prosser? What kind
of atmosphere does he create? By what means does he characterize Mark?

Useful language: sensitive, intuitive, observant, to have a gift for
psychological analysis, to give/have a penetrating insight into, to
characterize indirectly.

3) Speak about the children the author makes mention of. How many
children does the author introduce? What does the reader learn of them
individually and as a class to deal with?

4) What is Mark's attitude to the children? Does he treat them as a mass?
Does he like them all? Does he give himself away? What is the central
conflict? Are there any others?

5) What is his philosophy of teaching? Find and read out the sentences
proving your point of view.

6) What is the climax of the story?

7) How does the excerpt end? Do you think Mark's emotions and thoughts,
as given in the end, to be something out of the ordinary or quite common
for a teacher?

8) The author refers to the protagonist as Mr. Prosser, Prosser, Mark
Prosser, Mark. Are these denominations used indiscriminately and are
they easily replaceable? Prove your point of view.

9) Analyse the language of the story. Find the linguistic means the author
resorts to (choice of words, metaphors, metonymies, similes, oxymora)
to convey emotion, suspense, climax.

10) Speak on the theme of the story. How is it connected with Macbeth's
monologue? Or is it?

2.34. Summarize the discussion suggested in ex-s 2.32-2.33 and

get ready to interpret the text in a lengthy monologue. Look up the
Topical Vocabulary: “Text Interpretation”.

FOLLOW-UP ACTIVITIES

e

2.35. Prepare and act out a role play - discuss Mark
uJ) Prosser's lesson as three observers: two strongly biased
observers - an admirer and a critic of Mark's lesson, and an

unbiased observer seeing the pros as well as the cons.

1) Form groups of three, choose or distribute the roles.
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2) Find and write out useful vocabulary for your role (Topical Vocabulary:
“Upbringing”).

3) Act out the role play in class.

2.36. Read the story to the end (in the book "Tomorrow and
Tomorrow and So Forth", M., 1982) and discuss it in class. Does the
general mood of the story change by the end? Has the end of the story
enriched your impression of Mark Prosser? Is his character presented
statically or dynamically?

2.37. Act out these scenes:

1) Mark and Gloria;
2) Mark and David Strunk;
3) Mark and his wife.

WRITING ACTIVITIES

y 2.38. Choose one of the suggestions for various types of
@ essays:

—

1) What makes writers choose a teacher as their medium for seeing life and
their mouthpiece?

2) Why do you (not) read Shakespeare.

3) Your memories of lessons at school. Can they be compared with Mr.
Prosser's lesson?

2.39. Read and interpret on your own "A Bushel of Learning" after
G. Durrel (School Stories, M., 1983)

SMILE AND RELAX

The lecturer in English was taking his students through "The
/§ Merchant of Venice". At the speech beginning ‘the quality of mercy is
ov=4 .~ hot strained' a question was asked about the word 'strained’: was it used
in the sense that a muscle was strained or in the sense that tea was
strained through a strainer? The lecturer was baffled. He looked intently at his
text. Then suddenly his face relaxed and he replied in triumph, "But it says it is
NOT strained — so the question doesn't arise!"

* * *
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Teacher - "Johnny, who was Anne Boleyn?"

Johnny - "Anne Boleyn was a flat-iron."

- What on earth do you mean?
- Well, it says here in the history book 'Henry, having disposed of
Catherine, pressed his suit with Anne Boleyn."

* * *

First Student - "Great Scott! I've forgotten who wrote ‘Ivanhoe’ ."
Second Ditto - "I'll tell you if you tell me who the dickens wrote 'The Tale

of Two Cities'.

"Our economics prof talks to himself. Does yours?"
"Yes, but he doesn't realize it - he thinks we're listening."

* * *

Part 3. EXTENSIVE READING

One of the difficulties of the teacher's profession mentioned
in the discussion scripted in PART 1 is adjusting to one's
colleagues. The text below highlights this very important issue in
a young teacher's life.

3.1. Read the text as quickly as you can and time
yourself. Try to keep in your memory:

1) as many words and phrases as you are able to describe the older teachers'
attitude to new-comers and their ideas;

2) as many pieces of advice to student-teachers as you can.

o Staff Relationships

Wherever the probationer starts he is likely to live and work with much
older colleagues. Staff relationships are not only tremendously important in their
own right, as a source of happiness and help, but they are also important in that
they indirectly influence staff-pupil relationships. Acceptance into a school is
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rather like acceptance into a new family. The relationship to older members of
the staff may have a certain mother-in-law quality. There are family customs to
be learnt and however warm the welcome, a grain of jealousy between the
newcomer and the established family group has to be dealt with. There is also
unacknowledged fear among the young of seeing themselves as they will be
thirty years on. No one likes to grow old.

For these and other reasons older persons of the staff are often a great threat to
probationers and cause a good deal of unhappiness. It is the profound distrust and
cynicism towards their new ideas which many students find so disturbing.

Probationers themselves are, in turn, often unaware of the threat their youth
and new ideas can be to older members of the staff. Their own inner feelings of
uncertainty prevent them from appreciating that they can be seen as a threat to
any one else. And, yet, of course, they are; new methods may serve to remind
senior staff how long ago their training was and how their teaching skills are
being brought into question. The youth of the probationer attracts the children
towards him. Hence the defensive reaction of the older members of staff can be
all too easily one of cynicism and withdrawal.

Cynicism is not a prerogative of older teachers. It can be found among the
young: “Don't swamp yourself with work - play it cool”. The young may be
condescending towards the old. Probationers often express disappointment with the
level of staff-room conversation, and yet at the same time do little to make it sparkle.

One situation with which the probationer has to come to terms is the
discovery that he and many of his colleagues with whom he has to be in very
close contact, think on very different lines. In a college or university, it is
possible to be less aware of the differences between people. A large choice of
friends is available and, as university life proceeds, friends come nearer together
in common attitudes and interests. After the completion of the course, this
enclosing world of group ideas and feelings disintegrates as members take up
different jobs. It takes time for the isolated individual to adjust to the loss of this
support of understood and accepted opinion. It is a shock for a former student
who is permissive in outlook and who has, without thinking, mostly been
friendly with like-minded individuals, to find that his colleagues are “solidly
authoritarian in sentiment.” He may be appalled to find there are people who
“actually believe in flogging and fagging and that these people are one's
colleagues.”

It is immature not to be prepared for differences of opinion and attitudes of
this kind. This difference between the old and the young is endemic in our
society; in schools it is brought sharply into focus for the probationers by the
confines of the staff room, and the sudden change from the predominantly
young group to one approaching middle age.
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Here is some advice given by probationers to students.

“Be very polite to senior staff (speak when you are spoken to, not
otherwise!).”

“Treat your senior colleagues with diffidence at first.”

“Say little about the ideas and education which you learnt in training and
listen to what the older staff say. Gradually introduce your new ideas.”

“Take no notice of staff who crab everything one tries!”
“Develop a thick skin to old-fashioned criticism.”
“Take an active part in staff discussion!”

“Don't be afraid of older members of staft.”

“Don't be upset by the ignorance and boorishness of the older inhabitants.”

* * *

3.2. Check your achievement with the suggested criteria

1) How long has it taken you to read the text?

2 -2,5mins - Excellent!

2,5-3 - Very Good!

3-4 - Fair.

Longer - Try to do better next time.

2) How many nouns and noun phrases do you remember to denote older
teachers' resentful attitudes?

6 - Excellent!
4-5 - Very Good!
3 - Fair.
Fewer - Try to do better next time.
3) How many pieces of advice do you remember, both positive and
rebellious?
7-8 - Excellent!
5-6 - Good!
3-4 - Fair.
Fewer - You are sure to do better next time.

3.3. Write out guide words to answer these questions:

1) Why are staff relationships very important for a beginner?
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2) Why is acceptance into a school compared with an acceptance into a
new family?

3) Why is it common for older members of staff to feel on the defensive in
the presence of probationers?

4) In what context is the word "cynicism™ used?

5) Why does the difference of opinion come as a shock to probationers?
6) Which of the listed advice do you find positive and constructive?

7) Which advice do you find impossible to follow?

3.4. Check if you have written out these words:

probationer,  cynicism, senior  staff, withdrawal, prerogative,
condescending, like-minded, authoritarian, endemic, predominantly, diffidence.

Look them up in the dictionary.

3.5. Role play: Induction into teaching practice

) 1) Distribute the roles:
a. people asking for advice (student-teachers);

b. people giving advice (Headteacher, psychologist, senior staff
members, student-teachers just back from their teaching practice).

2) Prepare cue cards with useful language.
3) Act out the role play.

3.6. Tell your friends who were not present at the conference what
advice you have got.

3.7. Observe staff relationships during your teaching practice and
compare them with the ideas you have discussed in this class. Put down
your observations and report them in the first English class after your
teaching practice.

SMILE AND RELAX

(Lessons in tact and diplomacy)

A customer sat down at a table in a smart restaurant and tied a
napkin around his neck. The scandalized manager called a waiter and
instructed him, "Try to make him understand as tactfully as possible that that's
not done.”
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Said the thoughtful waiter to the customer, ‘“Pardon me, sir, shave or
haircut, sir?”

"l must say these are fine biscuits!" exclaimed the young husband.

"How could you say those are fine biscuits?" inquired the young wife's
mother in a private interview.

"l didn't say they were fine. | merely said | must say so."

* * *

A lady who was a very uncertain driver stopped her car at traffic signals.
As the green light flashed on, her engine stalled, and when she had restarted it
the colour was again red. This flurried her so much that when green returned she
again stalled her engine and the cars behind began to hoot. When she was
waiting for the green the third time the constable on duty stepped across and said
with a smile, "Those are the only colours showing today, ma'am."

Part 4. LISTENING COMPREHENSION

S The extract you are going to listen to is from the book "To Sir,
. mmﬂ With Love" by E.R. Braithwaite (b. 1922). A black man, educated
Of =] in the USA and Great Britain, he was in the Royal Air-Force during
the War, taught at school in the toughest area of East End in the '50-s, lectured
for UNESCO. “To Sir, With Love” is an autobiographical novel about his
teaching experience. The name of the novel is an inscription his class put on the
present they gave him when they were leaving school.

PRE-LISTENING ACTIVITIES

4.1. Make note of the meaning and pronunciation of these words:

wreath [ri: 7] - a garland of leaves and flowers in the
form of a circle placed on a coffin
to gloss sth. over - to cover up

the Infants - Infant school (5 to 7 years old)
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the Students' council
glib

heritage

inalienable [in'ei/igngsi]
phoney

percussion [pg'K7£3x]
to syncopate

Proper Names:

Braithwaite
Larry Seales
Barbara Pegg
Moira Joseph

- a meeting at school

- ready and smooth, but not sincere
- that which is inherited

- that cannot he given away

- false

- the sound and shook of sth.

- here: to increase, to strengthen

Mr. Florian
Jacqueline Bender
Pamela Dare

WHILE-LISTENING ACTIVITIES

4.2. Listen to the tape one time and find answers to the questions
below. Try to guess the meaning of the words suggested for each

guestion.

1) Why was Seales late for class? (before/after recess)

2) Why did the children decide to make a collection of money? (after

assembly)

3) What made Braithwaite feel weak and useless? (camaraderie, were

tainted with)

4) How did the Headmaster try to reassure him? (setting too much store by)

5) What further encouragement did he get during class? (averted, regal)

6) Why did the teacher cry when he came to the funeral? (disinclined,
withdrawn, crucify, ostracize, disarming)

4.3. If you have not guessed the meaning of the suggested words,
look them up in the dictionary.

4.4. Listen to the text a second time and put down guide words to
elaborate your answers to the questions of 4.2.

4.5. Agree or disagree with the following statements and comment

on them.
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1) Neither Seales nor the children showed any emotion when the boy came
with the tragic news.

2) The children said they all wanted to take the wreath to Seales' home.
3) The teacher suddenly felt himself an alien.

4) Braithwaite left the classroom because it was time for the break.

5) The Headmaster was an understanding and sympathetic man.

6) Racial and religious prejudices are very hard to overcome.

7) The Headmaster advised Braithwaite to punish the children by assuming
a cold and remote attitude.

8) Jacqueline Bender explained that they liked Seales as a person but could
not go to his home place.

9) It was Pamela Dare who really encouraged the teacher by what she said.
10) Braithwaite felt calm and reassured when going to the funeral.

AFTER-LISTENING ACTIVITIES

4.6. Analyse the dynamism of Braithwaite's emotions throughout the
passage.

1) How does he react to Seales' news? In what terms does he think of the
children in this episode? Does he feel confident and quite at ease with his
class?

2) When does the change occur? What is the meaning of the simile "It was
as if | had pulled a thick transparent screen between them and myself"?

3) How does the choice of words reveal the conflict and help to convey the
drastic change in his attitude?

pleasantly ugly, excluded, hated

united weak, useless

camaraderie VS  strangers

delightful disease

association tainted, hateful, virus
distorting

4) What other simile describes Braithwaite's attitude to racism?
5) Does the encouragement he gets from Pamela last long?
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6) How does the author convey the change in his emotion from depression
to hatred on his way to the funeral? Prove with the choice of words that
this is the climax of the story.

7) The end of the passage and the denouement comes as the anticlimax.
What emotions overwhelm the teacher? How are they rendered? What is
the stylistic function of the vulgarism "bastards"? Why is it used in
conjunction with "disarming"?

4.7. Speak of Braithwaite as a teacher. Find and write out the
vocabulary to be used as props (See Topical Vocabulary: “Upbringing”).

4.8. Characterize the children individually and as a class. Write
props as in ex. 4.7.

4.9. Characterize Mr. Florian, the Headmaster.
4.10. Speak on the theme of the passage. How does it relate to the

proverbs "It is easier said than done", "Deeds, not words," "Never say 'Die'?"

If you find yourself unable to do what is required in ex-s 4.5-4.10, listen to
the story a third time and try it again.

FOLLOW-UP ACTIVITIES

4.11. Read the article below and discuss how the problems raised in
"To Sir, With Love" relate to present-day life in Great Britain (Part 5, Text 1).

<> 4.12. Press conference: Reporters speaking on ethnic
¥ problems existing (in their relation to education) in different parts
of your country.

1) Distribute the roles: reporters (speakers at the conference) and the
audience (teachers, teacher-trainees, politicians, etc.).

2) Read up on ethnic problems at school in American and British
newspapers.

3) Prepare role cards and cue cards to be used as props.

4) Reporters: get ready with three-minute talks in the form of a monologue;
audience: get ready with questions on particular areas.

5) Hold the press conference during class.

92



WRITING ACTIVITIES

@ 4.13. Choose one of the roles for writing an essay - parent,
_ politician, teacher, teenager - on the topic "The Teacher's Role in
Overcoming Ethnic Prejudices."

4.14. Use Part 4 as a model to design similar exercises and
activities for a lesson in active listening. Act as teacher. Things to do:

1) Listen to the story "Miss Enderby Takes up Arms".

2) Write a list of suggestions for listening cues, pre-listening and aural
comprehension activities, discussion points, follow-ups.

3) Discuss all the suggestions in class and choose the best.

4) Distribute among the group the tasks to design the exercises and prepare
the teaching materials.

5) Take turns in conducting the lesson in listening comprehension and text
interpretation.

6) Make use of the following suggestion for the summarizing discussion.

Inevitably there must often be, under the very real mutual interest and
cooperation, latent antagonism between school and parents, especially at the
primary school level, a certain jealousy of the influence exerted over children
when in the other's care, a certain tendency to blame each other when things go
wrong, a partial knowledge of conditions in the home or the school which makes
false conclusions easy .. . Understanding the parents makes mutual
understanding between teacher and pupil more likely.

(After M. Collins: "Students into Teachers")

4.15. Elaborate the theme of teacher-parent relationship in a test
discussion (See Part 6, ex. 6.14).

Part 5. PRESS REVIEW

The article below brings into focus the problem you
discussed after reading the extract "To Sir, With Love".
Ethnic prejudices and resentments are as old as the hills.
Can teachers do something to oppose them? What are
British teachers trying to do about it?

5.1. Read the article as quickly as you can and
give the gist in three-four sentences.
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Text 1. "Bar Abusive Children from School”
Teachers Must Resist Racism Says Union

Schoolchildren who make racist attacks on ethnic minority pupils or
teachers should be suspended or excluded from school, the National Union of
Teachers says today. The Union, Britain's biggest in the teaching profession, has
published a policy statement on combating racism in schools, which will be sent
to every school in England and Wales.

Headteachers are asked to exercise discipline and sanctions against racist
behaviour in classrooms, corridors, playgrounds or elsewhere, and show it is
totally unacceptable.

The statement says: "Persistent racist name-calling or abuse should be
reported to the headteacher who may wish to involve the pupil's parents. If those
responsible for racist graffiti and slogans can be identified, they should be dealt
with in the same way.

"Pupils who refuse to guarantee that they will desist from racist behaviour,
including the wearing of racist or neo-nazi uniforms and insignia, should be sent
home until they comply with the school's request.”

The best way for teachers to influence their pupils' attitudes is to lead by
example. "Only by examining their own attitudes will teachers be properly
equipped to combat racialism in schools,” says the NUT. "No teacher should
express racialist views, either through their remarks or conduct. Such behaviour
would be regarded as unprofessional.”

The NUT also stresses the importance of a curriculum which celebrates
multi-cultural awareness. Concepts of culturally diverse school curricula and
mutual respect among ethnic groups "will be undermined and rendered
worthless if teachers do not take a firm stand against racially prejudiced attitudes
and behaviour," says the union.

5.2. Write out the new words, look them up in the dictionary.

5.3. List the manifestations of racist behaviour mentioned in the
article.
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5.4. List the suggestions of the NUT to combat racism and comment
on them.

Coming from another country (Pakistan) and a different culture, Professor
Syed Muhammad Abdur Rauf's point of view, though unconnected with specific
ethnic problems highlighted in the article above, also propagates nurturing
multi-cultural awareness as a teacher's concern.

5.5. Read Text 2 once, writing an outline of the points the Professor
makes and writing out the words to comment on them.

Text 2

It was not until the mid-60s that linguists recognized the importance of
culture in language pedagogy. (...)

A language does not exist in a vacuum. It is embedded in the culture of a people
and reflects the totality of beliefs and sentiments of the speech community.

Since most students live in a monolingual and mono-cultural environment,
they are "culture-bound™. This places a heavy pedagogic responsibility on the
foreign language teacher to reduce their cultural biases towards the language he
IS teaching, and to develop tolerance of other social behaviours. He should
impress upon them that there are many ways of looking at things, and that
cultural differences do not necessarily involve moral issues of right and wrong.

As a foreign language teacher, he must have thorough insight into the
culture of his students as well as the culture of the language he is teaching. This
bicultural understanding is essential to identify those areas of cultural
background that will be unintelligible to his students presented without
explanation. This will also help him remove the misunderstandings resulting
from the outward manifestations of cultural identity.

Since many language teachers are not exposed directly to the foreign
culture, they should make up for this lack by disciplined reading (...). They
should read critically (...) analysing the differences of interpretation, possible
biases and propagandistic intentions (...).

Last, but most essential, while introducing cultural content in the
classroom, the foreign language teacher must maintain complete neutrality. He
must not give his students the impression that he is selling a foreign culture to
them. His approach should be informative, analytical and objective ...

(From "Forum")
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5.6. What are the meanings of the word "culture™? In which meaning
is it used in the two articles you have read? Do you think you know
enough of British and American culture to teach English?

5.7. Read up on and be ready to speak about some of the cultural
peculiarities of British and American everyday life.

5.8. Look through the jokes in Parts 1-5 and discuss the cultural
component essential for understanding the humour.

5.9. Press-conference (See Part 4, ex. 4.12).

5.10. The teacher seems to be the key... . The key to improving
education and improving society.

Read the following article from "The Washington Post" and
formulate the issue under discussion. Comment on the headline.

Text 3. School Will Be Tougher for Va. Teachers

Spurred by orders from the Virginia Department of education, George
Mason University and the 36 other Virginia colleges that certify teachers are
embarked on a complete - and much debated -overhaul of teacher education ...

Faced with disappointing student achievement and dismal comparisons of
American students with their European and Asian counterparts in subjects such
as maths and science, would-be school reformers have targeted the teacher as
the key to improvement.

The best way to improve teachers, they reason, is to improve how they are
educated. When the process is complete, the next year class prospective
teachers, especially those, who plan to teach in the lower grades, will receive a
very different kind of college education than they do now: most will have to
meet stricter academic standards before being accepted into teacher training
programs. They will be required to earn degrees in the arts and sciences, rather
than in education. The elementary education degree, long a staple of the
teaching profession, will disappear. Universities will require students to spend a
fifth year earning certification after they have their degrees, adding a year onto
what has been a four-year process.

"We thought about the question 'What is going to be required of students
and teachers in the 21st century?" said state Board of education member James
N. Dyke.
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Teachers without degrees in the arts and sciences and teachers who have
taken education courses but are not "well-versed in general studies" will lack the
background needed in the next century, Dyke said. (...) Under the old system, an
elementary education major could spend 57 to 60 semester hours on methods
and how-to (education) courses that went on endlessly. If you spend half your
time on those, when do you learn something of substance?"

(...) Students will spend fewer hours in education courses - a maximum of
18 semester hours -and far more hours taking mathematics, science, history and
other core subjects.

Abolishing the elementary education degree and limiting education courses
have drawn criticism.

"I think we'll be more well-rounded,"” said Nancy White, a part-time student
majoring in elementary education. "But | think it's a big mistake for the younger
grades. We spend so much time in methods classes observing and dealing with
children. What we are learning today we are going to be able to use in the
classroom.”

"The content knowledge of elementary school teachers is not the issue,"
said Edward Carr, assistant school superintendent for personnel in Fairfax
County. "Commitment to the profession, caring about children and knowing
how to teach them are much more important.”

With strict limits on the number of education courses teachers can take,
some wonder if tomorrow's teachers will be prepared to cope with the diversity
of students in their classroom. (...)

Isenberg, who is involved in the painstaking process of making the
transition from the four-year elementary education degree to the five-year
program at George Mason, said she hopes the change would be worth the effort.

"If we can attract the best and the brightest into education, then it will be a
good thing, she said. "If it's going to upgrade the status of teachers, then | think
it's a great idea. But | just don't know."

(From “The Washington Post”)

* * *

1 Note: The educational changes discussed in the article have been actually

(=& made by George Mason University. The new system of teacher education

" is practised only by the state of Virginia and has not spread over the other
states.
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5.11. Read the article a second time and answer these questions.

1) What does "Va." stand for? Do you know any other abbreviations for the
names of American states?

2) What is the highest authority in education in the USA, judging by the
article? Substantiate your answer.

3) How can you paraphrase the first paragraph by breaking the sentence
into two or more shorter ones and substituting synonyms for "spurred”,
"certify", "embarked on", "overhaul"?

4) Why has the Va. Department of Education decided to introduce changes
into the teacher education?

5) What is the English for Beimyck, kypc as used in the third paragraph?
6) What degree do elementary school teachers usually graduate with?

7) What degree will they be required to obtain in the future before being
accepted into teacher training?

8) What other serious change will take place in teacher training? Will the
semester hours on methods and education be increased or reduced?

9) What are the grounds for this drastic change?
10) Are the new ideas enjoying unanimous support?
11) What is Nancy White's comment?

12) What is Edward Carr's opinion? What does he mean by "content
knowledge™ and "commitment to the profession?"

13) Why is the "diversity of students" a problem to be reckoned with?

14) What transition is taking place at George Mason University at the
moment?

15) Is Isenburg sure it is going to work? What does she hope for?

5.12. In the last paragraph of the article there is mention of the

teacher's status and the necessity to upgrade it. Read the passages
below and say what you think of the problem.

1. Respondents to a Gallup Poll placed teachers well below physicians,

clergymen and bankers in terms of their prestige or status in the community.
Judges, lawyers and public school principals were also rated above teachers.
Funeral directors and local political office holders were seen as having nearly as
much prestige or status as teachers did. "Teachers are not well paid. Their
working conditions are usually less comfortable than those of workers in many
other areas. They are not as well respected as are people who actually "do"
something rather than "just" teach. Nor are college or university professors held
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in the high regard they are in many other countries. (...) Professors are often
viewed as people who are teaching because they are not capable of doing
anything else.”

(G. Althen. "American Ways'")

2. When Diana Ravitch, adjunct professor of history and education,
returned from her visit to Russia, she reported that "teachers there face the same
status problems as teachers in the United States. Generally, there is respect for
the profession but teachers in Russia earn less than factory workers".

(From "TC Today". Columbia University)

5.13. Comparing these observations, one can't but agree that
teaching in the USA, as well as at home, does require commitment to the
profession to stay in it. What do you think must be done to upgrade the
teacher's status?

”» 13

5.14. Comment on the meaning of “Gallup Poll”, “adjunct professor”.

L Note: “TC Today” is the newspaper of Teachers College of Columbia
(& University, New York.

5.15. Bernard Shaw's often-cited paradox "Those who can, do, those who
can't, teach" is reversed and elaborated by the American writer Bell Kaufman in
her book "Up the Down Staircase": "There are a few good, hard-working,
patient people who manage to teach against insuperable odds; a few brilliantly
endowed teachers who - unknown and unsung - work their magic in the
classroom; a few who truly love young people. The rest, it seems to me, have
either given up, or are taking it out on the kids. "Those who can, do, those who
can't, teach." Like most sayings this is only half true. Those who can, teach,
those who can't - the bitter, the misguided, the failures from the other fields -
find in the school system an excuse or a refuge ...".

Whom do you agree with - Bell Kaufman or Bernard Shaw?
Substantiate your point of view. List your arguments for and against.

5.16. Panel Talk on a television program:

The Future of Teacher Training in Your Country

1. Divide into two groups: a) those supporting subject-centered teacher
training; b) those supporting child-centered teacher training.
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2. Take five minutes to discuss in these smaller groups the arguments using
various ways to support your opinion.

3. Hold the panel talk with one student or the teacher acting as the
discussion leader.

)ﬂ\» 5.17. Write an essay on the topic of the discussion.

.

SMILE AND RELAX

"You college men seem to take life pretty easy."
"Yes, even when we graduate we do it by degrees."

"l hope you are not afraid of microbes,” apologized the paying teller as he
cashed the school-teacher's paying check with soiled currency.

"Don't worry", said the young lady, "A microbe couldn't live on my salary."

* * *

"Where have you been for the last four years?"
"At college, taking medicine".
"And did you finally get well?"

" {L{— ) Part 6. RENDERING ACTIVITIES
>

The two texts below, English and Russian, deal with an inside view of the
teacher - as children see him.

6.1. Read the English and the Russian texts and compare them
along these lines:

1) A great many teachers are found unsatisfactory by those they teach.

2) Children would like their teachers to have ordinary, sympathetic human
qualities.
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Text 1

Children of several British schools were asked to write a short essay on
"The School That I'd Like". The essays were published in a book with the
preface of the editor Edward Blishen. This is what he writes.

At the very least it must be said that a great many teachers are found
singularly unsatisfactory by those they teach. It isn't simply that teachers can be
insulting, rude and cruel. It isn't only that many are found to be impatient and
lacking in enthusiasm. Of far more consequence, and embracing these other
complaints, is the charge that they are teachers first, aloof authoritative persons,
and ordinary companionable human beings a long way behind, if at all.

Teachers also have little time for opinions of their pupils. They brush such
opinions aside, ignore them, or simply never elicit them. They regard the
adolescent, in particular, as a serious potential nuisance. They fail to recognize
the importance of praise and encouragement.

One sees that, listing the qualities the children wish their teachers had, they
describe a new order of teaching as much as a reformed type of teacher. They
should be understanding, the children say, and patient; should encourage and praise
wherever possible; should listen to their pupils and give them a chance to speak;
should be willing to have points made against them, be humble, kind, capable of
informality, and simply pleasant; should share more activities with children than
they commonly do, and should not expect all children to be always docile. They
should attempt to establish links with parents; should be punctual for lessons;
enthusiastic within reason; should not desert a school lightly; should allow children
to take the initiative in school work, and above all should be warm and personal.

TekcT 2. BocnutaTtb BOCnuTaTens

(1) Jlymza HukomaeBHa - mpodeccHOHaIbHBIM MCUXOJIOT. SIBJICHHE B
HBIHEIIIHEH IIKOJIe TIOKa HE Takoe Yy yacrtoe ... Caymas Jlynzy HukonaeBny,
MOHUMAEIIIh, YTO MIKOJE CPOYHO HY)KEH MACCOBBIN "TICUXOJIOTUYECKUM JTUKOE3" .
HerpamMoTHOCTP yuuTENnss B BOINPOCAX NPAKTUYECKOM, MMEHHO UIKOJIbHOM,
MICUXOJIOTUX OyMEPaHTOM yJapsieT Mo MOAPOCTKY.

(2) Bocnurtanue - s3to oOumenue; - rosoput JLLH. - A TouHee -
npuoOILeHre: MPUOOIICHNE JIMYHOCTH MOAPOCTKA K JINYHOCTH YUUTENS. A eciu
HE K yeMmy npuobmarts? Ecnu yuuresns cam - 4eloBeK HEMHTEPECHBIN, KOTOPOMY
II0CJIE 3BOHKA M CKa3aTb-TO HEYErO ... Tak M CIBILIUIIL CYpPOBBIN I'OJIOC WHBIX
nenaroros: "/la yTo BaM mikona - upk uiau teatp?"

“Illkoyia JOJDKHA JaBaThb CyYMMY 3HAaHMM - 3TO riaBHoe! YUrTo ke Ham
TEIEepb, Mepe]l KJIIACCOM Ha IOJI0OBE CTOSTH?”
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(3) Co crapmeknaccaukamu 34-it mkonsl JILH. mpoBena Takoe
UCCJIEIOBAHME: KAKUM JIOJDKEH OBbITh HJea’bHBIM yuuTenb? TpeOoBaHHsS K
UJCAIbHOMY YYMTEII0 OKa3aJlUCh, YBbI, CAMbIMU OOBIKHOBEHHBIMH, U 3TO -
TPEBOXKHBIA CHUMIITOM: 3HAYUT, Jlajieka IIKOoJa HE TOJIbKO OT Hjealia, HO OT
CaMoT0 3JIEMEHTAPHOTO.

"N neanpHplil yuuTelb cuuTaeTCsl ¢ MHEHUEM ydeHuka! He 3aHmkaer u He
3aBbliaeT oTMeTok! Buaut B nwmie yuyeHuka uenoBeka'. "Eciam  mioxoe
HACTPOEHHE, HE CPBIBAET €T0 HA yUEHUKE".

(4) MpBI NpUBBIKIM K TOMY, YTO €CTh "TPyAHBIC MOAPOCTKU" U "TpyIHBIE
ponutenu", HO €cTb BeAb W "TpyAHbIM yuuTenb'! OH M HE 3HAET, YTO OH
"rpyausiid"  yuutens! OO 3TOM MOXHO J0rafaTrbCcs TOJBKO IO HEPBHOU
O0OCTaHOBKE B KJacce, MO OTHOIIEHUIO K HeMy pebsar. JTo He 00s3aTeiabHO
IJIOXOM YUUTENb, 3TO CKOPEE YUUTEINb, HE 3Hatomui camoro ceds. JI.H. mpoeina
IIPOCTEHBKUH TECT, HA KOTOPBIA OTBEYATIU U YUHUTEI U YYEHUKH. TecT BhIABISI
CIIOCOOHOCTH YeJIOBEKa K CaMOKPUTUYECKOMY B3Iy Ha ce0s, yMeHue
CUMTATBCS C IPYTMMHU JIIOJbMH, CIIOCOOHOCTH K 001IeHuto u T.1. [loapocTok, ¢
KOTOpBIM cJaay He OblIo, HaOpaj Mo 3ToMy TecTy 9 6amoB, a 3TO 03Ha4alilo,
4YTO YEJOBEK HE yMeeT oOmaThCs, CIyllaTh JAPYTUX, BCErJa HAacTauBaeT Ha
CBOEM M HHUKOTJa Jake camMoMy ceOe He MpU3HAeTCs, YTO OH He mpaB. [lapus
3TO OTKpbITUE TIIyOOKO motpsicino. OgHO neno, kKorna 3yAsaT yuutens: "Tl
HeBo3MoxkeH!" Jlpyroe — korma cama Hayka BBIIAET TeOE TO K€ camoe.
JIro60mBITHO, UTO Te *e 9 GamnoB HaOpaJsia U OJIHA YYUTENbHULIA JTUTEPATYPHI CO
CTaXEM M OIBITOM, Ha XOpOILIEM Y Ha4aJIbCTBa cueTy. Bo3Myiienue e€ Obu1o Tak
BEJIMKO, YTO OHA, KUl OT HErOJIOBAHHUSA, IIPUIILJIA C 3TUM K€ BOIPOCOM JOMOM:
"910 4TO XK€, g4 Takas mioxas?" A goma, pacXpaOpHBIIKCh, €l cka3anu: "A Tl
YTO, TOJIBKO CETOAHs 00 3TOM y3Hana?

C TobOO¥M Bemb XUTh HEBO3MOXKHO! DTO MBI TmpuTeprenuch ..." Jloma
MPUTEPIETUCH, & KTO MOJICUUTAET, CKOJIBKO TaKMX BOT '"MpuTepneBmnxcs" (HWin
MOTEPIeBIINX?) peOsAT "BBIMYCTHIIA B )KU3HB'" 3Ta yUUTEIbHUIIA?

(5) Ilo xakoMy e MPU3HAKY OLIEHUBAThH '"MPOPHPUrOAHOCTH" yuuTens?
CkaxxyT: MJIO JIM 4TO TaM €mI€ "HaKoIMaeT" IMCUXOJIOT - 4TO K TENEPh, Iearora
u3 wkoibl youpars? Her Ttakoit crateu B K30Te - mpo 9 6amnoB! A Moxer
ObITh, Oyner? A moKa - KTO M Kak JOJDKEH BOCIHUTBHIBATH, B3POCIOro YKe
yenoBeka? Jlymaercs, 4ro Takod "nukOe3" - 7o pyK MIKOJIBHOTO TCHUXOJIOora.
[IIkOMBHBIM MCHUXOJIOT - 3TO CBOETO poja '"ckopas MOMOIIb'", KOTopas MepBOM
BBISIBJISIET HAKaJCHHYIO OOCTAaHOBKY, MEPBOM K€ MOMOKET €€ JIMKBUAUPOBATH,
HAY4YUT 3TOMY U YUUTEISI, U PEOsT.

* * *
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6.2. What have the two texts in common?

6.3. Render the Russian text in English. The outline and the props
are here to help you with this activity.

e 1. Introduction

What is the article devoted to? Is a psychologist a common figure at school
in this country? There is an acute need of one, isn't there? This need arises from
the psychological ignorance of many school teachers, doesn't it? How can you
account for this ignorance?

e 2. Education is Communication

In the book "To Sir, With Love" teaching is compared to a bank-account:
"Teaching is like having a bank account. You can happily draw on it while it is
well supplied with new funds; otherwise you are in difficulties.

Every teacher should have a fund of ready information on which to draw;
he should keep that fund well supplied by new experience, new thoughts and
discoveries, by reading and moving around among people from whom he can
acquire such things..."

How can you connect this simile with paragraph 2 of the Russian text?

Useful language:

to motivate, to enlarge/broaden one's scope, to create an incentive for
learning, to reach the children, to win them over, to be an all-rounder/a well-
rounded person, to supply food for thought, to justify oneself, to be steeped in
one's pedagogical ignorance.

e 3. L.N. Conducts an Opinion Poll "The Teacher I'd Like"

Useful language

aloof to brush aside/to ignore
authoritarian (-ative) opinions of their pupils
intolerant

subject-centered

child-centered to encourage/to praise

patient to take one's irritation out on sb.

understanding

Would you like to use an opinion poll in your future work to learn what
your pupils think of you? Why or why not?
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e 4. L.N. Administers a Test "What Kind of Person am I?"

What were the reactions to the results of the test on the part of the pupil and
the teacher who both scored 9 points?

Useful language:

intolerant to consider/reckon with

an unreasonable dictator other people

indignant to ignore

resentful to show no adequate response

furious to be taken aback

extremely difficult/next to to be shaken to the depth of
one's being

impossible to deal with to have an impartial view of
oneself

Do you agree that there are "problem™ and "difficult” people in all
categories: children, teachers, parents? Which are the most difficult to deal
with? Which are the most stubborn in their inadequate perception of
themselves? They are also the most dangerous, aren't they? Why?

e 5. Conclusion

a) Some personal qualities are indispensable for the teacher's profession,
aren't they? Speak about these qualities using some of the suggested
patterns. Check with the Topical Vocabulary: “Upbringing” if you
remember all the necessary words.

Teaching involves such qualities as...
A teacher is inconceivable without...

To become a successful teacher a person must possess such qualities as...
+ N or Ving

To make a good teacher, one must be ... + Adj or N
You can't make a good teacher without being ... + Adj or N

It is better to enter some other profession if one cannot (is unable to) ... +
\%

b) What qualities must be regarded as essential in evaluating the teacher's
proficiency? Is it easy to prevent and to cope with the teacher-pupil,
teacher-parent conflicts? Who can help ease the pressures and tensions at
school? You also think it's a matter of utmost importance to have a
qualified psychologist on the staff of every school, don't you?
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SMILE AND RELAX

There is a joke about a psychologist who was doing research on the
mentality of a chimpanzee. He put the chimpanzee in a locked room and
observed its behaviour daily through the key-hole. One day the
chimpanzee was ready with a big surprise for him. As the psychologist
peeped into the keyhole he saw the soft brown eye of the chimpanzee observing
what be was doing.

* * *

"Is the doctor treating her for nervousness?"
"Oh, dear, no. She is rich enough to have psychoneurosis".

* * *

As teachers we can help greatly if we become sufficiently important to
them (children); important enough to balance or outweigh the evil. I'm afraid |
can offer you no blueprint for teaching; it wouldn't work. From the moment, you
accept (the job) you are on your own, (...) success or failure with them will
depend entirely on you.

(From "To Sir, With Love")

6.4. Is it easy for a young teacher to become "important” to children?
Where is the golden mean between dictatorship and familiarity? Read
the story and say why the young trainee teacher failed.

Texkct 3. "Heya" no nepaaroruke
3asenyromemy POHO
T. Tpodumosy T'.I1.

Yyutens ucTopuu U30MI MOETO ChIHA... S ChIHA HE 3allMIIar0: OMo3/1al Ha
YpPOK - HaJ0 HakaspiBaTh, HO He OoeM. [Ipomry pa3zobpaTbcs UM COOOIIUTH
HaKa3aHue, a To 5 OyAy >KaJloBaThCs JajblIie.

Marts FOpus Beperennukona. 14 mas ... rona.
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Cpazy yrounuM: BacuiabeB He MpOCTO MPOXOJUI TUIAHOBYIO MPAKTUKY. B
JATbHEM JIECHOM IOCEJIKE OH 3aKPhIBAJI OUEPEHYIO "'Te1arornyeckyro oOpenn".

PaiionHbIi nenapTaMeHT 0OpaTHIICS 3a MMOMOIIBIO B YHUBEPCUTET, U CKOPO
orryaa npuexan B Jloiimonbel "uctopuk" - crymeHT nstoro kypca IlaBen
BacunbeB. ExaTh B OTHaJC€HHBIM MHOCENOK OH BBI3BAJICA CaM, IIOJATOTOBKA
OyIylIEero y4uTelsds HH y KOTO COMHEHHMS HE BbI3bIBaja - CTYAEHT, YTO
Ha3bIBAETCS, IEN HA "KPACHBIN IUIIoM".

N3 paccraza gnpexropa J10HMOJIbCKOH
cpegre#n weonbl T.6. Hypmu

- Koneuno, IlaBen Obu1 111 Hac manoykou-BeIpydasioukoil. OH cpa3y Ham
BceM moHpaBuics. [logkymana ero MCKPEHHOCTh, OT3bIBUMBOCTh. HO MBI He
MOTIJIM HE BUJIETh, YTO TICUXOJOTHUYECKHU HAIll MPAKTUKAHT €I11€ HE TOTOB K POJIU
yuutenda. He cymen HailTh BEpHBIM TOH, YCTAaHOBUTH BEPHYIO JIHUCTAHIIMIO B
OTHOIICHHH ¢ ydeHukamMu. OH Mor 3a0BITbCS HAa YpPOKE, CECTh BEPXOM Ha
YUYUTEIBCKUN CTOJ. B neBATOM Kilacce MpeioKuil "OpUrHHaIbHBIN" CIIOCO0
MOJJICPKAHUS JUCHMIUIMHBL: €CJIM HE CAEIAeT KOMY-TO B TEUCHHE Mecsla HU
OJIHOT'O 3aMEUaHMs, OKymnaeT "modeuTeNo" Tpy MOKOIAJKY ...

YecTHO roBOps, - BUHOBATO MPU3HAETCS TUPEKTOP, - Y HAC HEKOMY OBbLIO
M0-HACTOALIEMY OIEKaTh NpakTukaHTa. Cama s Obl1a Ha Kypcax MOBBIIICHUS
KBIH(PUKALIHU.

N3 o6 psicHuTEeIbHOM 3anmncku 1. BacusibeBa:

"Xopomo 3Hasi, YTO 3aHUMAThCSI PYKONPHUKIIAICTBOM HU B KOEM CIlydae
HEJb3s1, Ha MPOTSHKEHUM GeBpalisd, MapTa U anpess s crapalics CACp>KUBaATh ceOs
BO BCEX KOH(IMKTHBIX CHUTyalMsix. B To ke BpeMsi i HE MOI, KaKk MHE
COBETOBAJIM, 3aKPHIBATH IJ1a3a Ha HEYBAXKEHUE K IIKOJIE U K yuuTeo. Bo Bpems
ouepeTHOro KOH(IUKTa YYEHUK JEBITOrO0 Kjacca BepeTeHHHKOB HE ObLI
JIOMYIIEH MHOIO Ha Ypok. UTHOpHpYs TpeOoBaHUE MMOKUHYTh KJIacC, OH HE JlaBall
BO3MOXXHOCTH 3aKpbITh 32 HUM JBEphb. S BBIHYXKJEH ObUI OTTOJKHYTH €ro.
[Tocne 3Toro oH OCKOPOWI, YHU3HWII MEHS TaK, KaKk HUKTO JO ATOTO HUKOTJA CO
MHOUM He nenan. S He caepxkayics W yaapui ero. Yjuap ObUT HECHIIbHBIN, HO
BeperennukoB  3akpudan:  "Mens  ymapun  yuwmtens!".  Ilomomuia
npenojaBaTesibHUIA HaYaldbHbIX KJ1accoB. HUKTO HalIel CThIYKK HE BUIENI, HO A
TYT K€ OPU3HAJIICA B COBEPILICHHOM .

Tak Obula mepeiieHa rpaHb, 3a KOTOPOH Yy4YWTENb MepecTaéT ObITh
YUUTEIEM.
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Ckonpko nekuui no negaroruke npociymain [lasen BacunseB! U 3a4é€Thl
OblI, W SK3aMmMeHbl. Ho pua JIoMMOJIBCKOM IIKOJBI ATOT "muT" OKaszalcs
HenpouyHbiM. CTpacTHBIM paccka3 O (PpaHIy3CKMX MPOCBETUTEISAX TOHYJ B
pebsubeM IIyMe€ M BO3HE, paccka3 o BoccraHuu Emenbsna IlyraueBa
MIPUXOIMIIOCH TIPEPHIBATh, YTOOBI yIIPaBUTHCS ¢ OyHTOM Ha "ranepke" ... U rie,
B KaKUX MEJIaroru4eckux TPaKTaTax MOT BbIYUTATh MPAKTUKAHT, KAK BECTH €MY
ce0s ¢ BEJIMKOBO3PACTHBIMHU IIKOJIIPAMHU, TPO3AIIUMH YUUTEIIO PACHPABOil?

Kak »e Mbl yunMm OyAymux yduTenedl u dyemy yduM? YCTaHaBIMBATh
MPUYUHHO-CJICJACTBEHHbIC CBSI3W B HUCTOPUYECKUX COObITUAX? Meroauke
JoKazarenbcTBa  3akoHa  Oma?  MnelHO-XyJOK€CTBEHHOMY  aHAJIHU3y
auTepaTypHoro npousBeneHusi? CioB HET, BCE 3TO BaKHO U HYHO. Ho s uTo-
TO HE CJIBIIIAJ, YTOOBI HA CEMUHApE IO MeJaroruke By30BCKHM MpernojiaBaTeib
oOBbsiBUI: "A CerojaHs, MOW IOHBIE KOJUIETH, MbI IIPOBEIEM JICJIOBYIO HIDY.
Cutyanmss  TakoBa:  Bac, MOJOJOr0  y4YdTeNsd, TpyodOo  OCKOpOMII
XYJIMTAaHCTBYIOIIUM OAPOCTOK. KakoBhI Ballld negarornyeckue AeucTBus?"

("Coserckas Poccus'™)

* * *

6.5. Write an outline to render the text in English.

6.6. Write props ("useful language") for each point of the outline.

6.7. Render the text in English in the form of a monologue.

6.8. Think of talking points and questions for a group discussion.
How can you connect the issues of the article with the debate highlighted
in the "The Washington Post?" (See "School Will Be Tougher For Va.

Teachers", Part 5).

6.9. Discuss the points and the questions you have prepared in
class.

Imagination was given to man to compensate him for what he is not; a
sense of humour to console him for what he is. So keep smiling!
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TekcT 4. Ynbl6bHUCD, yunTesnb!

Jlena, cnabasi, oTcTaromias B pa3BUTUM OT CBEPCTHUKOB JIEBOYKA, B KOTOPBIN
pa3 yKe He CIpaBUiach C KOHTpPOJbHOM pabotoit. Y Jlensl "nBoiika". PeOsrta,
TOJIBKO YTO PAaJOBaBIIMECS CBOMM OIlleHKaM, nputuxiad. Ho ¢ mepBodl mapThbl
paznmaetcs cmex. 1o cmeercst Cepeska, HOBeHbKH. Pebsra Momua, ¢ ocyKIarommm
YJIUBJIEGHUEM CMOTPST Ha Hero. VIM He MOHSATHO, KaK MOKHO CMESATHCS HaJl Uy>KUMHU
Heyaadamu. Ceperke He MOHITHO, I0YEMY HE CMEFOTCS OCTATIbHBIE.

et yxe 3a0bLIu, KaKk BCETO JIUIIb T'OJ] Ha3aJ]l OHU CMESIUCh, €CITU KTO-TO
CIOTKHYJICA W ymaj, MyCcTh Jaxe O0NbHO ynapuics, xoxoTaiu Haj CiaBoid,
KOTOpPBI CHUJIBHO 3aMKajCsi, MOTJHM IMepeApa3sHUBaTh CTApOTrO OOJBHOIO
YeJIoBeKa ...

OnHu 3a0bUTH, U IPEKPACHO, HO 5 JOJKHA IOMHHUTD.

Bo Bcex HOpMaNbHBIX, 3TOPOBBIX JETIX €CTh CMEILINBOCTh, TOTOBHOCTh K
pagoctu, yiabiOke, Onupasich Ha 3TH MPEKPaACHbIE KaueCcTBa, MOKHO U HYXKHO
BOCIIUTBHIBATh B HUX U YYyBCTBA COCTPaJaHMsl, IOCTOMHCTBA, CThIJIA, AYIIEBHYIO
CTOMKOCTh, YBEpeHHOCTh B ceOe. Ho u rpyObiii, "mepBOOBITHBIN" tOMOp, Tak
BO3MYIIAIONIMHA HAac B TMOJIPOCTKaX, MOXET BBIPACTHU U3 TOM JETCKOM
CMEIUIUBOCTU, €CJIHM CIEHHAIbHO HE KYyJIbTUBUPOBATh B MIIQJIIUX Kiaccax
YyBCTBO FOMOpA, HE pa3BUBATh €TO.

Kornma y mereil mpaBuiIbHO 3aJ7105KEHBI OCHOBBI YYBCTBA IOMOpA, MPOIECC
BOCIIUTAHUSI UAET BECEJO, UHTEPECHO ISl pedsAT W yuuTens, 0e3 HaJapbiBa U
UCTEPUK, TOYTH O€3 OCTPhIX KOH(IMKTOB, TaK KakK IIyTKa TaCUT WX €Ile B
3apogpiiie. FOMop - kpaTyalliumii MmyTh ISl JOCTHXKEHUS CAMBIX CEPbE3HBIX
1eJeil BOCIUTAHUS, U 00yUCHUS.

Bocnutanue uyBctBa omopa ("mouemy cmemiHo?") W BOCHHUTaHUE
otHouieHu# ("Haa yem cMeeMcs?") HEOTAENIUMBI IpYyT OT apyra. M1 o0beauHuTh
sti "Hajm 4dem" W "modyemy"' B OJHO II€JO€ IMOMOT Halll KJIACCHBIM TeaTp
"CmemmuHka".

[Tpunuioch MHE caMOM CTaTh 3aBJIUTOM, CIIEHAPUCTOM, pexuccepom... C
caMOro Hadajla MEHsS MOpasuiio TO, Kak pedsTa CTalnM BBIPA3UTEIBHO YUTATh,
OBICTPO YUUTh HAWU3YCTh. 3aCTaBIATh HUKOTO HE HAJIO, HAIIPOTUB, ITPUXOIUIIOCH
Jla)Ke OTrOBapUBaTh U yTEIaTh, €CIIM HE JOCTAJIOCh POJIM. ApTHUCTaMH TeaTpa
CTaJli BCE, BECh KJacc.

Teatp capyxusi peOsST, BOCHNUTal B HHUX YYBCTBO OTBETCTBEHHOCTH,
OT3BIBYUUBOCTh, YMEHHUE MOCTYIHUTHCS YEM-TO JIMUYHBIM paju OOLINX WHTEPECOB.
N nomor-taku co3aatk atmocdepy B kimacce. CTano BO3MOXKHBIM 3aMEHHUTh
JUIMHHBIE HOTAallUK OoJiee 4YeM KOPOTKMMHU HaMeKaMHU-IIUTaTaMu. AHe, KOCsIen
B TETPa/lb COCEIKHU, CKa3aTh:
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- Bor otkyna "nBoiika": BuHOBarta 301iKa!

N Bcem Bce MOHATHO. [{exKypHBIM, KOTOpBIE TJI0XO0 yOpasu Kiacc:
- boun Ha kBapTupy Haner? K Ham 3axoaun 6ereMot?

U Toxe Bce SICHO - OHU, TOCMESIBILIUCH, yOUPAIOT 3aHOBO.

... MasKoBCKMI1 cuWTaj, YTO TEM CMEIIHBIX HET, CMEX — B 00paboTke,
KOTOpasi UMeeT CBOM 3aKOHbI. OH cuuTall, YTO OyAYT IIKOJIBI, TJI€ CTAaHYT YUUTh
prueMaM OCTPOYMHSI, KaK ydat apu(pMETHKeE.

[Touemy ObI 1 HET?
("Komcomomnnbckas mpasaa')

* * *

6.10. Write a plan with vocabulary props for each point. Make sure
to know the English counterparts for these Russian words and phrases:

HoBeHbkuii, OTCTAlOMNN B Pa3BUTHH, OCYXK/IaTh, CIOTKHYTHCS, 3aUKATHCH,
MepeIpa3HUBaTh, CMENUIMBOCTh, COCTPAJaHUE, JOCTOMHCTBO, CThIJ, JylIICBHAA
CTOMKOCTb, YBEPEHHOCTh B ceOe, rpyOblii (FOMOp), TOCTUTATh IICJIH, 3aCTaBIIATh,
OTrOBapuBaTh, yTellaTh, OT3bIBAThCH, CO37aTh arMocdepy, YYBCTBO
OTBETCTBEHHOCTH, CJHAPYKHTb, IOCTYNMHUTCSA YEeM-JIM00, JUIMHHBIC HOTAIIHH,
HAMEK, IUTaTa, OCTPOYMHUE.

6.11. Discuss the text and the problems, raised in it, in class. What
guality does the young teacher regard as essential for her profession? Is
it possible to cultivate this quality in oneself and one's students? Can you
prove that a sense of humour should be an educational goal as well as
an educational means? What does childish risibility turn into if it is not
carefully guided and cultivated?

6.12. Learn to be a teacher.

1) Write questions to outline the story.

2) Formulate other problems (in addition to point 2) which may be
discussed on the basis of the story.

3) Prepare teaching materials for each problem: questions, hand-outs for
group-work, pair work, individual work.

4) Plan your activities during class.
5) Write a list of classroom English you are going to use.
6) Conduct the lesson.
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6.13. Speak of an episode from your own experience or from the
books you have read where a sense of humour helped save the
situation.

SMILE AND RELAX

Teacher - "Now, Robert, what are you doing, learning something?"
Robert - "No, sir; I'm listening to you."

* * *

A teacher was making a strenuous effort to get good attendance in her
class. One day she saw that all except one were in their places.

"This is fine", she exclaimed, "all here except Jimmie Jones; and let us
hope that it is something serious which keeps him away."

* * *

Teacher - "Tommy, your hands are dirty. What would you say if | came to
school with dirty hands?"

Tommy - "I'd be too polite to mention it."”

* * *

Teacher - "Willie, how do you define "ignorance™?

Willie - "It's when you don't know something and somebody finds it out.”

* * *

FOLLOW-UP ACTIVITIES

6.14. Test Discussion: The Teacher-Parent Relationship.
School and Family Cooperation.

This activity is designed as a summarising discussion for you to
demonstrate what you have learnt in content, language and
communicative skills from Unit 2.
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Things to do:
1) Choose a point of view.
a. Teachers (should) do very little (a lot) to make contact with parents.
b. Parents (do not) appreciate the hardships teachers have to cope with.

c. Teachers (Parents) have every reason (no reason) to complain (of the
other side).

d. I (do not) know how to improve the teacher-parent cooperation.

2) Find some publications in Russian periodicals to substantiate your point
of view and render them in English.

3) Think of some questions and arguments to challenge your opponents
with.

4) Think of the opponents' possible arguments and questions and get ready
to meet the challenge.

5) Hold the discussion in class.

WRITING ACTIVITIES

%\A 6.15. Write an argumentative essay on the topic
.. “Teaching: Is It an Art or a Science?”

VIEWING ACTIVITIES

Q 6.16. Watch the film “Will They Ever Learn?” and discuss it.
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Unit 3. EDUCATION PROBLEMS

Part 1. AUDIO-ORAL INDUCTION

Education problems have always aroused a heated
discussion all over the world. It's logical for education is
not merely something that goes on inside a classroom or a
laboratory or even a library. It is not merely an academic
enterprise; it is a community enterprise and one for which
the whole community has a responsibility. We believe
that future teachers should undoubtedly be aware of what
educational issues have always been popular and are still popular.

1.1. To have an idea of these major issues listen to the recording of
a TV panel talk. Together with the participants meditate upon the key
points of the talk.

Problems of Today's School

- The world at large seems to be dissatisfied with school today. They say
schools are out of step with the progress the world has achieved. In fact in many
cases they are several decades behind.

- Moreover, some sociologists think education is one of the chief obstacles
to intelligence and thought.

- It is certainly an exaggeration, though there is something in what they say.
We, most of us, live in cliches ... and we educate, teach and bring up in cliches
... We play the same roles over and over again.

- In this connection I'd like to say that there's a burning need of a new kind
of school where children are taught to think independently, to form their own
opinions, to show initiative and to get their way.

- Can't agree more. It's the school that should see to young people's mental,
physical, cultural moral and spiritual development.

- And it's the entire society that should be interested in a new type of
school, "the new education" so to speak.

- "New education". Never heard of it. How is it different from "the old"
education?
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- The task of the teacher in the "old" education has always been to give
information, to get it across to pupils to help them get through exams.

- What's wrong and "old" about it? This is what schools are for. The
teacher's task is really to pass along knowledge to pupils and to assess their
academic achievement.

- Ah, it's again the same old tune all over and | don't quite agree with you
here. It's my firm belief that forming the child’s personality comes first at
school, for school is not merely an academic enterprise. It's a community
enterprise.

- Happy you think so, but unfortunately there are not many teachers who
could take up the job of building a new school which I would describe as child-
centered, instead of the old subject-centred school.

- It brings me to what | was going to say. Innovators are rather the
exception than the rule Patterned thinking and patterned behaviour weigh
heavily on today's school. Most teachers are terror-stricken at the idea of free
thought and non-standard solutions. For decades we've been too docile and too
dependent on the law "from above".

- Let's try to be optimistic! Let's shake off the dependence and docility.
Let's try to get rid of pedagogical arrogance and smug self-assurance.

- It's easier said than done. There is still a lot of autocratic supervision and
very little freedom for teachers to experiment.

- Come, come, the devil is not so black as he is painted. Where there's a
will there's a way. What teachers really lack now is personal courage to change
the routine, to stand out for creative activity and creative self-determination in
education.

- What comes first in the new trend of thought, characteristic of the so-
called new education is, in my opinion, the change in the curriculum for schools
to provide teaching in a variety of ways.

- That's a very good idea. The curriculum really must ensure on the one
hand a solid, broad and balanced education of all children and on the other hand
it must serve to develop the pupil as an individual.

- Right. It must be both stable and flexible, must help plan how to stimulate
a child's learning especially at primary level and how to prepare children for
future professions at secondary level.

- It is all very well for us to speak of new education in such lofty and
humanitarian terms, but I'd like to discuss some basic and practical things that
could be introduced into the teaching-learning process without much delay and
ado.
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- You're perfectly right. Let's get down to earth. I've practised interesting
games and game-like activities in my classes. They were a great success! They
get the pupils interested, create enthusiasm, stir up their imagination and evoke
response. And take off stresses to all that.

- I'm also convinced that education must be made "painless" and all
unnecessary discomfort at the lessons should be reduced to the least possible
degree. There is no other way of encouraging pupils to be independent as thinkers.

- | can't agree more. There are some other ways of going about it, such as
illustrated text-books, comfortable chairs and desks, pictures on the walls and a
fresh coat of paint. And the last but not the least is friendliness from teachers
and administrators.

- 1 think it a very good idea to make life in school or college more pleasant,
and the ways suggested here are very simple and could be used by anyone.

- But there's no getting away from the fact that you cannot eliminate the
stress and the strain of education completely. There are kinds of knowledge and
skills that can be obtained by hard work alone.

- In this case, why not shorten the period of suffering by increasing the rate
of teaching? | think "new" school should provide a wide choice of “cram"
courses, such as used in intensive study of foreign languages.

- This is just what | was going to say. You've used the word "choice" which
is one of the keys in solving the problems of today's school. Many subjects
should be made optional, elective so that the learners have an opportunity to
choose what to learn and what not to learn.

- It's one of the most fruitful discussions I've ever taken part in. We have
practically outlined the goals and the ways of new education. | suggest now
writing a review of the joint effort for our wall newspaper.

* * *

1.2. Listen to the discussion a second time. Express your attitude
(approval, disapproval, surprise, etc.) to the ideas expressed in the panel talk.

Useful Language

To express approval use the following:

What a great idea!
I'm really very enthusiastic about the idea of ...
I'm very fascinated by ...
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That's the way it should be.
| entirely approve of the idea.
| wish all teachers could do this

To express disapproval use the following:

I'm against...

| should like to say how much | disapprove of...
| certainly cannot give my support to...

| can't say I'm all pleased about...

I think it’s too much to say that...

It’s hardly likely that...

I think it’s too much to say Rat...

It’s hardly likely Rat...

1.3. Group work. Work in groups of 3 or 4. You are given a few
opening sentences on the topic "Education”. Suggest as many versions
to continue the topical talk as possible. Choose the leader of the group to
give all the members an opportunity to talk and to sum up the main
points.

1) Pupils can serve strong allies to school administration in keeping school
safe when they know and feel that their school is a place where young
people are treated fairly.

2) Good educational programmes produce good climates for learning.

3) The traditional classroom in which the teacher seeks to cover subject
matter prescribed by the curriculum is hardly a place for inquisitive
pupils.

4) Success in school depends on having school programmes and curricula
that meet pupils' needs.

5) Parents should have the right to say which school they prefer for their
children.

6) Parents should offer skills they have to the school. Perhaps they could
help to run a reading or computer club, or drama society or coach a
football or some other sport team.

7) Parents should not take a keen interest in what their children are taught.
It's a matter of school.

8) Religious education should be included in the basic curriculum of all
schools.
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9) Schools may offer optional subjects in addition to those in the basic
curriculum.

10) Every child is different. The best school for your child is the one which
will best meet his or her individual needs.

11) In the first grade before doing anything academic, the teacher should
spend the first part of the year getting the children socialized to school
life.

12) In senior forms pupils should be profession-oriented.

1.4. Find out the information about the system of education a) in
Great Britain, b) in the United States of America. Draw the charts to
show the educational structures in the two countries. Discuss the
systems in teams.

1.5. Draw the chart which explains the Russian Federation
educational structure.

1.6. Make up a short report on similarities and differences
of the educational structures in Russia, the USA and Great
Britain. Your audience are senior pupils.

1.7. Recall your school years and discuss with your group-mates the
following questions:

Did you have to wear a uniform? Was it fun?

Were there many rules and regulations?

What forms of punishment were used there?

What exams did you have to take?

Could you choose the subjects you studied?

(Make use of the topical vocabulary "Education"/See Appendix/)

1.8. lllustrate the following proverbs speaking on the problems
discussedin 1.1 - 1.7.

1) So many men, so many minds.

2) An old dog will learn no new tricks.

3) Better untaught than ill-taught.

4) It is the first step that costs.

116



P 1.9. Write a letter to your American/British pen-friend about
’{1\\5 the types of schools that exist in Russia.

—

b

S ' 1_.10. Role play. Suggested characters and
situations.

1) Irene Volkova, a middle-aged teacher is sharing her experience about
segregated and co-educational schools. She is sure that both the types have their
advantages and disadvantages. For example:

Co-education Segregated (single-sex) education

a. encourages healthy attitudes a. promotes greater academic

to life and social achievements
b. creates no illusions about b. makes teachers' work easier
opposite sexes c. has successfully existed for
c. solves some problems of a centuries and produced great
sexual deviation people
but: a. leads to early marriages but: a. makes boys and girls
b. makes teachers' work feel a race apart
more complicated b. creates romantic images

of nights and ladies

2) Ben Brodinsky, a prominent educationalist from American Association
of School Administration is being interviewed by Peter McAndrew, a journalist.
The journalist's questions cover the following subjects:

a. Students' discipline. Misbehaviour (damage of property, theft, fighting,
smoking, truancy or disruption of classes; insubordination, disobedience,
shocking language, disrespect for teachers). Prevention and punishment.
Students at risk.

b. How to make friends with and influence students. The Role of school
climate.

c. Alternative education for disruptive students. Special curriculum with
emphasis on basics (less academic). Extracurricular activities (rap-
sessions, camping, field trips, dance festivals, talent and fashion shows).

3) Lynn Peterson, a music teacher, Dina Kim, a literature teacher and Yuri
Alexeyev, a teacher of drawing are exchanging their opinions about aesthetic
education of children.
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1.11. Design a role-play for your classmates.

Situation: Parent-Teacher Session (10th form).
Participants: Subject-Teachers, Form Teachers, Parents,
Pupils.
Problem: Children's Progress in Optional Subjects.

Further Education and Career Making. Careers.
Advice and Guidance.

1) Make up the cast list.

2) Prepare role-cards and cue-cards.
3) Allocate the roles to the students.
4) Arrange the role-play.

Make use of the topical vocabulary "Role Play", "Education Problems

1.12. Sing along
$ What did you learn in school today?

(by Pete Sieger)

What did you learn in school today, dear little boy of mine?
What did you learn in school today, dear little boy of mine?

| learned that Washington never told a lie
| learned that soldiers seldom die

| learned that everybody's free

That's what the teacher said to me

And that's what | learned in school today
That's what | learned in school.

What did you learn in school today, dear little boy of mine?
What did you learn in school today, dear little boy of mine?

| learned that policemen are my friends

| learned that justice never ends.

| learned that murderers die for the crimes
Even if they make mistakes sometimes.
And that's what I learned in school today
That's what | learned in school.

What did you learn in school today, dear little boy of mine?
What did you learn in school today, dear little boy of mine?
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| learned that government must be strong
It's always right and never wrong

Our leaders are the finest men

And we elect them again and again.

And that's what | learned in school today
That's what | learned in school.

What did you learn in school today, dear little boy of mine?
What did you learn in school today, dear little boy of mine?

| learned that war is not so bad

| learned about the great ones we have had
Before in Germany and then in France
And some day | might have my chance
That's what | learned in school today
That's what | learned in school.

SMILE AND RELAX

Or

Miss Jonesy bent to pick a rose,
A rose so sweet and slender
Alas! Alack! She bent too far
And bang ... went her suspender

Or this,

Pounds, shillings, pence
Teacher has no sense,
She came to school

To act the fool

Pounds, shillings, pence.

Mr. MacDonald is a good man,

He goes to church on Sunday

He prays to God to give him strength
To whip the boys on Monday.

(to whip may be substituted by to belt/beat/cane/wallop/row.)
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Such songs have been haunting school corridors and play grounds for half a
century. The most popular anti-teacher rhyme of the present day is

Mr. Grainger is a very good man

He tries to teach us all he can
Reading, writing, arithmetic

And he doesn't forget to use the stick
When he does he makes us dance
Out of England into France,

Out of France into Spain

Over the hills and back again.

Taken from "The Love and Language of Schoolchildren” by lona and Peter
Opie, Oxford 1959, in which the authors collected rhymes, riddles, jokes,
records of strange beliefs, description of rites and customs and other curiosities
of juvenile love and language taken direct from oral tradition.

(to be continued in the coming parts)

Part 2. INTENSIVE READING

(Marcus A. Foster "Making School Work")

(Marcus A. Foster is the first black Superintendent of
Schools in racially charged Oakland, California. He is ready to
provide better education for the multiethnic students and
community schools)

The book "Making Schools Work" describes Forster's personal experience.
The author shares with the reader his own thoughts and worries, raises the
problems of education and tries to solve them. He meditates upon most typical
conflicts which arise at school, preaches kindness and patience for pupils, gives
reasonable pieces of advice to parents, criticises snobbish teachers, gives very
exciting and illustrative examples of teacher-parent, teacher-pupil, teacher-
teacher attitudes. The book is permeated with pedagogical tact, deep insight. It is
very instructive.

Here we present a few fragments from the book, which will undoubtedly
give you food for thought and stir up your professional interest.
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e I. You Are What You Do
The New Role of Leadership

Our culture is in love with change. We even have a special word for it -
progress. But when the change goes beyond the development of new things,
when it begins to affect the ways in which we are accustomed to getting things
done, we often find ourselves angry and resistant. We have little sense of what is
to come or how we should behave.

In our confusion, we sometimes think fondly of the past. We imagine that
the problems would disappear if someone would put things back the way they
used to be.

Many educators seem to feel this way today. Our classrooms, our schools,
our school systems, are often disorganized and chaotic. We are willing, even
eager, to do well the tasks we have done in the past, but there are new problems
that seem to interfere. One angry and frustrated urban teacher asked, "How can
the institution of education - of books and blackboards - be expected to cope
with the problems of undernourishment, poor clothing, and insufficient
motivation?" This teacher responded to her own question in the following way:
"The answers don't lie with teachers. The answers lie with sociologists,
psychologists, psychiatrists, and housing experts".

Her view probably would win the support of many educators, even in
suburban areas where the problems are sometimes not so different - drugs,
distractions, decreasing respect for all institutions. It is a position that removes
from the teacher the blame for our educational failures.

The trouble with it is that it also robs the educator of the initiative for
getting things moving. With things as bad as they are | don't understand how
anyone with a sense of responsibility can be willing to stand around waiting for
the social scientists and the politicians to do their things. How can the teacher or
the principal say, "Poverty is not my business" or "Drugs are a medical-social
problem™ or "Gangs belong to police gang-control programs"?

Besides, what if some of the problems we expect others to solve never get
solved? Suppose, after the outside experts get rid of poverty, the students are
still disrespectful or unmotivated. Or what if new problems emerge to replace
the old ones? Will we always be waiting for things to get better?

The answer is as obvious as it is trite: what we want are not packaged
solutions but rather a problem-solving process. And we have to accept the truth
that if we ourselves fail to become part of this process, we shall certainly be part
of the problem.

Fortunately, we can find some excellent examples of this "new leadership”
in other realms of endeavor. | am thinking particularly of the clergymen who, in
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the last two decades, have transformed their roles by extending the power of
their faith beyond the church walls. Martin Luther King Jr, preached love and
hope as he marched through Southern towns. Father Groppi led his congregation
in Midwest urban centers. These men came to believe that a meaningful ministry
required them to bring religion to the places it was needed. It went beyond
praying. When political action was needed to move the spirit, they engaged in
politics.

The kind of flexibility that characterized these leader-ministers has got to
be built into our roles as leader-educators. In my own career | have sometimes
played the salesman, the community organizer, the economist, the fund-raiser,
and the speechmaker.

| am not saying, however, that everyone involved in education has to be a
one-man band. What is important is that one comes to accept the diversity of
tasks needed to make education work. One has to be open to working with
people doing these unexpected things. This obviously is a very different attitude
from sitting back while waiting for ourselves to get the job done.

Attitude is the key word. What it all comes down to is that the answers lie
in ourselves as doers.

A principal must constantly assess the needs of his particular children. If
the task boils down to orchestrating the learning process - seeing that the
materials are available, demonstrating their use, etc - fine. If that's what is
needed, get it done.

But if the situation calls for something more, if there are home problems or
nutritional problems, then the principal and his staff have to become part social
worker, part mediator, part dietician.

Schools want people who get the job done, who get youngsters learning no
matter what it takes.

e II. Retooling Schools

Teachers who consciously or unconsciously expect little from their students
are often experts at proving their judgement correct.

On one occasion | went into a class where the teacher was berating a child
"Look at this sloppy work, Mr. Foster!"

| picked up the paper "Well, at least the alignment of the letters is good."

The teacher responded: "Oh, no, look over here. See how the word slants
down!"

"Yes, but he did manage to stay on the line here".
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But no matter what good thing | found in the child's work, the teacher was
able to find something wrong.

She was completely stripping that child of every little shred of dignity. |
took her out into the hall and said: "Do you know what you did to that child?
You murdered him in front of his principal. | was trying to find some way to
salvage his ego, to give him a sense of accomplishment, and everything I
pointed to, you tore down with a great flourish of perceptiveness".

What a contrast to walk into our restaurant practice class. | happened to be
visiting the teacher one day while the youngsters were cooking. Mrs. Brooks, a
big motherly type of woman, was explaining something to me when she noticed
some of the students playing a little bit. I didn't think they were really that bad,
but she turned around and drew herself up to her full stature.

"Gentlemen," she said, "l am amazed".

You could have heard a pin drop. Everything in her demeanor, her voice,
her facial expression, communicated the same authentic shock of disbelief that
these gentlemen had momentarily forgotten the proper way to behave.

She might have turned around and said, "Listen, you thugs, can't you see
Mr. Foster is in here and you hoods are in this disciplinary school just because
you don't want to behave yourselves.” She would have gotten the same response
of immediate quiet.

But the students perceived her genuine disappointment. They knew there
was nothing ironic in her calling them gentlemen. She believed they could be
gentlemen and expected them to behave as gentlemen.

Right away, one of the gentlemen said:
"I'm sorry, Mrs. Brooks"

Mrs. Brooks' class was an example of what could be done at Gatto. But |
knew we couldn't create the positive, supporting, high-expectation climate found
in her room simply by printing memos and telling everybody to "Please be
loving and please have high expectations".

Attitudes would change only through active involvement and the
experience of success. To get the most of our achievements, we tried to use new
sense of team. Each of us could learn from the others. As it turned out more than
once, breakthroughs would come from the least-expected places.

We had a boy who had witnessed his father kill his mother. He came to
Gatto in a terrible state. Our professionals seemed unable to reach him. The head
dietician in the school took an interest in the chap. He started going to her to
help in the kitchen. We didn't compel him to attend classes. The next thing |
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knew he was waiting at the subway for the lady so that he could carry her
pocketbook. At 8 o'clock in the morning he would by waiting for her.

| said to her: "Now look, we've got him going. Can you try to push him out
of the nest? Let him go to one class a week".

Eventually this boy went back to regular school. But if had been the
dietician, not the principal or the counselor, who had got through to him.

e III. Gratz School

In the first classroom | visited, a girl was writing a composition entitled
"Gratz Is for Rats". Her title, in fact, was the school unofficial motto, and
painfully close to the mark.

The dropout rate was 78 per cent. Or to put it more directly, only one out of
five students as freshmen graduated. Eighteen graduates out of 600 went to
college - less than 3 per cent.

It certainly was the worst and the most potentially explosive high school
situation in the city. The School Board president called it the most
"shortchanged" school in the city.

The school, built for 2.600 students forty years before, was terribly
overcrowded. There were two shifts for classes. Even with three lunch periods
students spilled out into the corridors causing a dangerous situation each day.

The physical education facilities were the worst in the city. There was no
football field. All games were played away, thus denying the school the morale
that comes from interschool sports.

Gratz had no band, no debating team, no gym team, no swimming team, no
honor society, no dances. Gratz students often viewed themselves as victims,
having no control over their future, no place to go - not even down, being at
Gratz, they were already at the bottom.

Later we met with Gratz's attendance officers. Their role was to visit
homes.

The attendance problem provided a chance to involve teachers in a
guidance role. When a student came back from a long absence, the teacher could
say: "Where have you been, son! We missed you".

We had homerooms writing letters: "We miss you, Johnny. Where are you?
You're keeping us from getting 100 per cent".

Every class that had 100 per cent attendance went to the football game free.
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Later, in an effort to bring back dropouts, we had a "Go to Gratz"
campaign.

But important as it was to bring our truants and dropouts back, there was a
third group of students we wanted even more. We realized that there has to be a
kind of cross-fertilization of upwardly aspiring children with the children who
have been beaten down and seen life as a hopeless chore. The effect we wanted
could be had from any aspiring group...

Now that we were bringing in some superior students and working on
improved attendance, it was our responsibility to develop a strong and attractive
program. If that meant altering the way things were done in the past, fine. If it
meant changing some of the basic concepts of what a school is, we were ready.

We did not expect some of our professionals might decide to leave.
Whenever you make fundamental changes in the organization, the honest person
on the staff has two choices. One, he can adjust and work with you. Or two, if he
sees that he cannot adjust to your style, he should move out.

Some people can neither adapt nor move on their own accord. For their
own good, and for the good of the team, the leader must expedite their leaving.
It's not the pleasant part of the job, and there often is no formal routine for doing
it. Still, it's a necessary process if you are to be successful in making changes.

| remember one chap, one of the brightest teachers | have ever known. The
problem was that he had a basic, though unconscious, contempt for Gratz
students. He found them unsuited to his style of teaching. I facilitated his change
to another school in a different part of town. Reports had it he was doing a
beautiful job. But he was just no good for Gratz students. He had to leave.

Most of the staff, however, elected to stay even when this required some
difficult changes. For my part, | accepted the role of personnel consultant.

Of course, every aspect of a school program contributes something to its
overall images. Gratz had a loser’s image: low academic achievement, losing
sporting teams, few activities. To change the image to make the school a winner,
we had to improve in every category.

For instance, it was incredible that there had been no band in the school
over a year. | called the director of music education and said: "Look, we've got
to have a band at Gratz. I've never seen a big high school like this with no band."”

"Okay! You come on up and teach it."
"Now, Marc, | can't come up."

"Well, if you can't make it, get somebody in here because we've got to have
a band."
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In the end he sent a music supervisor to teach the band.

We decided to introduce school-wide activities. We made plans to hold a
dance. There had not been one at Gratz for three or four years.

We bought new basketball uniforms.

Our goal was to involve students and parents in the process of determining
what should be taught. We distributed a questionnaire that asked students to
make comments and suggestions on curriculum. Parents, community leaders and
teachers were similarly involved.

We established a Youth Opportunity Centre for introducing inner-city kids
to the world of work. What made our centre unique in the state was that it was
not located downtown somewhere — it was right in Gratz where it was needed.

We were bringing outside services into Gratz, we were extending Gratz out
into the community. As one of newspaper headlines put it, we were "taking the
school out of school".

For instance, many of our students had trouble relating to sciences. "Why
study biology?" they asked. This was a very fundamental question. If a person
doesn't have some way to relate his studies to himself, he isn't likely to get much
out of it. Many of our students needed to have the subject made concrete to
them.

To do this, we began outreach projects in connection with local hospitals
and science centers. At one point, we had 80 students working in 65 different
labs. For many of these students, the experience of seeing biology applied in real
situations — to help the sick, for instance - gave them a handle for studying
science. They began to relate their experience to their work in school.

* * *

Notes
N 1. Duck-passing attitude - shift the responsibility to smb else

[ e, . . . .
0 2. Wrestle with a problem/temptation/one's conscience (fig.) - to
struggle with smth

3. Martin Luther King - a famous Negro leader, a clergyman who preached
love and hope

4. Catto - a disciplinary school

5. Gratz school - one of the schools where Marcus A. Foster worked as
principal
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SKIMMING

2.1. Answer the following questions:

1) What idea is lodged in the text?

2) What questions does the author put and provide answers for?

3) How do we usually respond to the development of new things in culture?
a. as a rule we fully adjust ourselves to it;
b. as a rule we remain indifferent to the new;

c. as a rule we cordially welcome new things experiencing happiness
and joy;

d. we often find ourselves angry and resistant and somewhat confused
and start thinking fondly of the past.

4) What education failures and problems are mentioned in the text?
5) Is Foster in favour of new attitudes to students? What are they like?

6) Are attendance problems important? Why? What are the ways of solving
them?

7) Why is school's reputation not less important?
8) What kind of teachers do new schools need?

2.2. Divide the texts into logical parts. Entitle each part.

2.3. Give the gist of each part.

RELATED ACTIVITIES

The exercises suggested below will help you to participate in the text
interpretation and follow-up activities more freely.

WORD-STUDY ACTIVITIES

Mechanical Drills

2.4. Write out from the text adjectives, participles Il, verbs, adverbs
and nouns of negative meaning formed with the help of the following
structure patterns:

“in | un | dis | under" + stem
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2.5. Give derivatives.
EX. resistant - to resist, resistance

Affect, interfere, undernourishment, insufficient, motivate, education,
flexibility, frightening, diversity, disrespected, unclaimed, assess, respond,
condescendingly, insubordinate, humiliate, accomplishment,
perceptiveness,  disappointment, involvement, distribute, adjust,
unconscious, honour, frustrate, credibility, disbelief.

2.6. Arrange these words and word-combinations into:

1) antonymous pairs: to do harm, progress, appear, to be organized, urban,
decreasing respect (for), to remove from smb the blame (for), disrespectful,
unmotivated, fail, to be with, to speak condescendingly, to reduce, to lose,
to improve, to encourage, at the bottom, genuine, disciplinary school,
honest, extend, to speak as if with equals, to increase, to deteriorate, false,
discourage, regular school, to win, to diminish at the top, dishonest, to do
good, to be against, to succeed, to disappear, to put the blame on smb,
motivated, suburban, respectful.

2) synonymous pairs: to accomplish, to affect, to be accustomed to, angry,
confusion, to think fondly, to appear, to be willing, frustrated, to respond,
to expediate, to adjust, genuine, terrible, to alter, to fail, to replace, obvious,
to feel secure, to guide, to allocate, to meet the demands, to take smb's side,
to speak with candor, to berate, demeanor, to be unsuccessful, to substitute
for, to speak frankly and straightforwardly, to be with smb., to respond to
demands, behaviour, to finance, to feel safe, to scold, severely, evident, to
influence, to react to, to be eager, awful, to think with pleasure, to emerge,
chaos, to be used to, to achieve, furious.

2.7. Suggest the English for these words and word-combinations:

CHmxaroreecs: yBakeHHe K 00pa3oBaTeIbHbIM HHCTUTYTaM; CHSTh C KOTO-
aub0 BHUHY 3a HENOCTaTKu B cdepe oO0pa3oBaHUS;, JUIIUTh YUUTEIS
WHUIIMATUBBl TI0  YJIYYIIEHUIO COCTOSHUS 00pa3oBaHUs; TIOJIaBUThH
YUYEHUKOB; MPHUHATH CTOPOHY YYEHUKOB; TIOAJIEPkKATh YUYCHUKOB B
HEMPAaBWIBHOM IOBEJICHUH; JaTh YYEHUKY OIIYIIEHHUE, YTO OH YEero-To
JIOCTUT; XOJWTh Ha YPOKH; TIEPENOIHEHHbIE IIKOJbI; JIB€ CMEHBI;
BBIPBIBATHCSI B KOPUJIOP, CO3/IaBasi OMIACHOCTh; OCO3HABATh Ce0s JKePTBAMU;
BEpPHYThCA B IIKOJY mocie gosiroro orcyrctBusi; 100% mocemaeMocTs;
BEpHYTh B IIIKOJY YYEHHUKOB, KOTOpbIE €€ OpOCHJIM;, MPOTYJIbIIHKY;
CMOTPETh Ha XHU3Hb 0€3 HaJeXKIbl; BOBJICUYb B IIKOJBHBIN MpOIECC
YYEHUKOB U POJUTEIICH.
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2.8. Suggest the Russian for these important topic "Education”
oriented words and word-combinations.

To cripple the academic performance, to berate, sloppy work, the word
slants down, to stay on the line, to strip a child of every little shred of
dignity, to hear a pin drop, the dropout rate, freshmen, explosive high
school education, positive, supporting, high-expectation climate, the most
"shortchanged" school, the School Board president, the physical education
facilities; to deny the school the morale that comes from interschool sports,
the attendance officer, to involve teachers in a guidance role, aspiring
children, there is no formal routine for doing smth, low academic
achievement, to introduce school-wide activities, to distribute a
questionaire, program, curriculum, relate his studies to himself.

2.9. Consult an English-English dictionary for the meaning of the
following words. Use them in sentences of your own.

1) to put in time 4) to have a case
2) to drop out 5) to draw oneself up to one's
3) to stall for time full stature

2.10. Consult an English-English dictionary for the meaning of these
words. Define their stylistic reference.

hip, thugs, hoods

2.11. Write out the word-combinations:

1) with the words "play" and "role" to speak about the functions of a
principal or a teacher at school.

2) with the word "problem” to speak about the problems facing education.

2.12. Explain to your classmates what it means for a principal or a
teacher to become:

1) part social worker; b) part mediator; c) part dietician;
2) part of the process at school; ) part of the problem.

2.13. Write out sentences with speech-patterns expressing:
a) emotion; b) emphasis; c) attitude.

(See Koppexmuposka nexcuko-spammamudeckol cCmopoHul pedu, ¢. 23)

2.14. Write out sentences of improbable and impossible conditions.
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2.15. Write out sentences with "get smth done" and "get smth
doing".

2.16. Make up sentences in analogy with those which contain
speech patterns of exercises 2.13-2.15. Make use of the topical
vocabulary "Education”.

2.17. Choose a passage from the text (10-12 lines) for
good reading. Assess your fellow-students' expressive reading.
Use adequate classroom English.

SCANNING

2.18. Find and read out the sentences proving that:

1) education has to deal with not only merely education but also with social
and psychological problems.

2) the main thing in education is attitudes.
3) the teacher should treat his students with respect, direct them without
injuring their dignity.

2.19. Find in the text the problems the teacher or principal can face.
Read out the sentences.

2.20. Read and comment on the following sentences:

1) When it begins to affect the ways in which we are accustomed to getting
things done, we often find ourselves angry and resistant.

2) Already great numbers of teachers are dropping out before making a
contribution to our youngsters.

3) The educator can accept the new problems as being part of his domain.

4) But to be free to act requires not a cookbook, but rather a set of
assumptions.

2.21. Pair work. Make up statements or questions to which the
following could serve as responses. Use topical vocabulary.

1) | think it's the authoritarian education which gives pupils a profound
knowledge of fundamental subjects.

2) On the contrary, it's not the Ministry officials but the subject teachers
who should make up curricula for different types of schools.
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3) What is important at present is to increase a number of schools catering
on the one hand for gifted children and on the other for handicapped
ones.

4) What we want now is not an educational system based on dogma,
interdiction and coercion but an educational system based on free
thought, non-standard solutions, non-patterned thinking and behaviour.

5) What we are asking our educators for is searching for new approaches to
education.

2.22. Interpret the text.

1) Characterize Mr. Marcus Foster as:

a. a specialist;
b. a personality.
For this purpose consult a Russian-English dictionary for adjectives to label
him. Analyse the way he behaves in problem situations and his thoughts

concerning educational problems. While characterising him make use of the
pattern

"If N had been... he would (not) have done..."

2) Express your personal attitude to;

a. Mr. Marcus Foster as an educator and as a personality;
b. the problems he tackles in his book which he himself called
"strategies for changing education".

Make use of the topical vocabulary. Practise the patterns:

| wish N had (not) been / had (not) had / had (not) done, etc.

I wish (the problem of education) were... / could be... / would be ...,
etc.

It's necessary that ... should be ... .
3) Define the author’s communicative aim. Say if he only wants to inform
the reader of some very acute educational issues or if he also wants to

exert a deep influence on public opinion. Make use of the following
patterns:

The author wants us to meditate upon ... / to make us think / to feel
alarmed, etc.

The author is likely to make us reconsider our attitude to ...

4) What problems are tackled by the author? Dwell upon each one in detail.
Make use of "makes it clear, stresses the importance of, blames smb for,
reports at length, assumes that, points out that... ".
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5) Formulate the theme of the extract. Is it implicitly or explicitly stated?

6) Speak on the tone of the text. Prove to your classmates that the text is a
specimen of publicistic style.

For your information:

Publicistic style became discernable as a separate style in the middle of the
18th century. It falls into three varieties, each having its own distinctive features
which integrate them. Unlike other styles, the publicistic style has spoken
varieties, in particular, the oratorical substyle. The other two are the essay and
the article.

The general aim of publicistic style, which makes it stand out as a separate
style, is to exert a constant and deep influence on public opinion, to convince the
reader or the listener that the interpretation given by the writer or the speaker is
the only correct one and to cause him to accept the point of view expressed in
the speech, essay or article, expressed not merely by logical argumentation but
by emotional appeal as well.

Publicistic style is characterized by its coherent and logical syntactical
structure, with an expanded system of connectives and careful paragraphing on
the one hand. On the other its emotional appeal is achieved by the use of words
with emotive meaning and other stylistic devices (parallel constructions,
chiasmus, repetition of different kinds, rhetorical questions, inversion, elliptical
sentences, similes, sustained metaphors, etc.). But the stylistic devices used in
publicistic style are not fresh or genuine.

These questions may be helpful:

1) What is the most important word in the first paragraph?

How many times is it used by the author? - Why?
What is the meaning of the word "progress™ in the paragraph?

2) Why do you think the author uses two synonymous words
"disorganized" and "chaotic" to characterize the state of things in
education within one sentence?

3) Why do you think the author interrupts his discourse about our nostalgia
of the past by giving a fragment of an urban teacher's speech? Does it
make his statement more convincing?

4) Does the metaphor "robs the educator of the initiative" seem fresh and
genuine to you? Or is it rather trite?

5) Does the quotation of the sentences "Poverty is not my business",
"Drugs are a medical-social problem", "Gangs belong to police gang-
control programs” add a great deal of argumentation to the general

statements made by the author?
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6) Do the rhetorical questions in the paragraph which begins with "Besides,
what if some of the problems..." awaken the reader's interest in the
problems?

7) Does the opposition of two ideas: "packaged solutions - problem-solving
process" arouse the reader's concern and curiosity?

8) Why do you think the author uses a slang expression "buck-passing
attitude" instead of neutral "shifting the responsibility to smb."

9) What ideas do the epithets "unexplored” and "frightening" (realms)
emphasize?

10) What makes the author use emphatic constructions of the type "What
we want are not packaged solutions but problem-solving process"” or
"What we were doing was bringing in materials?" etc. Do they evoke an
active attitude?

11) Is the title of the first part suggestive?

Now go on analyzing the peculiarities of the publicistic style on your own
and ask your classmates questions in analogy.

FOLLOW-UP ACTIVITIES

2.23. Role play. Imagine you are the principal of a
secondary school. Make up an emotional speech to the staff on

the topic "Making Your School Work".

2.24. Act out the episodes: a) at Gatto; 2) at Gratz;

For this purpose: a) choose a script-writer to present the script of the play
for a broadcast programme (with cues and stage directions); b) choose a director
to distribute the roles, to outline the characters and to rehearse the play; c)
present the play in the classroom.

WRITING ACTIVITIES

%\h 2.25. Write an essay on the following topics:

~ 1) When the change in education goes beyond your understanding or
your ability to move it on, you find yourself angry and resistant.

2) Should we stand around waiting for somebody to get new things in
education done? Or should we take the responsibility and be part of the
process?
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3) Who is to answer for educational failures?

4) Schools want people who get the job of retooling done.

5) Using new sense of team works wonders!

6) What we badly need in education at present is relating studies to life and
relating pupils' experience to their work at school.

2.26. Read and interpret the story "The Idealist" by Frank O’Connor
(School Stories)

SMILE AND RELAX

2.27. It's very interesting to know that the language of
-~ children in Great Britain contains nicknames; humorous phrases,
rhymes for those who are more than often late or those who idle
away their time or play truant (play hockey, play way or hop the
wag). Here they are (taken from "Love and Language of
Schoolchildren™).

Latecomers Ah. Here comes lighting!
Come on Christmas!
The Prodigal Son has returned at last!
Here comes the late Mr., ...
Better late than never!
Better late than never but better never late!
You're a budding late bird!
You're early, what kept you?
You'll be late for your own funeral.

Slow pupils You're too slow to catch a cold!
A Creepy Crawler! Slow coach! Snail! Dilly-Day-Dream!
Cow's tail (You're like a cow's tail, always behind!)

Part 3. EXTENSIVE READING

The text below gives you an idea of what "the village school”
is like. It is taken from Laurie Lee's story "Village School™ in which
the author describes in detail his own very painful at times but
anyway very useful school life experience. He ends the story with
the words which cannot but excite in us a feeling of nostalgia and

stir up recollections of our school days.
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3.1. Read what he writes.

"The narrow school was just a conveyor belt along which the short years
drew us. We entered the door marked "Infants", moved gradually to the other,
and were then handed back to the world. Lucky, lucky point of time, our eyes
were on it always. Meanwhile we had moved to grander desks, saw our juniors
multiplying in number, Miss Wardley suddenly began to ask our advice and to
spoil us as though we were dying. There was no more to be done, no more to be
learned. We began to look around the schoolroom with nostalgia and
impatience. During playtime in the road we walked about gravely, patronizing
the younger creatures. No longer the trembling, white-faced battles, the flights,
the buttering-up of bullies; just a punch here and there to show our authority,
then a sober stroll with our peers.

At last Miss Wardley was wringing our hands, tender and deferential.
"Good-bye, old chaps, and jolly good luck! Don't forget to come back and see
me." She gave each one of us a coy sad glance. She knew that we never would."

Notes

i Miss Wardley - a Head Teacher "who was fond of singing and of birds
@@ and who encouraged pupils in the study of both"

peers - classmates
deferential - showing respect
coy - shy

In the extract given below the very first day of the narrator's arriving at the
school is described.

3.2. Read the text to yourself as quickly as you can. Time yourself.
Try to keep in your memory as much factual information as you can.

The village school at that time provided all the instructions we were likely
to ask for. It was a small stone barn divided by a wooden partition into two
rooms - The Infants and the Big Ones. There was one dame teacher, and perhaps
a young girl assistant. Every child in the valley crowding there, remained till he
was fourteen years old, then was presented to the working field or factory with
nothing in his head more burdensome than a few mnemonics, a jumbled list of
wars, and a dreamy image of the world's geography. It seemed enough to get by
with, in any case; and was one up on poor old grandparents.

This school, when | came to it, was at its peak. Universal education and
unusual fertility had packed it to the walls with pupils. Wild boys and girls from
miles around - from the outlying farms and half-hidden hovels way up at the
ends of the valley - swept down each day to add to our numbers, bringing with
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them strange oaths and odours, quaint garments and curious pies. They were my
first amazed vision of any world outside the womanly warmth of my family; |
didn't expect to survive it for long, and | was confronted with it at the age of
four.

The morning came, without any warning, when my sisters surrounded me,
wrapped me in scarves, tied up my boot-laces, thrust a cap on my head, and
stuffed a baked potato in my pocket.

"What's this?" | said.

"You're starting school today."

"l ain't. I'm stopping ‘ome."

"Now, come on, Loll, you're a big boy now."
"I'ain't."

"You are."

"Boo-hoo."

They picked me up bodily, kicking and bawling, and carried me up to the
road.

"Boys who don't go to school get put into boxes, and turn into rabbits, and
get chopped on Sundays."

| felt this was overdoing it rather, but I said no more after that. | arrived at
the school just three feet tall and fatly wrapped in my scarves. The playground
roared like a rodeo and the potato burned through my thigh. Old boots, ragged
stockings, torn trousers and skirts, went skating and skidding around me. The
rabble closed in, | was encircled; grit flew in my face like shrapnel. Tall girls
with frizzled hair, and huge boys with sharp elbows, began to prod me with
hideous interest. They plucked at my scarves, spun me round like a top, screwed
my nose, and stole my potato.

| was rescued at last by a gracious lady - the sixteen-year-old junior-teacher
- who boxed a few ears and dried my face and led me off to the Infants. | spent
that first day picking holes in paper, then went home in smouldering temper.

"What's the matter, Loll? Didn't he like it at school, then?"
"They never gave me the present!"

"Present? What present?"

"They said they'd give me a present."

"Well, now, I'm sure they didn't.
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They did! They said: "You're Laurie Lee, ain't you? Well, just sit there for
the present. | sat there all day long but never got it. | ain't going there again!"

But after a week I felt like a veteran and grew as ruthless as anyone else.
Somebody had stolen my baked potato, so | swiped somebody else's apple. The
Infant Room was packed with toys such as I'd never seen before - coloured
shapes and rolls of clay, stuffed birds and men to paint. Also a frame of counting
beads which our young teacher played like a harp, leaning her bosom against our
faces and guiding our wandering fingers.

* * *

3.3. Say what the text is about in 2-3 sentences.
3.4. Define the author's communicative intentions.
3.5. Divide the text into logical parts. Entitle each part.

3.6. Prepare the contents of the text for oral reproduction (Make
sentences shorter, transform the direct speech into indirect, substitute
the unknown words for the words your fellow students know, replace the
words with emotive charge by the neutral ones, think up suitable speech
patterns. If necessary make up the outline).

3.7. Reproduce the contents of the text to your classmates
interweaving into it your commentary concerning the author's
communicative aims.

3.8. Explain to your fellow-students the meaning of the
words given below.

Barn, burdensome, mnemonics [ni:'moniks], a jumbled list (of wars),
a dreamy image of (the world's geography), to be one up on smb,
hovel, to box ears, oath, smouldering temper, rabble, frizzled hair, to prod,
hideous.

3.9. Find in the text the sentences, which have the meaning close or
synonymous to these ones.

1) The pupils of the village school were better educated than their
grandparents.

2) The knowledge the village school pupils got was sufficient to live and
work in the countryside.
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3) My first impression of the village school was that of confusion, surprise
and wonder.

4) | understood that the sisters exaggerated the guilt of the children who did
not go to school.

5) I was saved by a gracious lady.

3.10. Give the infinitives of the verbs used in the text.

"Swept, thrust, torn, flew, spun, stole, led"

3.11. Write out the verbs with the help of which the author describes
the way the children behaved when Loll arrived at the school.

3.12. Study the syntactical structure of the sentence "The
playground roared like a rodeo..." which is an example of simile ['simili].
"Simile is a figure of speech which draws a comparison between two
different things in one or more aspects; an imaginative comparison”. Find
in the text some other examples of simile. Do they add emotional colour
to the description?

3.13. Read the sentence to get acquainted with one more figure of
speech the author uses to make the description of the pupils' behaviour
more emotional. The device is called "synecdoche" [si'nekdeki]. Itis a
figure of speech, alike to metonymy, by which a part is put for the whole,
or the whole for a part, or an individual for a class, or an indefinite
number for a definite one, or singular for plural.

Old boots, ragged stockings, torn trousers and skirts, went skating and
skidding around me. Interpret the sentence and give its neutral version.

REMEDIAL ACTIVITIES

3.14. Express what the result could have been if there had been
different conditions in the text.

Model. I think the boy wouldn't have gone to school if his sisters hadn't
made him do it.

3.15. Say what you wish the boy (or the other characters) had done
or had not done under the suggested circumstances.

Model. I wish Loll had been given a more cordial welcome at school.
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3.16. Ask your group-mates to formulate the controlling idea of the
text.

3.17. Ask your group-mates: 1) if they found the text high/low-
spirited; optimistic / pessimistic; convincing / unconvincing; lacking depth,
originality or profound & original; 2) if the text impressed or depressed
them; surpassed their expectations or fell short of their expectations;
offered food for thought or left them impartial; evoked some emotions or
left them indifferent.

3.18. Read and design exercises in analogy to interpret the
extract from the story "Village School" which begins with the
words "Our village school was poor & crowded, but in the end |
relished it" (p.116) up to the end of the passage (p.118).
(School Stories)

FOLLOW-UP ACTIVITIES

3.19. Answer these questions (about yourselves)

1) a. Do you remember the day when you went to school for the first time?
What was it like?

b. What feelings did you experience when standing in the assembly-hall
and listening to the principal's solemn words of appeal to you?

c. Did you envy senior pupils? Did you wish you could grow up
quickly and be an adult? Why?

d. Do you remember whom you wished to have as a bosom friend?
Why?

e. What was it that you liked or disliked at school on that (first) day?

2) a. What did the school where you studied look like? (old, new,
comparatively new, made of wood, stone, brick, glass & concrete).

b. What facilities did it have? (a school garden, a playground, a
stadium, a swimming pool, etc.).

c. Was your school building plain or decorated with columns, domes,
carvings? Did it look like a barn or like a palace?

d. Was it painted white, yellow, grey?
e. Was it often given a face lift?
f. Was it stately and imposing or dismal and dilapidated?
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g. Were the floors linoleum, parquet or tesselated?
h. Were the walls painted or whitewashed? Were they cracked?

I. Did the school building face a street alive with traffic or did it look
out on a park?

J. On what floor was the staff-room, the canteen, the cloakroom, the
sick room, the gymnasium, the library, the office, the headmaster's
room, the great hall, the biology/chemistry/physics room located?

k. What were the classrooms equipped with (Desks or tables?
Chalkboard? Audio-visual aids?).

I. What type of school did you attend: a day school, a boarding school,
a regular school or a school specializing in English or mathematics
or other subjects?

3) a. You had to wear a uniform, hadn't you?
b. What was the uniform like for the boys and for the girls?
c. Were you allowed to wear ordinary clothes?

d. Were you punished if you came along in jeans, sweaters, fashionable
dresses?

e. Did you wish you could wear the latest fashions at school?

f. Were you allowed to have jewellery on?

g. Did you feel proud in a uniform or depressed? Why?

h. Did you feel a member of the group rather than an individual?

I. Did you feel a desire to challenge the rule of wearing uniforms?
4) a. What were you taught in primary school?

b. What was your favourite subject? Did you do well in it?

c. Were the first years of schooling difficult for you? Why?

d. How did you progress in foundation subjects?

e. Did it take you great efforts to learn reading, writing, counting?

f. Were you taught to be part of a team, sharing the ideas and learning
to be self-confident?

g. Do you wish you could have had religious education and collective
worship on those far-gone days? Do you remember if there were
God-believers in your class? What was your attitude to them?

h. What playing activity did you have in the classroom? Were the
classes fun?
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I. Which of them were most interesting and why?

J. What out-of-class & out-of-school activities did you get involved in?

k. Did you often go to the theatre, to the cinema, to museums &

exhibitions? Did you prefer going to the theatre in a body or alone?

|. Did you go to a local library? Did it stimulate your learning?

3.20.

Pair work. Ask your classmates questions concerning your last

years of schooling (in analogy) and make her/him do the same.

3.21.

Group discussion.

1) Enlarge on the following statements:

a.

b.

A few people decide to educate their children at home, although it
may be difficult to do so successfully.

Take a keen interest in what your child is taught. Go to the parents’
meetings as well as open evenings and talk to teachers about your
child's progress.

If you think that your child is spending too much or too little time on
homework, contact the school.

Your support for school concerts, sports occasions, parents'
meetings, festivals etc. is a great encouragement to your children and
to teachers organizing the events.

. An education course at school should also include work experience.

Or at least there should be job-related courses leading to
qualifications that are directly relevant to a future career.

2) Agree or disagree with the following.

a.

During the teenage years, many young people can at times be
difficult to talk to. They often appear to resent being questioned.

. Young people are usually open if they believe that questions arise

from a genuine interest rather than as an attempt to “check up™ on
them.

There should be career teachers at school to provide teenagers with
some helpful advice in choosing their future profession.

. A young person's interest as a rule can switch from career to career.

That's why it's reasonable that parents wait until the last moment to
talk with teachers and their teenagers about higher & further
education & career option.

. If a child doesn't keep up with his or her classmates, she or he should

be sent to a special school.
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3) Discussion points.
a. How to keep your school run smoothly.
b. What to do if a child has special needs.
c. What should be taught at school.

d. School admission - should it be dependent on one's age only or on
one's ability as well?

e. Should a pupil have rights or only obligations?
f. Suspensions and expulsions: causes and consequences.

3.22. Get ready for a three-minute broadcast talk about one of the

problems outlined in 3.21.

WRITING ACTIVITIES

/ : 3.23. Write an essay on one of the topics

or

_ 1) My First Day in the First Form.

2) My Last Day in the 11th Form.
3) My First Day at College.
4) My School-leaving Party.

SMILE AND RELAX

3.24. It's interesting to know that there are nicknames for
school subijects.

On the bus taking children to school someone says:
What's the first lesson today?

Someone replies: 'Dictation'!

And then all the young ones burst out: Dictation! Pollygation! Three pigs
on a railway station.

Dictation, botheration put teacher in the p'lice station.

Other nicknames are: '‘Compo’ for composition, Domaski or Domeca for
domestic Science, Gogers or Jig-jog for Geography, Fizzy or Phiz-jig for
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Physics, Daftwork for craftwork, Mystery for History, Tainting for
Painting, Physical Torture for Physical Training, Religious Destruction for
Religious Instruction.

(taken from 'The Love and Language of Schoolchildren'
by Jona & Peter Opie. Oxford, 1959)

Part 4. LISTENING COMPREHENSION

What is education for? What is it that we as students should seek to

R ey acquire from our education? What is it that we as teachers should
B aim at producing in our student? To get a deeper insight into what
education should be aimed at listen to the fragments of lectures on

"Education in a Free Society" delivered by 3 professors of the University of
Pittsburgh.

PRE-LISTENING ACTIVITIES

4.1. Look through the 'Panel Talk' (Part 1) and say what the aims of
education are.

4.2. Look at these words and word-combinations you're going to
hear.

1) lubricated - made to work easily by generally accepted behaviour of a
social group

2) ragged - lacking uniformity

3) miscellaneous - of mixed sorts; having various qualities &
characteristics

4) haphazardly trained - trained without plan or order
5) incongruous - not in harmony or agreement

6) the ministry - the ministers of religion as a body

7) cease harassing - stop troubling

8) to sap - to weaken; drain away

9) by jettisoning - by throwing away what is unwanted
10) malpractice - wrong doing

11) to dispense - to do without
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* the University in the lecture is used in a broad sense - to include many
special institutes, colleges, professional schools

* the Old World - Europe, Asia, Africa (here Europe is meant)

4.3. Before listening to the text get through the outline of the lecture.
1) The difference between the European and the American University.

2) The development of American society and new tasks facing the
American University.

3) The grim prospects American education is confronted with.
4) Search for new approaches in the American University.
5) The relationship of new ideas & old stereotypes in society.

WHILE - LISTENING ACTIVITIES

4.4. Take notes concerning:

1) the causes of tradition & stability of the European University;
2) the causes of instability in the American University;

3) new professions which a rapidly expanding & developing American
society demanded;

4) two grim prospects American education was confronted with;
5) new emphases in American education;

6) measures to speed up and improve the processes of education;
7) the creation of an atmosphere favourable to learning;

8) the major purpose of the University;

9) the relations of society & the University

AFTER - LISTENING ACTIVITIES

4.5. After you've listened to the text once, make certain you have
understood the basic points. Say if these statements are true or false.

1) The difference in the European and the American patterns of higher
education lay in the preparation of those who went up to the University.
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2) In America students representing a single intellectual interest came up to
colleges with a common body of knowledge, common outlook, common
pattern of behaviour.

3) European education catered for the interests of the ruling class while
American education meeting the demands of America's rapidly growing
economy began to cater for more sections of population after WWI.

4) At present the European University is getting more and more adjusted to
the American pattern.

5) There is no class division in American education.

6) In American education much emphasis is placed on teaching rather than
on learning.

7) American educators are sure that exposing the young to intellectual
difficulties, making them think for themselves is of great educational
Importance.

8) They think that it is not necessary to dispense with a good deal of
administrative overhead. Administration helps to stabilize the University
system.

9) Lifting the intellectual level of the University lies not only within
academic walls but within the whole community.

10) They assume that the creation of an atmosphere favourable to learning -
an atmosphere that stimulates the imagination, excites the curiosity,
enlarges and enriches the horizons comes first among educational tasks
at present.

11) They believe that the major purpose of the University is to serve
immediate utilitarian needs and not to serve and safeguard the interests
of future generations.

12) Society, as American educationalists suppose, is afraid of new ideas,
that's why it seeks to isolate the young from the dangers of new and
unorthodox ideas which are born, as a rule, in the University.

4.6. The following 10 sentences summarize the main points of the

lecture, if rearranged in the correct order. Listen to the recording again
and rearrange the sentences logically.

1) The American University graduates were not destined for fixed careers
in church, government and economy.

2) To achieve the aim of lifting the intellectual level of the University it
was necessary to free students for the enterprise of educating themselves
and educating each other in the classrooms, is the library, in the clubs
and societies.
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3) The University is the Restitution to prepare moo able of challenging
current assumptions and current practices, able of thinking far ahead.

4) It was also necessary to dispense with a good deal of administrative
overhead.

5) To cope with new tasks of rapidly developing society the American
University had to spend up and improve the processes of education by
placing less emphasis on teaching and more on learning.

6) The University is almost the only institution that exists to serve and
safeguard the interests of future generations.

7) The University is the institution to prepare men with new and bold ideas
of preparing society for change.

8) It was necessary to create an atmosphere favourable to learning, an
atmosphere that stimulates the imagination, excites the curiosity,
enlarges and enriches the horisons.

9) To produce an adequate supply of professionally trained, specialists is
not the primary or even major purpose of the University.

10) The University in a broad sense includes many special institutes,
colleges, professional schools which must help to provide for the current
needs of society.

4.7. After rearranging these 10 sentences in writing and omitting the

numbers read them aloud to make sure that it presents the summary of
the lecture logically and accurately.

4.8. Arrange all the information on those lines: problems - causes -

solutions.

4.9. Compare or contrast the problems American society was facing

three decades ago with the problems we are facing in education and the
development of society at present. Could you find any similarities or
differences?

4.10. Discuss the key problems the text states. Here are some

expressions which may help you to keep the discussion going:

1) if the class finds itself in a critical tongue-tied situation:

a. Come, let's talk a bit! I may be right or | may be wrong but it seems
everyone here is tongue-tied.
b. Who'll break the ice!

c. Who'll set the ball rolling!
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d. It's a perfect chance for some glowing talk!
e. We need someone to put a little life in the discussion!
f. Go on, go on, don't stop, you are doing fine!

g. You are a brilliant conversationalist. May be you can inject some
spirit into our flagging conversation!

2) if the group finds itself in a situation of introducing a point:

a. I'd like to mention

b. Could I raise the subject of

c. There's one question I'd like to raise

d. I feel we must discuss the issue of

e. There are three points | want to make. Firstly ... secondly ... thirdly ...

3) if the group finds itself in a situation of giving opinions:
a. If you ask us
b. You know what I think, I think that ...
c. I'd say that
d. The point is
e. Wouldn't you say that
f. Don't you agree that
g. As | see it

4) if the group finds itself in a situation of asking for clarification:

a. Sorry, I'm not quite with you. Do you mean ...
b. I don't getyou ...

c. I'm afraid I don't follow ...

d. I'm sorry, 1 don't see what you mean ...

e. What exactly are you driving at?

5) if the group finds itself in a situation of interrupting an interlocutor:

a. Hold on a second. Don't you think ...

b. Hang on a minute.

c. If I could stop you there for a second ...
d. Could I just say ...

e. Could I butt in here ...
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FOLLOW-UP ACTIVITIES

g«? 4.11. Role Play. Give a tutorial to 5 or 6 students on "Aims &
Tasks of Education" as if you were a teacher in a college of
education (see Appendix 3).

1) Here are a few microtexts for you to broaden your linguistic and factual
knowledge of the problem.

* Many young people go up to college and university who have no serious
intellectual interests or specific vocational goals which would require
such studies. It is simple the thing to do.

* Some young people go to college for the simple desire to know, for
individual enrichment that can come from further study.

* For many more the desire for further education has no such practical motive
but is a simple hunger to know more about themselves and their world.

* A man can acquire a stupendous body of knowledge and still be
unintelligent and insensitive.

* But in the modern world goodness is not enough, even if classrooms could
produce it; the good heart needs to be guided by a reflective head.

* Let's aim at the all-round man and liberate all the powers and facilities of
our young people.

* Habit, not knowledge, is the main thing we can take with us from a college
education.

* Education is what is left when we have forgotten what we learned.

* When 1| think how hard my teachers must have worked to convey their
riches into my sievelike memory | am ashamed to think how little | retain.

* | want to suggest some attitudes or habits, which seem essential. The first of
these habits is scepticism. The scepticism of the reasonable man is the spirit that
asks "Why"- not to embarrass another or to score for himself, but to see things as
they are. "The third-rate mind", said A.A. Milne, "is only happy when it is thinking
with the majority, the second-rate mind is only happy when it is thinking with the
minority, and the first-rate mind is only happy when it is thinking".

* A second habit that is a great help to being reasonable is that of
reflectiveness. Thinking is hard for everyone, even for those who are
professionals in it. The reflective man is not confined to the immediate; he is
always passing beyond the given into what it means or portends. Too many of us
are bred up, to passiveness of thought. A child can sit for hours before a

148



television set, a young man at a big league game, or both at a double-feature
movie, without any sort of mental effort.

* There is a third habit that seems to me essential to a reasonable mind. It is
the habit of thinking impersonally.

* |t is this independent, authentic, impersonal vision that is the true mark of the
educated man. Of course, it has no necessary connection with degrees, ordinary or
honourary; it is notoriously lacking in some persons with many diplomas, and
conspicuous in some others, who never suffered the handicap of a university
education; and it may appear in either sex, in youth or age, or in any rank or race.
Whether gained in a university or not, it is something one must win for one's self
for it cannot be poured from the outside. But this sense of intellectual honour, this
scrupulousness about truth, makes itself quickly felt when it is there.

* The reasonable man will love and more rarely, hate, but his distinction will
not lie in these things, which after all he shares with the animals, but in the way
of ordering them.

It is sometimes said, again that reasonableness would kill the gusto of life,
and once more there is something in the charge. We noted that the reasonable
man will be habitually reflective. Now to reflect is to look before one leaps, to
see one's act in the light of its consequences, and if one does that, one may never
leap at all. And what we want of a man of action is responsibility.

(from "Education in a Free Society"
by Henry Steele, Robert W. McEven, Brand Blanshard.
University of Pittsburgh Press, 1960)

* * *

2) Prepare questions for your tutorial concerning aims & tasks of education
and distribute them among your imaginary students. Make them read the
above mentioned micro-texts so that they could get ready to participate
in your would be tutorial.

3) Act out the tutorial in the classroom.

SMILE AND RELAX

4.12. It's interesting to know that the chief figures of juvenile
mythology in the XX century of Great Britain are Charlie Chaplin,
the sad and jaunty waif (a homeless person) with his black
moustache, baggy trousers and expressive boots and Mickey
Mouse, created by Walt Disney in 1928.
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Here are a few rhymes about them, popular with schoolchildren,

Charlie Chaplin meek and mild
Took a sausage off a child
When the child began to cry
Charlie sloshed him in the eye.
Charlie Chaplin went to France
To teach the ladies how to dance
First he did the rhumba,

Then he did the kicks

Then he did the samba

Then he did the splits.

Mickey Mouse came to my house
| asked him what he wanted

He stamped his foot

And broke a cup

And that is what he wanted.
Mickey Mouse, in his house
Taking off his trousers

Quick Mum, smack his bum

And chase him round the houses.

(taken from "The Love and Language of
Schoolchildren™
by Jona and Peter Opie. Oxford, 1959)

Part 5. PRESS REVIEW

The primary aims of the newspaper as one of the
mass media are the following: 1) to inform, 2) to
influence, 3) to entertain and 4) to contribute to the
development of economy and promotion of national
culture. Respectively newspaper content may be generally
divided into the following genres: 1) news proper, i.e.
straight or hard news, where only bare fact(s) and no
opinion is given; 2) news story, an article of analytical
character where the opinion of the writer is explicitly
stated (editorials, commentaries would be included in this
genre); 3) feature articles; 4) advertisements.
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The Cat Sat on the Test

5.1. Read this newspaper article and find the answers to the
following questions:

1) What is the main underlying principle of American education?

2) How many students take part in higher education in the USA?

3) Why do students take Scan-Tron exercises?

4) What is the Sat? At what age do students take it? What is its purpose?
5) What is the Cat? At what ages is it taken? What is the purpose of it?

e School testing, like baseball, is crucial
to the American way of life. Michael White
in Washington offers a parent's view of the results

Not many days pass without one or other of my kids getting out a number 2
pencil in their American suburban classroom and shading in the dots of a Scan-
Tron paper in the correct number 2 lead so that the computer can read it.

And what is this Brave New World all about, you may be wondering? The
answer is standardised testing, a national passion in this vast country of endless
diversity.

So a Scan-Tron paper is what you use to answer the multiple-choice
questions you get in maths, science, world studies (history and geography) or
whatever it happens to be. Why did denim trousers become popular in the
1850s? Because they were (a) blue; (b) durable; (c) attractive; (d) inexpensive?
Shade in the correct letter (incidentally it is (b)) in this 13-year-old's
comprehension test and the computer will machine-read it.

British parents, teachers and pupils may already be fuming or jeering - at
the mention of pernicious multiple-choice techniques, let alone no 2 pencil. But
American education has its own ends: a system democratically designed to
educate the many rather than nurture the brightest few. Even though its public
(i.e. state) as well as private schools actually do nurture an elitist core an
astonishing near-50 per cent of Americans go on to some form of higher
education. And there are 240 million of them.

Tests are part of the means to that end. Education is primarily a state and
local function administratively and financially. Rich Massachusetts can and does
spend more than poor Mississippi.

So there has to be some way of objectively evaluating Boston and Biloxi's
idea of an A-student in the name of both progress and value for money.
Americans are practical-minded. Education is utilitarian. The consumer's parent
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Is king - and can vote out the school board. Quantification is a national instinct
which finds expression in both 1Q and baseball scores.

There is another reason why routine testing and published results matter so
much. The US boasts no national exam system, no Himalayan range of GCSEs,
A level or Baccalaureates to scale. Pupils are evaluated in two ways in a process
of continuous assessment by their teachers via class work, homework,
occasional essays and Scan-Tron exercises which produce term grades; and by
national tests conducted at the ages of 10, 13 and 17 - at least in our state,
though practice varies.

For college aspirants there is the Scholastic Aptitude Test (Sat) taken by
about 1 million 17-year-olds a year, plus anyone younger who wants a practice
run. Even at graduate level a host of tests exist.

Susan Sullivan, who teaches at one of Washington's best schools, regrets
this emphasis "In the British system the teacher is a coach. You work towards
the same goal and the enemy to be overcome is the A level. In our system the
end of year assessment is so important, the teacher can be the enemy." And the
multiple-choice test can be the enemy of real learning, the crucial technique
being how to spot the "right" answer.

My 13-year-old at the local Junior High School offers a few basic tips on
multiple-choice technique, "Statements are more usually 'true’ than 'false’ in
these tests. If in doubt pick (c) or the longest answer. He does not have to write
many essays and idiosyncrasy/creativity sits uneasily in the system. On the other
hand he is in the fast stream, laden with homework and kept busy.

That too is a function of early diagnostic and formative testing, bolstered
by teacher evaluation. In the restless, anxious debate about the quality and
direction of US education ("Why are the Japanese winning?") one familiar
complaint is that the strongest and the weakest are identified and helped: but it is
the 80 per cent in the middle whose fate is vital to the nation's social and
economic health.

We happen to live in Maryland suburbs but the standardised national test
our kids take at 8, 10, 13 and 17 is the California Achievement Test (Cat) widely
used, as are the comparable lowa and Stanford tests in some states. Covering
such basics as reading vocabulary, spelling, language expression and math
computation, they produce results expressed in bands (1-9) and national
percentiles. If you are bright, white and middle class your scores will probably
be in the 90 per cent band: 60 per cent is the high school failure rate. If you are a
poor black or Puerto Rican your scores may lag horribly.

Contemplating the jungle of American testing systems Britons might
usefully note that anxiety about the efficacy of testing has produced more and
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more tests and refinements of tests. In college selection it has also produced
greater reliance on teacher assessment.

The much-vaunted Sat scores may be helpful to the top 50 colleges in
weeding out lesser applicants for entry. Most US colleges don't suffer heavy
over-subscription and some publish misleading Sat scores, gleaned from their
image in the marketplace. Good for business, say the critics, bad for education.
"The tyranny of the Sats" frightens away promising students.

* * *

5.2. Answer these more detailed questions by referring back to the
article.

1) Why does a particular kind of pencil have to be used?
2) Who controls and pays for education in the USA?

3) What are the US equivalents of GCSEs and A-levels?
4) How are pupils in the USA evaluated by their teachers?

5) What is the relationship between pupils and teachers in the UK and
USA?

6) Which answers in ‘a true or false’ test and in a multiple-choice test are
the ones to pick if you don’t know?

7) What other tests are equivalent to the Cat?
8) What skills does the Cat cover?
9) Which pupils do less well in national tests?

10) Why do some colleges publish misleading Sat scores? What is the
consequence of this?

5.3. Highlight the following words and phrases in the article and try
to work out their meaning from the context; match their meanings to the
synonyms below.

Fuming, pernicious, nurture, A-student, utilitarian, quantification,
continuous assessment, grades, aspirants, idiosyncrasy, fast stream,
efficacy, much vaunted.

Bright pupil, cultivate, effectiveness, evaluation throughout the course,
harmful, hoping to be admitted, marks, measurement, over-praised,
practical, top class, unconventional behaviour, very angry.
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5.4. Give the summary of the article.

5.5. Speak on the title of the article. Do you recognize anything in
the title? What is it? What do you think the effect is?

5.6. Express your attitude to the problem tackled in the article.

5.7. Work in groups. Ask your partners to talk about their
experiences and to give their opinion on the following topics:
e Continuous assessment by teachers / lectures
e The use of computers to assess learning
e The use of computers in education - to assist learning
e Advantages and disadvantages of tests

FOLLOW-UP ACTIVITIES

5.8. Retell your group-mates about one of your exam-experiences.

5.9. Work in teams. Make up arguments and counter-arguments for
and against exams.

For Against

b

Y 5.10. Act out a 10-minute TV programme Talk Show with

¥/ two experts on the problems of examinations and their influence

on education. One of them thinks that “the exam system may not be

perfect, but it is the best we have, it may be painful but so are many things in

life”. The other is of the opinion that “examinations do not motivate a student
read & learn widely, but restrict his potential”.

Cast:
A TV reporter, 2 experts, the audience: teachers, parents, pupils.

The programme can receive questions or comments telephoned in by TV
viewers (some members of the group can participate in this way).
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Guidelines on "Talk Show" play

The speech of the participants should be prepared as homework. The TV
reporter has to make sure everyone gets a chance to ask at least one question. He
should also stimulate the audience to ask questions. Make use of the topical
vocabulary "Role play" and "Education”, see Appendix 3.

SMILE AND RELAX

For Missing a Television Show

A young teacher who teaches electronics at a local high school,
sometimes picks up a little extra money repairing television sets. One
evening when Mr. Brown's set broke down, he drove to the teacher's house and
brought him back to fix it. After working on it for a couple of hours he had it
going again, and Mr. Brown asked him to have some coffee and cake with his
family. While they were eating, Mr. Brown asked the teacher how much he
owed him. "Well," the teacher said thoughtfully, "you came after me and you're
taking me home. You gave me coffee and a piece of cake. | won't charge you for
the work. But,"” he added, "it will be two dollars for missing the sport news".

Part 6. RENDERING ACTIVITIES

%Lﬁil Let us look upon the problems of educational goals
through the technique of rendering.

6.1. Read the Russian texts, define their subject matter and their
controlling idea. Before reading them think over these questions.

1) Does pedagogy mirror the social and political processes in the country?

2) Should schools accept children on the selective basis or without
selection?

3) Does modern school system prepare children for life?

4) What should modern educational system be based on interdiction and
coercion or free thought and non-patterned behaviour?

5) Does our present day educational system need democratization?
6) Are innovator teachers rather the exception than the rule at present?
7) What qualities should teachers cultivate in their pupils?

155



TekcT 1. Neparoruka pa3BuTuNA

[Temaroruka pa3BuTHs - TPYJIHBIA OpPEUIEK I HAIIEH KOJbl. M HE TONbKO
NOTOMYy, YTO y Hac OeqHas MaTepualbHO-TEXHUYECKas 0a3a, IMOYTH HET
KOMITBIOTEPOB, BUACOMAarHUTO(OHOB. [lecaTuneTnssMu B TOJIOBY YYHUTENIBCTBY, B
HAIllA TOJIOBBI BOMBAJIA MBICIIb, YTO IIKOJIA JO0JKHA IPEXIE BCErO J1aBaTh 3HAHUS,
YMEHHUs, HaBbIKH, - HO Kakue M KakuMm mytem? Kakoil neHoil? Mbl IOCTOSHHO
roBOpUM O BceoOyde, HO W 3Ta MpeKpacHas 3ajada - BceoOllee oO0ydeHue -
MOHUMAETCSl KpallHE MPUMHUTUBHO: BCE JIETU XOIAT B IIKOJIY M TaM UM JArOT
3HAHUS U YMEHUA. A KTO He OepeT X, TOT, 3HAUUT, HE XOUET YUUTHCS U HAJI0 €ro
3acTaBUTh. Ho mIKOJNIa - HE CKJIaJ FOTOBBIX 3HAHWM, HE CTOJIOBas JJsi OCAHBIX, HE
pa3narounslii myHKT. [lepBast 3aaua MIKOJBI - pa3BUTh peOEHKa, YTOOBI OH MOT U
XOTEeJ JOOBITh /a HE MOIYYUTh/ 3HaHHS, MOT IPUOOPECTH YMEHHS U HAaBBIKH.

MHorue yuutens 3HaIT, YTO MHOTHE JIETH OTCTAIOT B Pa3BUTUH, B 3TOM
yaiie BCEro BUHOBAT CEMEWHBIN yKiaa, O€JHOCTh JYXOBHBIX OTHOIIECHUU B
CEMbE: HO HEMAJI0O BUHOBAT B 3TOM M HACTPOM LIKOJbI HA OJJHU TOJBKO 3HAHMS,
YMEHUSI U HABBIKHU, MOJYYEHHBIE JIOOBIM ITyTEM, M 4Yalle BCEro, HE 3a CYET
Pa3BUTBHIX W PA3BUBAIOIIMXCSA CIOCOOHOCTEW, a 3a cueT 3yOpexkKH, 3a CYET
YYHTEIBCKOTO HAKUMA, & TO U 3a CUET OTIIOBCKOT'O PEMHSI.

* * *

6.2. Render this part using the key-words. It may be headlined "The
Way to Develop the Child at School".

(A hard nut to crack - a problem that is very hard to solve; to be concerned
first and foremost with the development of the child; to lack computers,
videos; to attend school to get knowledge; to cultivate in the child smth; to
develop smb's personality, talent, abilities; tardiness; to cram the material).

TekcT 2. YCNoBUA pa3BUTUA

He Hazo ckpbiBaTh: MEPEX0/l K HOBOM MeAaroruke oueHs TpyieH. [louemy?

[ToToMy 4YTO 3HaHUS, YMEHHS W HABBIKM MOXHO XYyJ0-O€IHO H3MEPSTh.
3aBesn BTOPOKIIAIIKY B KaOMHET, MOCTaBWIJI NEPe] HUM, JIPOKALIUM, IECOYHbIC
4acel, CyHYJ B pykd KHUTY - "Huraii!" M moacunTaB KOIMYECTBO MPOYUTAHHBIX
B MUHYTY CJIOB, MOXKHO JIeJaTh BBIBOJBI 00 yCIlleXaX yYE€HHUKA U €ro YUUTEJs.
Kyna kak mpocto. A Ha caMOM Jeie OJIHa, BTOpasi, TPEThsl HE BOBPEMSA
MIPOBEJCHHBIE KOHTPOJIbHBIE, U YUEHUK TYIIEET, Pa3BUTUE €T0 OCTAHABIMBAECTCS,
U CaMblil CMBIIUJICHBIA Malb4MK BBIIVIIUT HEPA3BUTHIM, XOTh CelYac B
CIIELILIKOITY.
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B mikosne pa3BUTHS YPOK - 3TO HE YpOK I'OTOBBIX HCTHH, @ YPOK MOHUCKa
UCTUHBI. Ero npu3Hak -COMHEHUE YYEHHKA B CBOMX 3HAHMSIX U JaXXKe B TOM, YTO
rOBOPUT YyuuTeNb. VIMEHHO C COMHEHMS HAaYMHAETCS TMOWCK M TBOPYECTBO,
MMEHHO COMHEHHE BBI3bIBACT MHTEPEC U TTOKA3BIBAET 3apOKICHUE UHTEpeECa.

OObIyHas mKoJa yuuT otBeuath. [llkona pa3Butusa yuut cripammBaTh. s
IIKOJIBI Pa3BUTHS HYKHO HHOE COJEp)KaHUE MPEIMETOB, a MOXET ObIThb, H
npeaMeTsl apyrue. M KOHEYHO e, HOBbIE NPOrpaMMbl U HOBBIE YYEOHHKH,
pa3BUBAIOILNE, & HE OTYIUIIOIINAE YYCHHUKA.

* * *

6.3. Before rendering text 4, read the following text and discuss with
your classmates the problem of "questioning".

The genuinely intrusive nature of pedagogical questioning is grounded in
the fact that each question is a threat. Most students (pupils) genuinely fear tests.
Students' faces redden and their speech falters when they are forced to admit that
they don't know something.

To keep their classes comfortable and relaxed, some teachers might go so
far as to avoid tests, questions and other procedures entirely.

One procedure for keeping "wrong" answers to a minimum is to address
questions to the class as a whole, inviting only those, who think they know the
answer to speak up. This avoids much of the embarrassment created by calling
on someone who must then admit ignorance, but it is by no means a foolproof
way to avoid that embarrassment.

One may also introduce humor into the situation treating a wrong answer or
the confession of ignorance as the occasion for some light-hearted remark
designed to soften the blow. Another technique is to applaud students for trying,
even if they come up with a wrong answer.

TekcT 3. Pa3BUTHE KYNbTYypPbl

HprHemHss mKoia BUHOBATA Iepel KyJIbTYPOU HAllel CTPaHBbl.

Ilenarornyeckre MHCTUTYTHI BBIITYCKAIOT YUUTEIEH C HU3KOU KYJIBTYPOW -
JTyXOBHOM, OOLIECTBEHHOM, HPABCTBEHHON M MPOCTO pEUEBOM. YUHUTENb MaJo
YUTaeT W IOTOMY, YTO y HEro HET BO3MOXKHOCTH NPHOOpEeTaTh KHHUIU H
BBINUCHIBATH JKYPHAIBI, U IOTOMY, YTO Y HETO MAJI0O BPEMEHHU, U IIOTOMY, YTO Y
HEro0 HET NPUBBIYKM W KEJIAHUS YNATAThb. B ONMH MUT KyJIbTYpy YUHTENS HE
nonHuMelib. KynbTypa - pe3yabTaT orpoOMHOIO TpyAa HaJl COOOM.
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[Touemy MBI TOBOpUM Ipexkjae Bcero o0 yuuresne. OTBET MOHATEH. 3HAHUS
MOKET MepeslaTh U MarHUTO(OH, KyJIbTYpY K€ - TOJIBKO YeJIOBEK, a JJi1 MHOTHX
U3 YYEHUKOB - TOJIBKO YUUTENb, HAaNOOJee pa3BUTHIN, Hanboiee 00pa30BaHHBIM,
HauOoJiee KyIbTYPHBIN, HanOoJiee TyMaHHBINA YEJIOBEK B OKPYKEHUU PEOCHKA.

MBI He POCTO NepenaeM KylbTypy AETSIM, HET, YUUTENIb HA YPOKE BMECTE
C IETbMH BOCCO3JAET KYJIbTYPY CBOErO HapoJa. YUHUTEb, YyBCTBYIOLIUN CBOIO
CBS3b C KYJbTYpOH CBOEr0 Hapoja, HECET LIMBUIM30BAHHOCTb, KYJbTYPHOCTD,
UHTEJUIMTE€HTHOCTh,  PACIOJOKEHHOCTh K  JIIOASM, MHJIOCEPAUE, HECET
HallMOHAJIBHOE YyBCTBO U MHTEPHAIIMOHAIBHBIE CTPEMIICHUSI.

B navasie ynuipl, KOTOpast BEAET K XpaMy, CTOUT LIKOJIA.

6.4. Before rendering text 5 answer these questions:

1) Why do you think our teachers' training colleges produce commonplace,
mediocre teachers, rather shallow and diletantish?

2) Have our teachers become distinctly less educated and less cultured lately?
3) Can you account for today's teachers being ignorant?

4) Why is a profound and versatile cultural background so necessary for a
teacher?

5) How do you understand the words of Engels "It is obvious that society
gains more from education than from ignorant, uncultivated members™?

6) Why do you think Academician Dmitry Sergeyevich Likhachev called
the state’'s and the people's taking great care of the legacy of our
ancestors, preserving and keeping in good order archives and libraries
"the ecology of culture?"

7) Is it possible to raise the cultural level of our educators only by financing
the sphere of culture substantially instead of giving education and culture
the leftovers from allocations to industry?

8) What kind of personality should a teacher be to be able to educate good
citizens?

9) What qualities should a cultured and educated teacher instill in his pupils
to make them intellectuals?

TekcT 5. XyaoxecreBeHHOe pa3Butue

XynoKEeCTBEHHOE pa3BUTHE peOeHKa OCTaeTcsi B IIKOJE YEeM-TO
BTOPOCTENEHHBIM. [ yMaHUTapHbIE MNPEIMETHl HEIOCTATOYHO T'YMaHHbl U HE
CTalu B IIKOJIE TJAaBHBIMU. A OT TYMAaHUTapHBIX IPEIMETOB 3aBUCUT U
TEXHUYECKOE pa3BUTHE Oynymux paOOTHUKOB, MOTOMY 4YTO OT HCKYCCTBa
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3aBUCUT BooOpakeHue Joaei. Ha rymanuTapHblXx ypokax OCOOEHHO
pa3BUBaeTCA 3MOILIMOHAJIbHAS M HPaBCTBEHHAas cdepa nered - yepe3 oOIleHue,
yepe3 cojlieiicTBHe, uepe3 mnepexuBaHue. OCHOBHas 3a00Ta HOBOW IIKOJIbI:
3a00Ta 0 XyJI0’)KECTBEHHOM Pa3BUTHHU Ha KaXJOM YPOKE KaxJ0ro MpeameTa.

("BoitgeM B HOBYIO IIKOTY".
1. AMonamBuian, 1. Bonkos, B.[laBbi10B, b.MnbuH,
C.JIvicenkona, B.1llaTanos, M. llletunuH u ap.)

* * *

6.5. Before rendering text 4 discuss with your classmates the
possibilities of the curriculum reform.

The following words and word-combinations may as well help you to do it:

To change the curriculum to suit pupils' interests and tastes;
(humanitarian subjects) to be badly neglected in favour of science course;
to underestimate/overestimate the role of subjects;

to help broaden one's spiritual outlook;

to be concerned with the development of personality;

to cultivate in pupils an artistic taste;

to mature in pupils high moral principles;

to mould smb's character

curriculum: to be made up/to be confined almost/exclusively to a drilling
in/to include a set of (bias subjects); to offer subjects, to be aimed at
(intellectual, vocational) training, to be broadened/narrowed.

FOLLOW - UP ACTIVITIES

6.6. Express your attitude to what you have learned while rendering
Russian text 4. Do you approve of the principles preached by our
distinguished innovator-teachers?

6.7. Read the passages and express your opinion (contradict,
suggest solutions, give advice, etc.). Outline the situations in which you'll
present your opinion.

1) Learning is thought by some teachers to occur best when punishment is the
motivation. Doubtless this is true, in a stimulus-response fashion for some
kinds of learning. But real learning which involves not only creative
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thinking, but learning how to be one's self, doesn't occur this way. One
method which promises improvement in teacher-student communication is
teaching how to form relationships, how to communicate.

2) Nods of assent, smiles, frowns, furrowed brows, raised eyebrows, head
scratching, fidgeting, droopy eyelids are the forms of bodily expression
of the pupils’ understanding of the teacher's message.

3) "Motivation," says Gemery Harmer," is some kind of internal drive that
encourages somebody to pursue a course of action. If we perceive a goal
and that goal is sufficiently attractive, we will be strongly motivated to
do whatever is necessary to reach that goal”. Teachers who want to be
successful in teaching should have this quotation in mind when planning
lessons to encourage themselves and their students.

4) "Keep the school doors open™ became a popular slogan among American
educators in the mid-70s. They argued that closing most school buildings
from June to September was a waste of time and talent and, more often than
not, an unnecessary break in the learning process. Many schools now offer
summer courses — some of which are remedial in nature — which students
may not have time to pursue during the regular school curriculum. More
often the school allows students to take additional courses, some at the
advanced level, for which they receive college-level credit.

6.8. Expand on the following:

1) “A person’s culture is a matter not only of education, but also of
consideration for others and a strong sense of honour and dignity.”

2) “The intellectual is a person who possesses sincere, ethical, moral and
not only mental potential.”

3) “The task of raising moral standards is to create conditions which
exclude cowardice, time-serving, servility and thoughtless executiveness.
A person in such conditions would be forced to behave in a more or less
human way, turning from a slave of fear into a free personality.”

6.9. Answer these questions.

1) Would you want the learner to remain servile to his or her teacher?

2) Do you agree or disagree on “painless” pedagogy and learners’ self-
governance?

3) What do you understand by the phrase “to prepare the young for life”?
4) Would you call for more comfort in the classroom if you were a teacher?
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5) Have our teachers become kindlier, friendlier, less strict, less formal — in
a word more humane in their dealings with pupils than they were when
you were a pupil?

6) Has the classroom climate at our school become decidedly more
hospitable, warm, friendly, inspiring and inviting than it once was?

7) Have different implements of corporal punishment (hickory sticks,
canes, slippers, paddles, dunce’s caps, the punitive, repetitious writing of
sentences, standing in the corner for some trivial wrongdoing, different
forms of public humiliation, etc) gone for good and for ever? Are they at
least fast disappearing?

8) Today’s pupils at all levels of education are encouraged to be more
independent as thinkers, they are required to memorize less and to
understand more, aren’t they?

9) Are they routinely encouraged to ask questions, to seek rational
explanations, to challenge authority, if it goes wrong?

10) Are they increasingly permitted to make up their own minds with
respect to what is true and false?

6.10. Discuss the below-given statements in groups of two or three.

1) To be genuinely true to their calling, all teachers must be partially
conservative and partially liberal in outlooks on teaching.

2) The teacher’s primary task is to be a kind of midwife whose job is to
assist in the birth of new personalities, new characters, new selves.

3) If teachers were more open about themselves as people, and encouraged
the pupils to know them, and if not just minds but the whole person were
involved in the educational process, then the pupils might be happier.

4) The relationship of the young and the old! They are, one might say,
worlds apart: one group speaking the language of the soul, the other - of
the mind. They are living two different lives.

6.11. Find out (state) the difference between the older and the
newer ways of teaching with respect to:

1) the main objective of teaching;

2) the attitude of pupils to learning;

3) the position of the teacher in the teaching-learning process;

4) the position of the learner in the teaching-learning process;

5) the classroom atmosphere;

6) the teacher-pupil relationship.
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WRITING ACTIVITIES

6.12. Write an argumentative essay on the topic “The

relationship of the Young and the Old”. Use the following idea as

~ a beginning: “They are, one might say, worlds apart: one group

speaking the language of the soul, the other — of the mind. They are
living two different lives.”

LONG-TERM TASKS

6.13. Sum up all knowledge you’'ve accumulated from the Russian
and English texts. Write a report on "What makes the teaching-learning
process effective, successful and happy". Present the report in the
classroom.

what should be avoided in our present day education. Or write a

§ 6.14. Choose a very popular melody. Compose a song about
humorous story. We are sure you can do it if you try. Go ahead.

VIEWING ACTIVITIES

Q 6.15. Watch and discuss the film "Intensive Teaching".
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UNIT 4. MARRIAGE AND FAMILY RELATIONS

Part 1. AUDIO-ORAL INDUCTION

Marriage is a very important step in a person's life.
The concept of a happy marriage varies from individual
to individual.

A group of students and their teacher are involved in
a discussion of marital problems and the factors
contributing to marital success. It is not a formal
atmosphere, but simply an open exchange of ideas.

1.1. Listen to the recording of the discussion. Point out the problems
they are talking over.

Class Discussion

- I'd like to begin today's talk by suggesting a starting point. What's the
basis of a happy marriage?

- (Class) Oh! It is a bit unexpected! It sounds O.K. How on earth shall we
start?

- What with some students being married and others standing on the
threshold of matrimony this seems an important topic. There 's no denying the
fact that we are greatly concerned with marital problems and behaviour.

- But let's return to the subject. What makes a marriage happy?

- (Class) Love! Mutual understanding! Financial security and self-reliance!
Passionate attachment!

- | rather think marriage involves living with a person, not merely loving
him. In my opinion comradely affection and companionship matter more in the
long run than passion.

- | don't see, Mary, why you haven't mentioned such significant factors as
cultural similarities and intellectual compatibility. They are very important in
choosing the right partner. Like should marry like. It stands to reason. People
should have much in common in order to get along with one another.
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- I, for one, think financial security is of primary importance for marital
success. Of course, money doesn't automatically bring happiness, but a lack of
money certainly causes stress in any relationship.

- There's a lot to be said for money. But love comes first, | believe. In
modern society people needn't any longer marry for convenience.

- Don't they? It depends on what we understand by a marriage of
convenience. If a person marries for such reasons as having children, emotional
security, a home of his own, is it a marriage of convenience? If it is, I'm all for
it.

- | see what you mean, Kate. But let's face it. Some people nowadays marry

for reasons of convenience and advantage: to promote a career, to come into
money or just to please their parents.

- By the way, parents may make a better choice than their children. They
are wiser and may be better judges of character than young people. They know
well what qualities are desirable in a spouse.

- I'm sure neither a marriage of love nor a marriage of convenience is
bound to be a success. Both kinds of marriages take work, patience and perhaps
a bit of luck. Happy homes are so rare!

- But what's wrong with marrying for love?

- | don't think marriage is for everybody. | fell in love a dozen times and
out of love as often. | don't consider it a steady relationship. I'd rather stay a
bachelor.

- (Class) Poor George! You sound too pessimistic! That's bad luck! Don't
lose heart! Wait and see!

- Let me have my say! | believe marriage is what two people make it. The
trouble with many modern couples is that they hurry into marriage. Being madly
in love with each other they don't weigh up all the factors important for a life-
long union. They regard romance as the primary basis of marital success.

- That's true. Marriage is different from love. That is why young people are
so of ten disappointed. The ideal they fall in love with has so little to do with
reality.

- What really happens during the period of romance is that young people
see their partners through rose-coloured spectacles. The faults of their characters
are not so obvious because they try to please their loved ones. If those faults
sometimes do come into the open, they are happily ignored, while the virtues are
magnified and exaggerated out of all proportion.
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- You have explained it in such a way that it seems to leave no hope for
young people in love.

- | never meant to be so discouraging. You have a reasonable chance of
matrimonial happiness if you know the person you are marrying very well, if
you carefully weigh up all the pros and cons and if you do not expect marriage
to be an everlasting honeymoon.

- Oh! Marriage needs to be worked at.

* * *

1.2. Listen to the recording a second time. ldentify the teacher's part
and give its summary.

1.3. Point out the students' views on marriage. Put them down into
the following table.

Participant Point of View on Marriage
1. Kate 1.
2. Mary 2.
3. George 3.

1.4. Discuss the views of the participants of the talk.

1.5. Take the role of a teacher to practise the topical
vocabulary and the patterns used in the discussion:

1) prepare hand-outs with the selected patterns and vocabulary for
your fellow-students to use during class;

2) conduct the drill.

FOLLOW-UP ACTIVITIES

1.6. Express your opinion, contradict, suggest solutions and give
advice to somebody who tells you that

1) Love is not of primary importance for a successful marriage.

2) Parental advice mustn't be taken into consideration in such a problem as
marriage.

3) Young people don't marry for convenience nowadays.
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4) It is impossible for two people of opposite temperaments to be happy
together.

5) Pre-marriage love ensures harmonious marital relations.

6) The longer the period of acquaintance before marriage, the better are the
chances of marital success.

7) When you get married, you do give up your own fantasies and dreams
for the sake of common interests and responsibilities.

8) The commitment of marital fidelity has become the most vital issue in
marriage.

9) A new condition of many marriages is to be equal, to have an equality of
opportunity for each to grow, an equality of consideration for each
other’s needs, an equality in decision making.

10) The pressures of today affect marriage and make it fragile.

1.7. Interview your classmates on their attitude to marriage. Make up
guestions. Report your findings to the class.

1.8. Share your views on marriage. (Choose the adequate topical
vocabulary).

oo, 1.9. Work in groups of 3. The parents are speaking with
YJ their 17 year-old daughter who is about to marry. They are
taking pains to talk her out of marrying.

Useful language for expressing emotions:

Disapproval

| would advise against...

It's up to you but | wouldn't...

| can't see why you should...

My heart is full of misgivings.
You'd better not...

It's not that we don't want to ... but...

Persuasion

If I were you, I'd think twice about...
The way | see it, you should...
| think you have to...
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You're expected to...
You must take it into consideration that...
But there are other considerations. For example...

Persistence

| know better what...

| take your point but...

In spite of what you say, | think...
There's much in what you say but...
But on the other hand...

It's out of the question.

I know my mind very well and...

| have no alternative...

| don't think you can prevent me from...

o 1.10. Pair work
g
The mother has found a suitable marriage partner for her
daughter. She dwells on the advantages of an arranged marriage. The daughter
resents it. She is first bored with her mother's words, then shows signs of
irritation and anger.

Useful language for expressing emotions:

Annoyance, Frustration
What a (bore) nuisance!
I'd rather...
Are you kidding?
For heaven's sake stop...
For goodness' sake don't
It gets on my nerves.
Why on earth...
| can't stand...
| never could put up with...
| can't say it appeals to me very much.
There's nothing | like less than...
| really hate...
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1.11. Pair work

Your close friend has taken you into her confidence. She has been recently
proposed to. She is madly in love and has romantic ideas about marriage. You
make it a point to "enlighten" her on the difficulties of married life. You sound
reasonable and realistic. (See the useful language above).

1.12. lllustrate any of the following proverbs speaking on the
problems discussed in 1.1-1.11. Be prepared to do it in a brief written
statement.

1) Marriage makes or mars a man.

2) Marry in haste and repent at leisure.

3) Love is neither bought nor sold.

4) Marriage goes by contrasts.

5) Love and marriage go together like a horse and carriage.
6) Marriages are made in Heaven.

1.13. Suggest your own discussion points related to the
topic. Have examples ready if responses are not forthcoming.
(See: Classroom English, The Adequate Topical Vocabulary)

SMILE AND RELAX

"Give me a kiss, darling."”
"No, no. My mother is against kissing."
"But, my dear, | don't want to kiss your mother."

* * *

"So she turned you down, eh?"

"Yes. | made the mistake of confessing that my heart was in my mouth
when | proposed.”

"What had that to do with it?"

"Oh, she said she couldn't think of marrying a man whose heart wasn't in
the right place."
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Part 2. INTENSIVE READING

S\ 7 Choosing the right match in marriage can mean all the
— ///\\ difference between a happy and an unhappy life. How can you
determine before marriage whether your partner is the right one?
! Can marriages be successful despite vastly different family
. backgrounds? What is the role of personal characteristics? To
answer these questions analyse an extract from F. Scott Fitzgerald's story “The

Ice Palace".

F. Scott Fitzgerald (1896-1940) is one of the greatest American writers. His
books nowadays are as successful as his own life was a failure. He wrote five
novels: "This Side of Paradise", "The Beautiful and Damned", "The Great
Gatsby", "Tender is the Night" and "The Last Tycoon" (his last and unfinished
work); four volumes of short stories; and "The Crack-Up", a selection of his
autobiographical pieces. "The Ice Palace" is one of Fitzgerald's early stories.

(Sally Carrol, a young beautiful girl from the South comes on a visit to her
fiance Harry Bellamy who lives in a Northern city).

Home was a rambling frame house set on a white lap of snow, and there
she met a big, gray-haired man of whom she approved, and a lady who was like
an egg, and who kissed her - these were Harry's parents. There was a breathless
indescribable hour crammed full of half-sentences, hot water, bacon and eggs
and confusion; and after that she was alone with Harry in the library, asking him
if she dared smoke.

It was a large room with a Madonna over the fireplace and rows upon rows
of books in covers of light gold and dark gold and shiny red. All the chairs had
little lace squares where one's head should rest, the couch was just comfortable,
the books looked as if they had been read - some - and Sally Carrol had an
instantaneous vision of the battered old library at home, with a lot of fairly
expensive things in it that all looked about fifteen years old.

"What do you think of it up here?" demanded Harry eagerly. "Does it
surprise you? Is it what you expected, | mean?"

"You are, Harry," she said quietly, and reached out her arms to him.

But after a brief kiss he seemed anxious to extort enthusiasm from her.

"The town, | mean. Do you like it? Can you feel the pep in the air?"

'_'Oh, Harry," she laughed, "you'll have to give me time. You can't just fling
questions at me."
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She puffed at her cigarette with a sigh of contentment.

"One thing | want to ask you," he began rather apologetically, "you
Southerners put quite an emphasis on family, and all that - not that it isn't quite
all right, but you'll find it a little different here I mean - you'll notice a lot of
things that'll seem to you at vulgar display at first, Sally Carrol; but just
remember that this is a three-generation town. Everybody has a father, and about
half of us have grandfathers. Back of that we don't go".

"Of course," she murmured.

"Our grandfathers, you see, founded the place, and a lot of them had to take
some pretty queer jobs while they were doing the founding. For instance, there's
one woman who at present is about the social model for the town; well, her
father was the first public ash man * - things like that."

"Why," said Sally Carrol, puzzled, "did you s'pose | was goin' to make
remarks about people?”

"Not at all," interrupted Harry, “and I'm not apologizing for any one either.
It's just that - well, a Southern girl came up here last summer and said some
unfortunate things, and - oh, I just thought I'd tell you."

Sally Carrol felt suddenly indignant - as though she had been unjustly
spanked - but Harry evidently considered the subject closed, for he went on with
a great surge of enthusiasm.

"It's carnival time, you know. First in ten years. And there's an ice palace
they're building now, that's the first they've had since eighty-five. Built out of
blocks of the clearest ice they could find - on a tremendous scale.”

She rose and walking to the window pushed aside the heavy Turkish
portieres and looked out.

"Oh!" she cried suddenly. "There's two little boys makin' a snow man!
Harry, do you reckon I can go out an' help ‘'em?*

"You dream! Come here and kiss me."
She left the window reluctantly.

"l don't guess this is a very kissable climate, is it? | mean, it makes you so
you don't want to sit round, doesn't it?"

"We're not going to. I've got a vacation for the first week you're here, and
there's a dinner-dance to-night."”

“Oh, Harry," she confessed, subsiding in a heap, half in his lap, half in the
pillows, “I sure do feel confused. I haven't got an idea whether I'll like it or not
an' | don't know what people expect, or anything. You'll have to tell me, honey."
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"I'll tell you," he said softly, "if you'll just tell me you're glad to be here."”

"Glad - just awful glad!" she whispered, insinuating herself into his arms in
her own peculiar way. "Where you are is home for me, Harry."

And as she said this she had the feeling for almost the first time in her life
that she was acting a part.

That night, amid the gleaming candles of a dinner-party, where the men
seemed to do most of the talking while the girls sat in a haughty and expensive
aloofness, even Harry's presence on her left failed to make her feel at home. (....)

... At first the Bellamy family puzzled her. The men were reliable and she
liked them; to Mr. Bellamy especially, with his iron-gray hair and energetic
dignity, she took an immediate fancy, once she found that he was born in
Kentucky ?; this made of him a link between the old life and the new. But
toward the women she felt a definite hostility. Myra, her future sister-in-law,
seemed the essence of spiritless conventionality. Her conversation was so utterly
devoid of personality that Sally Carrol, who came from a country where a
certain amount of charm and assurance could be taken for granted in the women,
was inclined to despise her.

“If those women aren't beautiful,” she thought, “they're nothing. They just
fade out when you look at them. They're glorified domestics. Men are the centre
of every mixed group."

Lastly there was Mrs. Bellamy, whom Sally Carrol detested. The first day's
impression of an egg had been confirmed - an egg with a cracked, veiny voice
and such an ungracious dumpiness of carriage that Sally Carrol felt that if she
once fell she would surely scramble. In addition, Mrs. Bellamy seemed to typify
the town in being innately hostile to strangers. She called Sally Carrol Sally, and
could not be persuaded that the double name was anything more than a tedious
ridiculous nickname. To Sally Carrol this shortening of her name was like
presenting her to the public half clothed. She loved "Sally Carrol"”, she loathed
"Sally". She knew also that Harry's mother disapproved of her bobbed hair; and
she had never dared smoke down-stairs after that first day when Mrs. Bellammy
had come into the library sniffing violently.

... And then one afternoon in her second week she and Harry hovered on
the edge of a dangerously steep quarrel. She considered that he precipitated it
entirely, though the Serbia 3 in the case was an unknown man who had not had
his trousers pressed.

They had been walking homeward between mounds of high-piled snow and
under a sun which Sally Carrol scarcely recognized. They passed a little girl
done up in a gray wool until she resembled a small Teddy bear, and Sally Carrol
could not resist a gasp of maternal appreciation.
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"Look! Harry!"

"What?"

"That little girl - did you see her face?"

"Yes, why?"

"It was red as a little strawberry. Oh, she was cute!"

"Why, your own face is almost as red as that already! Everybody's healthy
here. We're out in the cold as soon as we're old enough to walk. Wonderful
climate!"

She looked at him and had to agree. He was mighty healthy-looking; so
was his brother. And she had noticed the new red in her own cheeks that very
morning.

Suddenly their glances were caught and held, and they stared for a moment
at the street-corner ahead of them. A man was standing there, his knees bent, his
eyes gazing upward with a tense expression as though he were about to make a
leap toward the chilly sky. And then they both exploded into a shout of laughter,
for coming closer they discovered it had been a ludicrous momentary illusion
produced by the extreme bagginess of the man's trousers.

"Reckon, that's one on us", she laughed.

"He must be a Southerner, judging by those trousers,” suggested Harry
mischievously.

"Why, Harry!"

Her surprised look must have irritated him.
"Those damn Southerners!"

Sally Carrol's eyes flashed.

Don't call 'em that!"

"I'm sorry, dear," said Harry malignantly apologetic, but you know what |
think of them. They're sort of - sort of degenerates - not at all like the old
Southerners. They've lived so long down there with all the colored people that
they've gotten lazy and shiftless.

"Hush your mouth, Hurry!" she cried angrily. "They're not! They may be
lazy - anybody would be in that climate - but they're my best friends, an' | don't
want to hear 'em criticised in any such sweepin' way. Some of ‘em are the finest
men in the world."
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"Oh, | know. They're all right when they come North to college, but of all
the hangdog, ill-dressed, slovenly lot | ever saw, a bunch of small-town
Southerners are the worst!"

Sally Carrol was clinching her gloved hands and biting her lip furiously.

"Why," continued Harry, "there was one in my class at New Haven*, and
we all thought that at least we'd found the true type of Southern aristocrat at all -
just the son of a Northern carpetbagger®, who owned about all the cotton round
Mobile®."

"A Southerner wouldn't talk the way you're talking now," she said evenly.
"They haven't the energy!"
"Or the somethin' else."

"I'm sorry, Sally Carrol, but I've heard you say yourself that you'd never
marry -"

"That's quite different. | told you | wouldn't want to tie my life to any of the
boys that are round Tarleton now, but | never made any sweepin' generalities."

They walked along in silence.
"I probably spread it on a bit thick, Sally Carrol.I'm sorry."

She nodded but made no answer. Five minutes later as they stood in the
hallway she suddenly threw her arms round him.

"Oh, Harry," she cried, her eyes brimming with tears,"let's get married next
week. I'm afraid of having fusses like that. I'm afraid, Harry. It wouldn't be that
way if we were married."

But Harry, in the wrong, was still irritated.

"That'd be idiotic. We decided on March".

The tears in Sally Carrol's eyes faded; her expression hardened slightly.
"Very well - | suppose | shouldn't have said that".

Harry melted.

"Dear little nut" he cried. "Come and kiss me and let's forget".
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Notes
fi
/\L;é 1. Ash man (Amer.) - dustman

T

2. Kentucky - state in the centre of the USA which is referred to as
"Gateway to the South"

3. Serbia (fig.) - cause for a quarrel
4. New Haven - American city where the Yale University is situated

5. Carpetbagger (Amer.) - person during the American Civil War (1861-
1865) from northern USA who went to the South to seek financial and
political advantage.

6. Mobile [mo(u)b'i:l] - large city and port in Alabama.
SKIMMING

2.1. Choose the right answer and prove your point of view.

1) What was Harry's attitude to Southerners?

a. He despised them but didn't speak ill of them;

b. He considered them to be second-rate people unworthy of any
respect;

c. Harry thought highly of Southerners.
2) How did the Bellamies treat Sally Carrol?

a. They made themselves extremely pleasant to her;
b. Their attitude to the girl was coldly formal;
c. They didn't, take an effort to make Sally Carrol feel at home;
d. The Bellamies did their best to produce a favourable impression on
Sally Carrol.
3) Why did Sally Carrol fail to feel at home at her fiance's?

a. The cold got her down and her constitution wouldn't stand it;

b. She felt uncomfortable because Harry had a great crowd of relatives
to inflict upon her;

c. Sally Carrol didn't belong there.
4) What do you think about the young people's quarrel?
a. It was a futile and silly argument;
b. It was a serious quarrel that put a creak into their relations;

c. Their quarrel was nothing to make a song and dance about. People
who love do quarrel.
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2.2. Answer these questions:

1) What do you think is the time and place of action?
2) What characters are introduced to the reader?

3) Who is the protagonist?

4) What are the minor characters?

2.3. Summarize the plot of the passage.

RELATED ACTIVITIES

Use the exercises suggested below to convey the meaning in appropriate
vocabulary and grammar structures.

I. READING TECHNIQUE AND SPELLING ACTIVITIES

2.4. Choose a passage for good reading (10 - 15 lines). Read it
aloud in class.

2.5. Comment on and assess your classmates' expressive
reading. Use adequate classroom English.

2.6. Read a single sentence and have the students repeat
it individually and in unison until the rhythm is established in their ears.

2.7. Watch the difference in the pronunciation of the following
related words:

Instantaneous - instance irritable - irritation
indignant - indignation essential - essence
ridiculous - ridicule luxurious - luxury
anxious - anxiety South - Southerner
energetic - energy North - Northerner

2.8. Practise the pronunciation of the following compound words
paying attention to the stresses:

‘Small 'town 'Southerners, ‘healthy-'looking, 'dinner-
'party, a 'three-generation ‘town, 'oil-paintings, ill -'
'dressed, 'great-'uncle, half -'sentences, 'dinner-dance,
'street-corner, 'iron-'grey 'hair.
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2.9. Practise the spelling and pronunciation of the following words.
Watch the difference between them.

Row - raw close (v) - close (adj)
vacation - vocation cloth - clothe
quiet - quite flesh- - flash
model - modal

2.10. Deduce the spelling rule from the following examples of words:
Nod - nodded, brim - brimmed, cram - crammed

2.11. Choose the words from the text requiring care in
spelling for a spelling dictation to give it to your classmates.

2. WORD-STUDY ACTIVITIES

2.12. Consult an English-English dictionary for the definition of the
following words. Use them in

1) the context of the story;

2) the context of your set book.

aloofness; aloof
to confess; confession
to fade; faded
to despise
to loathe; loathsome; loathing
to detest; detestable; detestation
to confuse; confusing; confusion
to approve; to disapprove; (dis)approving; (dis)approval
to puzzle; puzzling; puzzlement
to gleam; gleaming
to confirm; confirmation; confirmed
reliable; to rely on; self-reliant
sweeping; to sweep
haughty; haughtiness
malignant; malignancy
slovenly; sloven; slovenliness
hostile; hostility.
176



2.13. Paraphrase the following sentences using the words from the
text.

1) Now he was firm in his suspicion that Mary had let him down.
2) Her arrogant manner got on his nerves.

3) She admitted that she had done wrong.

4) Paul strongly hated himself for being a failure.

5) I've mixed up all the new words.

6) They lose their freshness when you look at them.

7) She is always untidy and careless in her appearance.

8) For some reason or other she felt contempt for his people.

9) His unfriendly words made her feel sick at heart.

10) Your father dislikes the idea of your marrying the fellow.

2.14. As the text indicates "aloofness” may be caused by people's
behaving in a haughty manner. What other actions may cause
aloofness?

2.15. Observe the use of "sweeping" in the following phrases.
Translate them into Russian.

sweeping changes sweeping statement
sweeping reforms sweeping reductions
sweeping victory sweeping fire

sweeping generalization  sweeping generalities

2.16. Consult the 'English-Russian Dictionary of Synonyms' by A.D.
Apressyan for the difference in meaning between the words:

Hate - detest - loathe

Discuss the meaning and usage of these verbs. Use them in the context of
your set book.

2.17. Taking into consideration Harry's attitude to Southerners which
of the following words would you use? Why?

(Hate, detest, loathe, dislike, despise).

2.18. Write out from the text the verbs and adverbs to describe:

1) Harry's behaviour in the scene of the quarrel.

2) Sally Carrol's state of mind while she was having a talk with Harry in
the library.
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2.19. Explain the meaning of the following expressions. Use them in
sentences of your own based on the text.

To take an immediate fancy to sb; to be in the centre of a group;
to consider the subject closed; to take sth for granted;
to be in the wrong; not to resist a gasp of appreciation.

2.20. The author tells us that Sally Carrol experienced several
different feelings in the last scene of the passage. At one point she
couldn't resist a gasp of maternal appreciation. Do you remember why?
In what other situations could someone not resist a gasp of appreciation
or admiration?

2.21. Paraphrase the following sentences in any adequate way,
using related words:

1) She seemed the essence of spiritless conventionality.
2) "Hush your mouth, Harry", she cried angrily.
3) But towards the women she felt a definite hostility.

4) In addition Mrs. Bellamy seemed to typify the town in being innately
hostile to strangers.

5) What do you think of it up here", demanded Harry eagerly.
6) "Does it surprise you? Is it what you expected, | mean?"

7) But Harry evidently considered the subject closed, for he went on with a
great surge of enthusiasm.

8) She left the window rather reluctantly.

2.22. Make up short dialogues using the following expressions:

| wouldn't talk the way you're talking now; | haven't got an idea whether ...;
You'll have to tell me, honey; That's quite different; Don't call her that! |
don't want to hear him criticised in that way! I'm afraid of having fusses
like that.

2.23. Design your own exercises to make your classmates
practise the words and phrases of 2.12-2.22.
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3. REMEDIAL ACTIVITIES

2.24. Comment on the meaning of the modal construction in the
following sentence:

"Very well - | suppose | shouldn't have said that".

&

. Note: should/ought + the Perfect Infinitive can express criticism of the
{ % past action. It is also a tactful way of giving commands or instructions.

2.25. Express your disapproval of the action. Remember to use "I
believe, I'm sure, | suppose, | think, it's my opinion that..." in your response.

Model. Statement: She has made him a scene.
Response: | suppose, she shouldn't have made him a scene.
| don't suppose she should have made him a scene.
. He has smacked his son.
. She has neglected her household chores.
. They have made the same mistake twice.
. She has given way to her anger.
. Mary has got involved in an affair.
. They have been late for classes.
. She's been ungrateful to her parents.
. He has broken off his relations with his family.
. He has hurt her feelings.
10. They have bought an expensive present for her.

O© 00 N O O & W DN B

2.26. Give your criticism of Harry's and his mother's behaviour. How
do you think they should have acted to make Sally Carrol feel at home?
2.27. Go over 2.1. Answer the guestions expressing supposition.

Model. What was Harry's attitude to Southerners? He must have despised
them.

2.28. Observe the emphatic coordination “neither ... nor” in the
following sentence:

The room struck her as being neither attractive nor particularly otherwise.

Disagree with the following sentences using the construction neither ... nor

1) She was uncomfortable and unwilling to talk about the subject.
2) I've bought flowers and a box of sweets for the present.
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3) All this helped him to pour out his feelings and to collect his thoughts.
4) The dwelling was old and dirty.

5) Their marriage was based on love and intellectual community.

6) He's handsome and modest.

7) His doctor allows him to drink and to smoke.

8) The teacher was creative and enthusiastic.

9) Her suggestion confused and puzzled her.

2.29. Drill through the verbs "let", "make" the use of the infinitive
without "to". Make up sentences on the basis of the text.

2.30. What is the function of "do" in the following sentence?

"l sure do feel confused".

Note

L{ ~ "Do" may be used as a dummy auxiliary to express emphasis or to give
¥ persuasive emphasis to a command.

E.g.: You did look pretty. Do come if you can.

2.31. Emphasize the idea using "do" or "did" as dummy auxiliaries.

1) | enjoyed the party.

2) Leave everything to me!

3) She gave me a fright.

4) Be quiet!

5) He offered to marry the woman out of pity.
6) He hurts her feelings.

7) Make yourself at home.

8) I shared the book with Mary.

9) He keeps aloof from his relatives.

10) You feel miserable.

11) She took an immediate fancy to Mr. Bellamy.

2.32. Design an oral speech exercise for remedial teaching
to practise the comparative structures as ... as; not so as; not as
... as on the basis of the text.
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>g SCANNING

)

The activities suggested below will help you gain a better
insight into the text for its detailed interpretation.

2.33. Find and read out the sentences proving that:

1) Harry Bellamy had a too-high opinion of his place and people.
2) Sally Carrol resented her future sister and mother-in-law.

2.34. Paraphrase and comment on the following sentences. Act as
teacher making your fellow-students go through the exercise.

1) But after a brief kiss he seemed anxious to extort enthusiasm from her.

2) That night, amid the gleaming candles of a dinner-party where the men
seemed to do most of the talking while the girls sat in a haughty and
expensive aloofness, even Harry's presence on her left failed to make her
feel at home.

3) And then one afternoon in her second week she and Harry hovered on
the edge of a dangerously steep quarrel.

4) She considered that he precipitated it entirely, though the Serbia in the
case was an unknown man who had not had his trousers pressed.

2.35. Interpret the text

1) Of what significance, if any, is the description of Harry's home?

2) Dwell on the scene in the library. What was Harry's dominant emotion?
Why did Sally Carrol feel as though she had been spanked?

3) What was Sally Carrol's impression of the Bellamies? How objective are
her evaluations? Don't you think that the girl was too hasty and sharp in
her judgement of the members of the family?

Give evidence from the text to prove your point of view.
Useful phrases:

I doubt that (if)...

It's hardly likely that...

It's too much to say that...

| have a good reason to doubt that...
Judging by her behaviour we can say that...
Here are my arguments
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I'd like to draw your attention to...
Let me remind you about...

4) People belonging to the Northern races are traditionally referred to as
reserved, emotionless, cheerless and melancholy. Is Harry endowed with
these qualities? What do you think of his temperament and temper? Was
his conceit due to his background?

5) Intolerance in opinion is expressed by the adjectives "narrow-minded"
and "dogmatic”. Can you characterize Harry Bellamy in such terms?
Why or why not?

6) The author's remark "malignantly apologetic” is made up of words
incompatible in meaning. What is suggested about Harry by the use of
this oxymoron?

‘

L (Note: Oxymoron [oksi'mo:r n] - a sequence of linguistic units
(E incompatible in their meaning. It serves the purpose of presenting

together different, contrasting aspects of a thing.)

7) What traits of the personages' characters has the scene of the quarrel
brought out?

8) Sum up Harry's characteristics.

9) Characterize Sally Carrol. For this purpose analyze the author's direct
characterization, her own words and actions.

10) What impression have you got about the relations between the young
people? Do you think they are suited to each other?

11) How can you account for Sally Carrol's wish just after the quarrel to get
married sooner than they had planned?

12) Describe in 2 - 3 sentences the other personages of the passage.
13) Analyse the passage in terms of its conflicts.

14) Dwell on the climax and the outcome. What important clues do they
provide?

15) Who do you think the author's sympathy lies with? Do you share his
attitude to the personages?

16) State the theme of the extract.

17) Summarize the discussion suggested in 2.35 and get ready to interpret
the text in a lengthy monologue. Look up the Topical Vocabulary: “Text
Interpretation”.
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RELATED ACTIVITIES FOR INTENSIVE PRACTICE

2.36. Do you think the young people's quarrel would affect their
forthcoming marriage? In what way?

2.37. Project the personages' life into the future.

2.38. Read the story "The Ice Palace" from beginning to end.
Account for the title of the story.

2.39. lllustrate the meaning of the proverbs applying them to the
text you have read:

1) Unkindness destroys love.

2) It is not every couple that makes a pair.

3) Like should marry like.

FOLLOW - UP ACTIVITIES

2.40. Express your attitude to mixed marriages - between two
people of different races, religions or cultures. Work in groups of 3-4. Be
also prepared to present your response in a one-page written statement.

2.41. A single factor may be important enough for one person, but
not for another to be considered the basis for breaking off an
engagement and not marrying a particular person. It depends on the
value one places upon any single factor.

Discuss it in groups of 3-4. Report the results of the discussion to the
entire class.

2.42. Questions for class or group discussion or for individual
reports:

1) What type of person is usually able to carry on a successful marriage?

2) How should one choose a good husband (wife)? What qualities should
she (he) possess and what should she (he) be capable of doing?

3) Can two people with different cultural tastes ever "make a go" of
marriage?

4) What degree of similarity of interests is necessary to insure a successful
marriage?

183



5) Is love on the part of both individuals necessary for a successful
marriage?

6) How can one differentiate between infatuation and love before it is too
late?

7) How long should a courtship before marriage last?
8) Should young people be engaged and what does the engagement mean?

ROLE PLAY ACTIVITIES

Py 2.43. Act out the role play "Dating Agency".
S
Every year more and more people go to a dating agency. Some of

them are shy and find it difficult to make friends. Some think it is a convenient
way to find a marriage partner.

Group work
1) Prepare role cards with the description of the applicants.

2) Bring some male and female photos that may serve as the photos of the
clients.

3) Give half the group the cards with female character-sketches; the other
half - with male character-sketches.

4) Act as clerks of the dating agency to find suitable marriages for your
clients. Give grounds for the choice you've made: why you regard the
person you've chosen as a good match for your client.

5) Act as clients sharing the information with a friend and asking for
advice.

WRITING ACTIVITIES

41\\” 2.44. Write a descriptive essay on the topic "My Ideal of a
. Husband (Wife)".
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Part 3. EXTENSIVE READING

The wedding customs vary greatly depending upon religious
and national traditions. The text below provides a sidelight at the
wedding etiquette in Britain.

3.1. Read the text. Try to keep in your memory as
many words and phrases as you can to speak on a wedding ceremony
and a wedding reception.

(There is no equivalent in England of our Palaces of Weddings. Civil
ceremonies in a register office are rather dull. Though comparatively few
young people nowadays regularly attend church, most girls still dream of a
white wedding, with its solemn ceremony).

The Ceremony

The parents and close relatives of the bride
and groom arrive a few minutes before the bride.
The ushers! guide guests to their seats - bride's
family and guests on the left-hand side of the
altar, bridegroom's on the right. The bridegroom
and the best man? should arrive about 10 minutes
before the service starts. The bridesmaids® wait in
the church porch with whoever is to arrange the
bride's veil before she goes up the aisle.*

The bride, by tradition, arrives a couple of
minutes late. She arrives with whoever is giving
her away. The organist starts playing and the
bride moves up the aisle with her veil over her face. (Although many brides do
not follow this custom). She goes in on her father's right arm, and the
bridesmaids follow her. Then they go to their places, except for the chief
bridesmaid who usually stands behind the bride and holds her bouquet.

The minister® begins the wedding service. He reminds the gathering of the
reason for their presence, of the institution of marriage and then asks first the
man, and then the woman, if they will take each other as wedded wife and
husband, to which each answers "I will". After the ceremony the couple,
showered with confetti (to bless the marriage with fertility) go into the vestry to

185



sign the register with their parents, best man, bridesmaids and perhaps a close
relation such as a grandmother. Guests wait until the wedding procession has
passed them before leaving to go to the reception.

The Reception

The celebration after the wedding may consist of anything from a few
snacks to a complete sit down meal, plus wine and champagne, and of course the
cake. The official receiving line is: bride's mother, bride's father, bridegroom's
mother and father, then bride and bridegroom.

The important parts of the reception are the cutting of the cake and the toast
to the bride and groom. The bride cuts the cake, with her husband's hand upon
hers. The toast to the bride and groom is usually proposed by a relative or friend
of the bride. He may say, "My lords (if any are present), ladies and gentlemen, |
have pleasure in proposing the toast to the bride and bridegroom™. He should not
make a speech full of jokes and silly references to marriage. It should be short
and dignified. The bridegroom replies with a few words of thanks. The best man
replies on behalf of the bridesmaids, and reads the telegrams.

After the toasts the bride and groom may move around the room talking to
their friends until it is time for them to go and change. They say swift thank-
you's and goodbye's, and leave for their honeymoon. Guests gather to see them
off.

Notes
1. Ushers - male relatives and friends of both bride and groom who
*V help guests find their seats in a church.

2. The best man - man who helps the groom.

3. The bridesmaids - usually the sisters, near relatives and close girl friends
of the bride, and sisters of the groom who help the bride.

4. Aisle - path between rows of seats.

5. Giving away the bride - part of the ceremony. The bride's father gives
her away or, if he is dead or cannot be present at the ceremony, his place
is taken by her brother or a close relative, or even a great family friend.

6. The minister - Christian priest or clergyman.
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LEARNING ACTIVITIES

3.2. List useful words and phrases to speak on the wedding
etiquette in Britain.

3.3. Make up questions to ask your classmates about the
wedding customs in Britain.

3.4. Give a summary of the text.

FOLLOW - UP ACTIVITIES

3.5. Compare the wedding ceremony in Britain with what we have in
this country.

3.6. Discuss the wedding customs (old and modern) in this country.
How can you account for the fact that newlyweds lay flowers on the tomb
of the Unknown Soldier?

3.7. Give your arguments for and against a wedding reception.

WRITING ACTIVITIES

){‘;\A 3.8. Write a letter to your English or American pen-friend in
which you explain how a wedding is celebrated in this country.
You may begin your letter in the following way:

—

Dear Susan,
Last weekend | had the most wonderful experience. | attended the wedding
of my friend...

3.9. The first year of marriage is one of the greatest adjustments and
perhaps the most crucial of any of the years that follow. On what does
marital success depend from the very beginning?

Read the text below and contemplate the problem.
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Adjustments are Normal - Problems Inevitable

The first year of marriage is a most important year - the entrance upon the
road to success or the road to disappointment, disillusionment, heartache and
failure. It is significant that approximately 40 per cent of all marriages end in
separation or divorce by the end of the first five years. The causes of these
broken marriages usually have their basis, first in bad mating and, second, in the
inability of individuals to establish a satisfactory basis for meeting life's
problems during the first year.

Most of the decisions about life together are in the making - adjusting to
each other's personal peculiarities, habits and ways of life; working out a routine
between themselves; handling the family's money, planning social and
recreational life with friends and alone; adjusting to sex relations; establishing
satisfactory relationships with parents and in-laws after marriage; planning for
and adjusting to the coming of children into the home.

Much happiness is, and should be, a part of the first year of marriage. Much
love-making, many good times together, a growing sense of satisfaction and
pride in each other, and a settling down to a better understanding of the person
to whom one is married. Success in marriage involves not only a knowledge of
the relevant facts but also an understanding of human nature and a philosophy of
human relations. Regardless of how alike or different the husband and wife may
be, there will always be adjustments and adaptations to be made and the
responsibility for making them falls upon the husband and wife individually.

There are two things, which it might be desirable for every young person to
know as he contemplates marriage. Those are, first, what motives in his life he
expects marriage to satisfy; and what motives the person he is to marry is
expecting marriage to satisfy; and second, to what extent these expectations are
compatible, and to what extent they are incompatible.

* * *

3.10. Sometimes the main idea of a paragraph is stated directly. The
sentence that states it is called the topic sentence. Find the topic
sentence in the first and the third paragraphs of the article.

3.11. Give the message of the text.
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FOLLOW - UP ACTIVITIES

3.12. Speak on the problems the husband and wife face during the
first year of their marriage.

3.13. Respond to the following problem situations, acting as
marriage counsellor. Predict possible success or failure in marriage.

Make use of the following constructions:

It is likely that...

It works to...

It is necessary that he (she) should...
If I were in her (his) place, I'd...

Anne: Paul and | usually get along quite well. But | feel something is
happening to us. We stopped being sweethearts after marriage. Our life
became a matter of fact routine. The excitement of some thing new
happening is gone. I'm taken for granted.

Debla: I have "in-law-trouble". Jack's mother resents me, although she was
very nice to me until our marriage. She even told me she was sorry we
were married because she didn't see Jack as much as she wanted. I've
taken him away from her. She doesn't accept me.

Nancy: We are exact opposites of each other. I'm quiet, considered above
the average in intelligence, rather shy, not given to clever conversation,
meek, quite emotional. He is very good-looking, witty, intelligent, quick-
tempered, a very-well informed and interesting companion. People say
we are not a match, but I've set my heart on marrying him.

3.14. What do you think of the following rules for a successful
marriage? Rank them in order of importance. Work in pairs or in groups
of three. Sum up the results of your discussion and report them to the
class.

1) A wife should be younger than her husband.
2) A husband should earn more money than his wife.

3) The families of the husband and wife should get along well with each
other.

4) Everything has to be worked out to suit the young couple.

5) It is necessary to have children, the greatest responsibility and reward in
marriage.
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6) It is necessary for both husband and wife to keep their relationship filled
with mutual encouragement, love and support of each other.

3.15. Think of questions related to marriage and family life
that will provoke discussion in class. Write them down. Arrange
the discussion.

3.16. Read the newspaper article from the "Guardian" and formulate
the issue under discussion. Comment on the headline.

Love is ... Nice and Secure
Love is ... Dangerous

Funny thing, love.

I've never quite sorted it out. And after 25 years of confusion, | decided that
by Valentine Day | would find out. What | needed was a
definition of love that sorted out the emotion from the
drivel. And since everyone | know either looks
irritatingly smug or stares dejectedly at their boots
whenever the L-word is mentioned, | was going to have
to consult outside experts.

"Valentine Day is a special day for people who love
people”, says 5-year-old Gemma, a pupil at St. Mary's Infant School in West
London. "I've got two boyfriends but it's a secret. They don't know yet".

"Love is being kind, and holding hands and getting married", says 6-year-
old Peter bashfully.

Now that I'd got that sorted out, I turned to 6-year-old David for some
advice on how to win over the person | love. David is in training to be a real
junior school Romeo and is a mine of useful information. He already has future
conquests planned down to the last detail. "I'll buy her clothes and chocolates
and write her love letters with Dear Darling on the top."

This brought a fit of giggling from Amanda who has yet to be convinced
that boys are worth the effort. "Some of them are all right", she says grudgingly,
"but most are horrible and shout a lot. Sometimes they just won't leave you
alone™.
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Mutma, a 15-year-old boy at Acland Burghley School, says that love is
something girls can talk about quite happily but boys are doomed to suffer in
silence.

"It's definitely not something you talk about with your friends", says
Mutma. “Everyone would think you'd gone soft and you'd never live it down.
But the girls all sit together and read their love stories and dream about
romance.”

Mutma shyly admits in the end that he is a hopeless romantic but that he
finds love a desperately painful business. At 17, Duncan and Jake are resolutely
cynical about affairs of the heart. According to Duncan, "love is expensive and
hard work".

Jake says: "Girls don't see love in the same way. Boys are attracted by
looks and personality. A girl will go out with a complete dickhead, just because
he's older and has a car. Most of the ideology of love - the sentimental films and
that - it's just rubbish any way".

So, even if | play my Valentine cards right, I'll never experience the
passionate, all-consuming happiness of ever-lasting love.

Zoe, 16, tried to explain: "Love isn't like it is in films. Love is nice and
secure. It's also dangerous, because you learn how much you can hurt someone™.

Am | any wiser? | think, thanks mainly to 6-year-old Keith, I'm. He
explained:

"Love is when someone keeps on smiling at you."

3.17. Make note of the vocabulary, sentence and phrase patterns in
the text you have read, to be used in further talks on the topic.

3.18. How does the children's attitude to love change from infancy
through adolescence?

3.19. What kind of story is it?

1) a humorous essay; 2) a love story; 3) a psychological story.

3.20. The problem tackled in the article is not new, is it? What is
unusual about the author's approach to it?

3.21. Comment on the language employed by the children and the
author.
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3.22. Which of the children's definitions of love would you share?
Try to give your own definition of love.

3.23. Suggest other headlines which could have been given to the
article.

FOLLOW - UP ACTIVITIES

3.24. Find out some more information about St. Valentine's Day.
(See T. Khimunina "Customs. Traditions and Festivals of Great Britain"
pp. 12-17).

3.25. Write out from dictionaries all the proverbs dealing with love.
Which of them contradict each other? Choose one to comment on.

WRITING ACTIVITIES

’{(\“ 3.26. Write a descriptive-narrative essay on the topic
_ "Marriage Makes a Family".

3.27. Write an argumentative essay on the topic “Parental Advice or
Your Own Choice of a Future Mate?”

SMILE AND RELAX

R "Just as Hopkins and the widow Jones started up the aisle to the
2. altar every light in the church went out".

W "What did they do then?"

"Kept right on going, the widow knew the way".
* * *

"I want a man to do odd jobs about the house, run on errands, one who
never answers back and is always ready to do my bidding", explained a lady to
an applicant for a post in the household.

"You're looking for a husband, ma'am, not a servant”, said the seeker for work.

* * *
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“What is a puppy love?”
“It’s the beginning of a dog’s life.”

* * *

3.28. Humour in proverbs and sayings. lllustrate these ones.

1) Love at first sight is cured by a second look.
2) Love is blind but neighbours aren’t.

3) Love is not fair, you may love a bugbear.

4) Choose your love and love your choice.

5) God has created two golden armchairs: one for the ideal mother-in-law,
the other for the ideal daughter-in-law. Both are still empty.

3.29. Read the text about marriage contracts. Do you find it
humorous? Make up your own marriage contract. Choose the approach
yourself (formal, serious, jocose, solemn).

Marriage Today

Anyone who listens to the B.B.C. or reads British newspapers might think
that marriage is as out of date as silent films. But a quick look at the statistics
shows that the British marriage rate is actually rising — and rising faster and
more dramatically than the divorce rate.

Ideas about marriage have changed. These days girls don’t marry just for
the sake of it; there’s no “must” about it any more. And if they decide to marry,
girls (and men too) are more practical about it than their parents were. They
usually spend a lot of time together and share their problems — and the
housework. They want to know what marriage is all about before a divorce
judge tells them. Marriage contracts are fashionable.

Here is a marriage contract for today:

e The Husband
I will...
share the housework with my wife.
give her enough money .

use a deodorant.
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give my wife breakfast in bed on Sundays.
never eat biscuits in bed.
never wear bed socks.

never love my car more than my wife.

e The Wife
I will...
sometimes wear clothes that my husband likes.
never wear make-up in bed.
tell the truth about how much money | spend.
never drink too much.
never get fat.
never invite my mother to stay for more than an hour.

always be punctual.

Part 4. LISTENING COMPREHENSION

What do you think about divorce? Can a family face crisis after

. n:-l;:ﬂ many years of happiness? How is it possible to preserve a family in
OJ:n)®] j critical situation?

The story “Period Piece” by J. Cary you are going to listen to touches on
the subject of divorce.

PRE - LISTENING ACTIVITIES

4.1. Find information about the author.

4.2. Learn to pronounce the names of the characters:

Frank Tutin Phyllis
Clare Tutin Mrs. Beer
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WHILE - LISTENING ACTIVITIES

4.3. Take notes concerning.

1) Modern ideas and views concerning divorce and old-fashioned ones.
2) Frank Tutin's arguments in favour of his decision to divorce Clare.
3) Phyllis' behaviour and her attitude to Frank.

4) Clare's behaviour under the circumstances.

AFTER - LISTENING ACTIVITIES

4.4. After you've listened to the text once, make certain you have
understood the basic points. Say whether these statements are true or
false. Give evidence from the text to prove your opinion.

1) The way Clare behaved in her position was unusual and wrong.

2) Clare did not really accept her husband's modern views on divorce but
pretended she did as she was afraid to look old-fashioned.

3) Frank Tutin was an egoistic and irresponsible man.
4) It was impossible for Frank to be happy with Phyllis.

5) Clare's mother had nothing to do with the salvation of her daughter's
marriage.

6) Mrs. Beer had planned to provoke a quarrel between Frank and Phyllis
and offended the young woman on purpose.

7) Mrs. Beer behaved in a rude and tactless way.

8) If Clare had not apologized to her husband he would not have returned
to her.

9) The author respects Frank and Clare's modern ideas of marriage and
shares Tutin's opinion of Mrs. Beer completely.

4.5. Look through the questions below and listen to the text again to
answer them.

1) At what period of his life did Frank fall out of love with his wife and
desire to marry his secretary?

2) Why do you think Clare was not against divorcing her husband?
3) What was the mother-in-law's stand on the point?
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4) What steps did Mrs. Beer take to save her daughter's marriage?
5) What made Frank doubt the young woman's feelings for him?
6) What unexpected events changed Tutin's plans for the future?
7) Why did Clare have to come and apologize to her husband?

8) How did Frank feel at the crucial moment?

9) What did Frank think about his family life a few years later?

10) What were the relations between Frank and his mother-in-law after the
re-establishment of the family happiness?

4.6. Divide the text into logical parts. Entitle each part. Formulate the
controlling idea for each part.

4.7. Speak on the relations between:

1) Frank and Clare;
2) Frank and Phyllis.

4.8. The author looks upon the events of the story from the
viewpoint of Frank Tutin. Can it be justified? Does it lead to more
effective revelation of the characters and theme?

4.9. Draw the character sketches of the personages.

4.10. What do you think is the author's attitude to

a) Frank Tutin, b) Clare; c) Mrs. Beer.
Do you share it?

4.11. Account for the title of the story.

4.12. State the theme.

4.13. Dramatize the text:

1) Acting out the dialogues between:

a. Frank and Clare discussing their divorce and analysing all the factors
involved;

b. Frank and Mrs. Beer giving him a bit of her mind,

c. Clare and her mother teaching her how to handle the crisis and save
the family;

d. Frank and his mistress making him a disgusting scene.
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2) Imagine:

a. You are Frank. Share, your thoughts and feelings about the family
crisis that once took place in your life.

b. You are Clare. Look back on the test your marriage went through
seven years ago.

c. You are Mrs. Beer. Relate the events of the past family crisis and
speak on your role in the salvation of your daughter's marriage.

FOLLOW - UP ACTIVITIES

4.14. Discuss the following in pairs:

1) It is over details and trifles that most family conflicts arise.
2) A broken engagement is better than an unhappy or a broken marriage.

3) A great many marriages have failed because men do not understand
women as personalities and vice versa. What is the remedy?

4) The huge majority of broken families results from our humane divorce
laws: a man and a woman who have come to dislike each other are no
longer bound together for life.

5) More adequate sex education might be effective in improving family
relations as well as other relations.

6) The commitment of marital fidelity has become the most vital issue in
marriage.

7) Ways and means of avoiding family disagreements.

4.15. lllustrate the proverb:

Look twice before you leap.

4.16. You've discussed many problems facing people in their
married life. Respond to the following complaints of husband-wife
relations, giving criticism, advice or warning, expressing sympathy.

1) Wife: There is a continuous conflict in our family. My husband says he
Is the boss. He handles the money and | have no knowledge of the
financial situation.

2) Wife: My husband is too engrossed in his work and resents my asking
him questions. At times | can't stand it and make scenes.
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3) Wife: He devotes all his time to reading newspapers and magazines and
Is not concerned with the burden of raising the children.

4) Husband: My wife hates the dirty work of housekeeping. There is
always lack of orderliness about the house and it's getting on my nerves.
Homemaking is a woman's job but my wife fails in it.

5) Husband: When we got married my wife demanded that | should give
up recreations such as fishing and hunting. I'm not going to. Why
shouldn't she learn them instead?

6) The tangle of roles, jobs and parenthood that many couples face today
isn’t so easily resolved by everyone.

7) Many women meet a lot of resistance on the part of their husbands when
it comes to sharing equally the tasks of housekeeping.

8) There may be too many gaps in the relationship, too many conflicting
aspirations and expectations, too many points on which there can be no
agreement.

9) Ways and means of avoiding family disagreements.

4.17. According to the British laws a marriage breaks down and a
divorce is granted in these cases:

1) a separation for the period of 5 years;

2) desertion for 2 years;

3) adultery;

4) unreasonable behaviour.

The majority of people who divorce in this country mention their

incompatibility. What do you think it includes? How can divorces be obtained
for this reason?

WRITING ACTIVITIES

){\F 4.18. Dwell on the so-called civilized divorce and its
consequences for the child. Refer to the story "Simple
Arithmetic". How is it possible for children to get along and lead a normal
life when their parents are divorced?

.

4.19. Write a short essay about the problems that affect marriage
and cause divorce. Entitle your essay. Choose the necessary type of the
essay.
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Part 5. PRESS REVIEW

What are the consequences of divorce? How much
does it damage the child's security? If parents get divorced
do the children belong to both of them?

5.1. Read the newspaper article.

‘The Guardian'
Wednesday, 31 January,

Loving Struggle with Tears and Taunts

Christine Moore, at 31, says she feels more like 51. She is struggling to
bring up four children, aged between two and six on her own, in spite of
mountainous obstacles in the shape of ill-health and poverty. Although, they are
very close and happy, she is the first to say it is not the best situation. "If | had
the chance of being properly married and having a proper family unit for the
children, even though we're so happy now, I'd always pick a two-parent family",
she said.

Her eldest child, six-year-old David, feels the absence of a father most.
When his mother asked the children if they wanted anything before setting off
for the shops, he would say. "Would you get me a new Daddy today?"
Eventually she had to sit down with him and explain that Daddies were not for
sale at Tesco's. Then he kept saying "Will you get married again Mummy
because | want a Daddy".

To make matters much worse, some of his school friends taunt David with
not having a father as if it were his fault. "My friend said that if my Daddy loved
me, be would live at home with us", the troubled child told his mother. She tried
to explain that it was she his father didn't love, not the children.

At the weekend his school-fellows left David out of a fishing excursion
because he had no father to take him.

Mrs. Moore can do little to relieve this sort of pain. "It's not their fault.
They are the innocent victims of the whole mess", she said.
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Some parents do not even notice how the children are suffering. "The
parents are in the thick of it and they have their own emotions to sort out. But,
the way the children feel about it is quite easily disregarded".

Ideally she thinks children should have contacts with their fathers, but she
intends to contest in the courts her ex-husband's attempt to renew access to the
children because she thinks he confused and upset the children when he saw
them regularly a couple of years ago. “They were being put through a nightmare
and I could do nothing about it,” she said.

"The courts don't know about the heartache and pain the children go
through. They are confused. They still love both parents a lot and think they are
to blame for the breakup. It's very hard to convince the child he is not
responsible”.

She strongly feels that lone parents are stigmatised as inadequate and their
children as potentially delinquent-suggestions she fiercely rebuts.

"Single parents live for their children”, she said. "In a lot of ways they get
more attention than children from two-parent families. | think there is less
chance of them becoming juvenile delinquents".

Mrs. Moore hopes her children will one day bring up children in successful
and lasting marriages; but is aware they will have no model to follow.

TEXT COMPREHENSION ACTIVITIES

5.2. Which of the following statements do you think best expresses
the main idea of the article?

1) Divorce brings relief to children from interparental quarrels and
tensions.

2) Divorce creates as many problems as it solves especially where children
are involved.

3) Divorce is a great stress for children for it affects their emotional
security.

5.3. Point out the problems the one-parent family is confronted with.
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o 5.4. Role play
g

1. Situation: What happens in the role play is that having read the
article in the newspaper different people react to it in a different way.

2. Cast List: a widower, a single mother, a bachelor, a married couple,
Mrs. Moore's mother-in-law, Mrs. Moore, her friend, a psychologist.

3. Choose the roles.
4. Role cards:

Role Card 1. Mr. Brown Telephones Mrs. Moore

1) Mr. Brown, a widower, aged 45.

You're greatly moved by Mrs. Moore's problems and willing to help her.
You're fond of children and think you could make a good friend to David and
his younger brother and sister. You give Mrs. Moore moral support, offer money
and ask her to let you come to them for the week-end.

2) Mrs. Moore

You're confused by the telephone call and doubtful whether you should
allow Mr. Brown to help you. You don't like the idea of his visit and express
your reluctance.

Cue Card 1

1) Hello, is that 3324062 Can | speak to Mrs. Moore, please?
This is John Brown speaking...
What | mean is...

Sorry to bother you but...

| would be happy to...

Is there anything | can do for...
What I'm driving at is...

Do | make myself clear?

| have serious intentions...

| won't find my peace of mind if...

| hope you don't mind my asking...
I'm sure things will turn out all right.
You really needn't worry about...
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2) Am I right in thinking ... ?
Are you sure it's a good idea?
Could you tell me ... please?
I'm a bit doubtful about...
There is much in what you say but...
It's like this, you see.
You may be right but...
| can't say I'm at all pleased about...

Role Card 2. Mrs. Chapman Phones Mrs. Moore

1) Mrs. Chapman, a single mother, aged 52.

Your two daughters are happily married. You know what it is to be a
single mother. You express your sympathy for Mrs. Moore, share your
experience in raising the children and give advice. You are optimistic
about the future of the Moore family.

2) Mrs. Moore

You're moved by Mrs. Chapman's words of sympathy and
encouragement. You are interested to know how Mrs. Chapman
solved her problems and remained so cheerful and optimistic. You're
grateful to Mrs. Chapman for her call.

Cue Card 2

1) 1 do know about...
I'm fully aware of...
It's coming back to me now.
The way | see it you should...
You'd better...
It mightn't be a bad idea...
If you follow my advice you'll...
Things'll work out all right.
| am very optimistic about...
Cheer up!
Now, now, take it easy.
Don't get so much upset about...
Try and look on the bright side.
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You needn't have any misgivings about...
That's the way it should be.

2) I'm very concerned about...
I'm worried sick about...
Would you give me some advice?
I'd appreciate your advice to...
| feel it's my duty to...
That's very kind of you...
| should like to ask...
I'd be delighted if...

Role Card 3

Mr. Kane writes a letter to Mrs. Moore

George Kane, a bachelor, aged 35.

You've been feeling lonely of late and are eager to participate in
family life. You think Mrs. Moore is the type of woman you need.
You can provide a convenient home and adequate income. You are
also ready to share Mrs. Moore's responsibility for bringing up the
children. You inform Mrs. Moore of your likes and dislikes and your
views on family life.

Cue Card 3

| have really had you on my mind for weeks.

Perhaps after | have given you an explanation you will understand
why...

| wish ...

I'm looking forward to ...

I'm interested in ...

| hope someday in the near future ...
Sorry if | have bored you to death with ...
Sincerely yours, ...

5. Prepare role cards and cue cards for the rest of the cast list.
6. Act out your roles.
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FOLLOW - UP ACTIVITIES

5.5. Discuss the following as a class or in small groups:

1) A child is a life-long responsibility for both parents.
2) The priority must be the children or we have no future as a society.

5.6. Single parents are not exclusively women. In Britain 600.000
one-parent families are headed by the mother. In 80.000 one-parent
families the father, separated or divorced, is bringing up the children.
What can you say about the divorce rate, the number of single-parent
families and their problems in this country?

5.7. Choose one of the following questions:

What do you think it's like:

1) to be a single parent?

2) to be married and have no children?

3) to be married, have two or three children and work?
4) to be single?

5) to be brought up in a broken family?

Think about what daily life is like for the person in this situation. Share
your assumptions with the rest of your group.

5.8. Interview someone in the community who is now in the situation

you have selected. Share with the class the results of the interview.

WRITING ACTIVITIES

5.9. Write an essay about the woman's role in marriage and
her position in society.

—

Part 6. RENDERING ACTIVITIES

\ ) ‘ S

N> Render the Russian texts in English with the help of
the props following them. Look up the Topical Vocabulary: “Marriage and
Family Relations” for the adequate vocabulary.
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6.1. Read the text, define its subject and controlling idea.

Tekct 1. NOCJIE CBAAbbbI

JI.M. NBaHoBa,
KaHAUAAT NeJarorn4yeckux HayK

OTpBIBOK U3 MUCbMa unuTaTeNs: "3HaeTe, uTo ObIBaeT B 0OBU? U eHux, u
HeBecTa oOdYeHb Xopomu. Ho mocie cBaapObl Cynpyrd OOHApYy>KMBAIOT B
XapakTepe ApyT Apyra TaKue HEeJIOCTATKH, O KOTOPBIX PaHbILIe U MPEICTABICHUS
He umenu. [louemy Tak nmpoucxoaut? MoxHO Jiu 3TOro uzdoexarp?"

Bo3eMy 3a "Touky oTcyeTa" OJIarOmoJIydyHBIH Cclydail, TJi€ T€poH BCEM
XOpOUIN U BCE BOKPYT HUX JATUTCA: U POJUTEIN UMHU JAOBOJIbHBI, U JIETU Y HUX
poaunuck 300poBbie. Ho nake B 3TOM cilydae KaxKIbIi U3 MOJIOABIX UCIIBITAHUS
MPOXOOUT cepbE3Hble. Ecnum cka3aTh KOPOTKO — HCHOBITAHUE HA JIOMKY
crepeotunia. bbul oguH 00pa3 >KW3HM, TPUBBIYKUA, OKPYKEHHE, CHCTEMa
noBeseHus, ctwib oduieHus. Ilocne cBagpObI pe3kast cMeHa - Bee apyroe. Hano
MPUBBIKATH YIIEMJISITh ce0s, 3a00TUTHCSI O JAPYrOM, B TO BpeMsl KaK KaxKIIbIi,
yale BCero, OyJay4u €IUHCTBEHHBIM PEOEHKOM B CEMbE, MPUBBIK K TOMY, YTO
LEHTpP BCEX 3a00T OH CaM.

BTtopoii MOMEHT, U 51 ero cuuTaro Hauboyee CepbEIHBIM ISl MOJIOABIX Tap,
KOI/Ia HACTyMaeT TaK Ha3blBaeMoe mpo3peHue. Kak TUMWYHBI 171 JaHHOM
cutyauun ¢pasel: " ero packycwia", "remepp-To s monsut ee", "MeHs
oOManynu". OOpaTuTe BHUMaHUE: HUKTO He npu3Haercs " oOmanyma". Mexmy
TeM oOMaH, HeBOJbHBIN 00MaH, coBepimian 06a. O6a B nepuon ">kKeHnxoBcTBa"
nocrapanuch HamoOosee 3(h(PEKTHO NPENOJHECTH BCE CBOM JIOCTOMHCTBA H
3aTyIIeBaTh HEJOCTATKH.

Uto morom? Ilotom y Bcex mo-pazHomy. [lotomy uTo mo gopore co3manus
OylaronpusiTHOM aTMoc(epbl B CeMbe, MMOHUMAHUSL APYT Jpyra MOUIYT TOJIBKO
T€, KTO BOOPYXEH 3HAaHWEM M TepHeHueM. Jlpyrue nouayT MO JUHUU
HAaUMEHBIIErO0 COMPOTUBJIEHUS M YBEIWYaT apMHUI0 pa3BElICHHBIX, T[JEe, IO
JAHHBIM COIIMOJIOTOB, 82% MYy>XYMH HA30BYyT OCHOBHOW NPUYMHON pa3Boaa
HEMMOHMMAaHUE, a )KCHITUHBI - TPYOOCTb.

Bot nmoyemy Tak Ba)XHO 3HATh 3THKY W ME€IArOrMKy OTHOLICHHN. YenoBek,
BOOPY>KEHHBIN MO3HAHUSMHU B 3JIEMEHTAPHOU MCUXOJIOTUU JTI0OBU, OYJET 3HATh,
YTO HE CIeAyeT JaBaTh OOCIIAHMM Ha BEYHYIO JIFOOOBb. Y KaXJIOTO CBOMU
NOTEHIMaN JIFOOBH: OJIHOTO 3a €ro €IWHCTBEHHYIO M BEPHYIO NPHUBS3AaHHOCTH
HA30BYT OJIHOIIO00M, a IPYroi OKakeTcsi CIOCOOEH JI0OUTH HE pas.

UYenoBek, X0Ts ObI HEMHOTO 3HAKOMBIN C MEIarorukoi, He OyaeT TPaTUTh
CBOIO JKM3Hb Ha TO, YTOOBI TepeieblBaTh CyIpyra, epekpanBaTh €ro Ha CBOM

205



MaHep, OECKOHEYHO KPUTUKOBATh, HErOJI0OBaTh, MOYYaTh... . BblaepxKa U BOJIS
HY)KHBl BCEM, KOTrJa CITycKaemMcsi C HeOeC pPOMaHTHYECKOr0 HacTpos Ha
OOBIYHYIO 3€MJII0 MOBCEIHEBHOTO ObITa. TyT, KCTaTH, MOHAMO0STCS U IpyTUe
KauecTBa: OBIT HAJO, 51 ObI CKa3alia, 3CTETUUECKH OpraHu30BaTh. JKeHIuHe AJis
ATOTO HEOOXOJIUM pa3BUTHIM Xopomuil Bkyc. OH MOMOXET M OQPOPMHUTH
UHTEpPbEp KWINIA, U MPUTOTOBUTH BKYCHBIM 00en. MykuuHe moTpedyercs u
YMEHUE MOABECUTH MOJOYKY, CMACTEPUTDH CTEIJIAXK, U TOTOBHOCTh CKPBITh CBOIO
pa3IpaXUTEIIbHOCTh IIOCIIE HANPSIKEHHOTO TPYAOBOrO JHS M OLICHHUTH
KPacHBYIO MPHUYECKY KEHbI, €€ HOBBIN XanaT, AX, KaKk Ba)KHbI 3TH "HEBAXKHbBIC
Meo4un" B )KM3HU MOJIOZBIX J1a B OOIIEM M HEMOJIOJIBIX CYIIPYTOB.

K coxxanenuto, MHOTHE JOJTHI MEPUOJ YXKUBAHUS PpacCMaTPUBAIOT Kak
00pbOy 3a cuacThe, a 3arc CUUTarT (GUHUIIHON JICHTOUKOM. PacpocTpanenHoe
3a0myXKJeHHe W OJKEeHIMMH, U MYyxXuuH! Hauumnaercs  craHOBIICHHE,
dbopMupoBaHUE OOIIMX HHTEPECOB, CEMbU. ECTECTBEHHO, OHM OCTAHYTCS Y
Ka)XJI0I'0 CBOM, HO HEOOXOJAMMO M MOsABJICHHE oO0mmx. Beapr »T0 OCHOBa
CEMEHHOI0 COI03a.

Jlroqu, Kak MpaBWIIO, HAYMHAIOT CEMEWHYIO KU3Hb MosoAbiMu. Ho uaer
BpeMs, U OHU JOJDKHBI HE YITYCTUTh €T0 - XOPOIIO y3HATh APYT APyra, U3YYHUTh
JIOCKOHAJIBHO M JOOpOKeNaTeabHO. Y KaXKIIOTO YeJIOBEKa €CTh CBOU "ypOBEHB
NPUTA3aHUN", €CTh CcaMoJIIoOMe, €CTh NOTPEOHOCTh OBITh OIICHEHHBIM IO
JIOCTOMHCTBY. He MOHSIB TOTO, KTO pSJIOM, MOKHO JIETKO €ro mnorepsaTth. Kro,
€ciM He MYyX (PK€Ha) TEpBBIM COBETYMK B COMHEHMSIX, B PACTEPSIHHOCTU, B
TpeBore? Pa3nenéHHble COMHEHMS, MOOLIPSIEMbIC YCUIUA, IPYKECKUUA YKOP,
mo0sias yapiOKa, IIyTka - Ja Majo JIM UX, MPUEeMOB CEMEWHON MeJaroruku,
KOTOPBIE TIOMOTAIOT TOHUMAHHUIO.

KoneuHo, m00MMOro 4eoBeka XO4YeTcsl JIIOOBIMH CPEICTBAMHU yIIEePiKaTh
noJiyie ceosi, MPUBSI3aTh, €CJIM MOXHO, MPUKOBaTh. CTPAIIHO MOTEPATh. A CTpax
- IJTOXOU TIOMOIIHUK B JII0OBH. CTpax M pOKIAeT BCAKOTO PO HEBEPHBIC IIATH
B 60pnOe 3a obumoro. JloM, 1Bepu KOTOPOTO OXPAHSAET CTapyIIKa-PEBHOCTH, -
HeHaaékHbI. Korna, onpaBapiBas peBHOCTh, TOBOPST O HEM Kak O CBUJICTEIIHCTBE
J100BU, HEMTPEMEHHO BCTIOMUHAIOT O BEPHOCTH B JTIOOBHU.

WTak, yuutech )KUTh CHACTIUBO!

* * *

6.2. Render the Russian text in English making use of the suggested
outline and props.
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1. Introduction

What does the text under consideration deal with? Do you think marriage is
different from love? What is the basis of a happy marriage? What contributes to
marital success?

2. An emotional return to reality

Props: to marry for love, to be suited to each other, to guarantee marital
success, to idealize, to ignore one's faults and magnify one's virtues, to take smth
for granted, to get disappointed in smb, to find faults with smb, unsympathetic
traits.

Is it natural for young people to "deceive™ each other before marriage? Do
you think it is possible to avoid the so-called emotional return to reality? Would
you advise young people to keep their eyes open before marriage? How should
the mates behave to be up to each other's expectations?

3. A happy marriage is a hard job

1) Supply this point with vocabulary props
2) Make use of the following sentence patterns:

It takes a lot of ... (N) to ... (Vto)
It is no easy matter to ... (V)
... (N) alone is not enough for ... (Adj + N) or (Vto).

Are many young people ignorant of what marriage involves? They believe
marriage is a "bed of roses"”, don't they? Do you think mates face a lot of marital
problems and hardships during the first years of their marriage? The adjustment
of personalities is considered to be the hardest period in married life. Do you
agree to it?

4. The ethics and psychology of family relations

Is the knowledge of this subject important in preparing young people for
matrimony? It teaches how to treat each other and handle the domestic and
family problems, doesn't it?

Props: It doesn't do to ..., to reform one's character, to nag and sulk, to
bring smb. up to the mark, to enforce one's rights over smb., to make scenes, to
settle down to domestic life, to get along well with each other, not to take one's
irritation out on smb., to appreciate, to please, to control one's temper, to share
one's interests, to gain an insight into, to contribute to personality development.

Some people say that jealousy and love are indispensable. Do you think it
is true? Why/Why not?
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5. Conclusions

Can we say that romantic attraction before marriage will guarantee its
success? What matters more than romantic attraction in the long run? Marriage
IS what two young people make it, isn't it? Speaking on the point make use of
the suggested patterns:

(N) ... is of great (little) importance for ...
It works ... (Vto)

6.3. Discuss the roles of husband and wife within a marriage.

SMILE AND RELAX

She: | remember the time when you were crazy to marry me.
He: So do I, but | didn't realize it at the time.

* * *

- My husband and I never quarrel. When he sees I'm right, he always gives in.
- What about when he's right?
- But he never is.

* * *

- No dinner ready! I'm going to a restaurant.

- Couldn't you wait a few minutes?

- Will it be ready then?

- No, it won't. But I'll be ready myself to go with you.

* * *

Someone once said that there are 6 people in marriage: the spouses and 2
sets of parents. In-laws, of course, can quickly become out-laws, but they are a
fact of married life whether you embrace them, ignore them, love them, or hate
them. How does it happen that a conflict with in-laws may be a cause of young
mates' divorce?
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TekcT 2. BPAK B CEMbBE

Kak CKJIaAbIBAIOTCs B3aMMOOTHOIIICHUA MOJOJBIX CYIIPpYIroB C
pOI[CTBeHHI/IKaMH? CMOFYT JIX MOJIOABIC CO3AaTh KPCIIKYIO, APYKHYIO CEMbBIO I10/0
KpBIIHGﬁ OTUCTO I[OMa? CrouT 11 HAaYUHATh COBMCCTHYIO JKHU3Hb C pO,ZlI/ITCJIHMI/I?

C TtakumMu Bompocamu oOpamiarotcsi kK HaMm B Hmkeropoackyro
koHcysnbTanuio "CeMbs u Opak" Moisoable cynpyrd. B koHcynbrammio K
IICUXOJIOTY MPUXOAAT JIIOJW, HCHBITHIBAIOIINE TPYJHOCTH B CEMEIHOM
OOIIIEHNH, B OTHOIIICHUSX C CYNPyraMu, I€TbMHU, POACTBEHHUKAMH.

C keMm wu3 poautTened (Myxka WM SKEHbI) Jydllle HATAKUBAIOTCS
oTHouIeHUs1? JIGHHHrpaJCKue y4YeHble BBIICHWJIM: C TELIEl ccopsATca B 3 paza
pexe, 4eM cO CBEKpOBbIO. M mo-pa3zHOMY pearupyroT poAUTeNId Ha >KEHUTHOY
CBhIHA U 3aMY’KECTBO JOYEPH.

Bcnomunaercs, B KOHCYJbTallMi0 oOpaTWiach MOJIOAasi Iapa, CTax HX
CEMEWHOM KU3HU HE MPEBbIIAT U 4-X MECALIEB. A CyNpYru YK€ CTOSUIH Mepe.
BBIOOPOM: pa3BOJI WK coXpaHeHue ceMbu? UTo ke y HUX CIyUUIIOCh?

Hrops u Kars BMecTe y4uiauch B MHCTUTYTE, 3HAIM JIPYr Apyra Bce 5 JieT
yueObl, Mocje BBITYCKHOrO Beuepa Mropb chenan mpeyioKeHue AEBYIIKE, OHa
npussia ero. Ceagp0a coCTOSIACh, MOJIOJBIE MOCETWIUCh B JIOME CBEKPOBH -
YKEHILMHBI OYEHb CAMOCTOSITENIbHOW, BIACTHOM, BBIPACTUBLIEH ChlHA 0€3 MyKa.
Camoe nmoporoe B €€ KU3HU - CblH, U BOT IOSBWJICS YEJIOBEK, NOCATHYBIIHIA
YBECTH, OTHATH CaMO€ oporoe B €€ »u3HU. ChbIHy OHA ITOCTOSHHO HAallOMHMHAJIA!
"Kpome MeHs1, Tl HUKOMY He HyXeH. Hukto, kpome MeHs1, 0 Tebe Tak 3a00TUThCS
1 moouTh He Oynet". [IprurHOl ynpeKoB B ajipec HEBECTKH ObLIO yOSKIEHHUE, UTO
Karg Bcé nenaet "He Tak, Kak Mbl IPUBBIKIIU..., BCE HEMPABUIILHO'.

[ToaTOMy MOJIO/I0¥ JKEHIIUHE, JaK€ HE3aBUCUMO OT €€ JTUYHBIX KA4eCTB U
JIOCTOMHCTB, OY€Hb TPYIHO OBIBA€T MOOEIUTH MPEAyOCKICHHE CBEKPOBH. A
MPEAB3ATOCTh OYCHb OMacHa B CEMEMHBIX JenaX. MOXHO JId 3TO MPEOJI0NIETh?
Koneuno. Ho nmnst aToro mpesxie Bcero HeoOX0oAMMbl TEPITIUMOCTh IPYT K IPYTY,
TaKTHYHOCTh, CTPEMJICHUE MPENOTBpaIiaTh ceMelnbie KOHGIUKTH. KoHduukT
HEMHUHYEMO BO3HUKAET, KOTJa 00€ CTOPOHBI - U CBEKPOBb, U HEBECTKA -
MPETCHAYIOT Ha UCKITIOUNUTEIHLHOE TIOJIOKEHHUE: KaK/ast TIBITACTCS I0Ka3aTh, YTO
OHa camasi TJIaBHas JUTSI ChIHA WJTH MYXKa.

[Inmoxue CBEKpOBU MOJIyHAIOTCS U3 TEX MATEPEMN, KOTOPBIE PACTAT CHIHOBEU
“mis ce0s”’. Takas MaTh cTapaeTcs JIOObIM ITyTeM JOOUTHCS BIUSHUS Ha ChIHA,
JTa’Ke HAMEPEHHO Cccopsi MOJOJbIX. Eif TpyIHO MPUBBIKHYThH, YTO €€ JTHOOUMBII
"ManbI" y’ke BBIPOC M BIPaBe caM pellaTh cBowo cynbOy. Eif xouercs Bcerna
OBITh C HUM PSIIOM, YUUTb €T0, IOMPABIIATb.

("JIenunckast cmeHa'")
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/ : 6.4. Write an outline with vocabulary props for each point.

.

6.5. Make sure to know the English counterparts for these
Russian words and phrases:

HauynHaTe COBMECTHYIO >KW3Hb, OOpAaTUTHCA K IICHUXOJIOTY, COXPAaHEHHE
CEMbH, C/eNIaTh MPEAJIOKEHUE, BIACTHBIN, YIIPEK, MpeayOexkaeHIe, YMEHUE
MPEIOTBPATUTh CEMEHHBIN KOH(IJIMKT, HEBECTKA, MMOCCOPUTH KOTO-THO0 C
KEM-JIN00, CMUPUTHLCS C MBICIIBIO.

6.6. Render the text in English.

6.7. Discuss the problems raised in it in class.

Do you know couples who have married in the face of strong
family opposition or who were disowned, so to speak? Are these
marriages successful?

6.8. Read the Russian text.

TekcTt 3

Bcerna nu Myxbs oTAaloT cebe OTYET B TOM, UYTO OOS3aHHOCTEH Y
COBPEMEHHOW KEHIIMHBI CTAIO0 O4YeHb MHOro? Tam, rae aoMamHUN TPy
JIO)KUTCSL TOJIBKO Ha TUICUM KEHIIUHBI, HE MOKET OBbITh MOJJIMHHONW TapMOHUU
oTHomeHu. Eciu xeHe BCE BpeMsl HAllOMUHATh MYXKY, YTO HY)KHA IOMOIIb,
€CJIM OH caM HE€ MpOSIBISAET WHUIIMATHUBBI, TOTJAa TOXKE TPYAHO COXPAHUTH
paBHOBecHe. Y Hee pacTeT OIIYIIeHHE OOUIbI, MOSBIAETCS COMHEHUE B CHIIC €TI0
mo6Bu. EMy e KaxkeTcsi, 9To ero Bce BpeMs "MUIIAT", K 4eMy-TO MPUHYXIAOT,
"maBat" Ha HEro. A BeJb JIUIIL HEMHOTHE JOTOBAPUBAIOTCA O pacHpeAciICHUN
JOMaITHUX 00sI3aHHOCTEH, O TOM, KaK CTPOUTh ceMblo. IloueMy-To MOJIOIbIM
JIOJISIM HEYA00HO, "HEJIOBKO" TOBOPUTH 00 3TUX MPO3aMYECKUX Belax. A skab!
DTO BeJb BCE PaBHO, UTO MyCKaThCAd B MyTh O€3 OMNpeaeseHHOro IuiaHa, 0e3
CHapSKEHUsI, KaK TOBOPUTCS - 0€3 pyJisl U BETPUIIL.

JlomanmmHui Tpya JOJKEH JEIUThCS Ha ABOMX. Kak JenuTh €ro - 310 B
KOKJIOM Cllydae pemaroT mo-cBoemy. M He TOiapko Tpya - Bce 3a00THI |
OTBETCTBEHHOCTH 32 YIOT M KOM(OPT CBOETO J0Ma, 32 TO, YTOOBI B HEM KHUIJIOChH
MPUSATHO U yIOOHO.
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6.9. Ask your classmates to render the text using the props and
guestions you have prepared.

6.10. There is an old saying "A woman's place is in her home". Do you
think it can be applied to a modern woman? What does it imply? What do
you make of a "pre-marriage contract" about sharing the house-chores?

SMILE AND RELAX

Husband:
| hate the sight of you working here.

Couldn't you do it in the bathroom?

{14

Wife:
| was sure you would like the soup,
Hubby, dear.

6.11. Read the Russian text. Define its subject and controlling idea.

TekcT 4. Bcerga nu onpasaaH pa3soA?

YacTto pa3Boa - E€IUHCTBEHHBIM BBIXOJI W3 COCTOSIHUS TOCTOSHHOM
MHOTOJICTHEH BpaXAbl MEXKIy CymnpyramMm, TeM Oosee, eclid OHa IaryOHO
OTPAXKACTCS Ha JIETSIX. Pa3BeCTHCh MOXXHO U JAXe HYKHO, €CIIM MCYEPIaHbl BCE
BO3MOKHOCTH CO3/1aTh HOPMaJIbHYIO ceMblo. OTHAaKO BCera Jid pa3Bo, OCOOEHHO
B MOJIOJIBIX CEMbsiX, ompaBiaH? JlOBOJBHO YAaCTO MOJIOABIC, HE IMPOXKHUB U
HECKOJILKMX MECSIIEB, YK€ pa3Bondrcs. Heyxenum oHM 3a 3TOT CTOJIb KOPOTKHIA
CPOK OKOHYATEJBHO YOSIWJIMCh B HEBO3MOXKHOCTH CeMeWHOro cuacthsi? Ckopee
BCEro, MPOCTO HUYETO HE CAEJAN JUIsSl €r0 COXPaHEHMs, a caMo 10 ceOe, B TOTOBOM
BUJIE, CUaCThe HE mpunuio. Jla camo mo cebe oHO U He MorJIo npuiTu. Ero Hamo
TEPHeMBO CO3/1aBaTb CaMUM - TPYIOM CBOeW JIHOOBH, HEXHOCTH, YMa,
CTPEMIIEHUEM U YMEHHUEM TOHSTH APYTroro U MPUCTOCOOUTHCS K HEMY.
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B 3asBieHuAX O pa3Boje B KayecTBE NPUYMHBI Pa3BOja Yalle BCEro
yKa3bIBaeTCsl OYEHb MOJHAas ceiyac GopmynupoBka - '"MCHUXOJIOTHMYECKas
HECOBMECTUMOCTH". [laBaiiTe MOCMOTPUM, YTO K€ MOJIOAbIC CYHPYTH MOJ 3TOU
"HecoBMecTUMOCThIO" moHuMaroT? OHa (C oTUassHHEM U ciie3amu): "S 3Hat0, OH
MEHsI pa3Ito0uil. A TOBOPUJI HA BCIO KHU3HB!"

“OH MeHs paHblIe Ha pykax Hocwi! A Teneps?! Yexal B KOMaHAMPOBKY -
TOJIBKO OAHO NUcbMO. W npo nro00Bb - HU cinoBa!” PasroBapuBaem ¢ HuM. OH,
OKa3bIBa€TCsl, HA CAMOM JIEJI€, U HE XOUET pa3BoauThcs. Ho Beap Tak &KUTh TOXKE
HEJb3s: XKEHa BCErja B 00M/I€; YTO HU CKaXKEIllb, YTO HU C/EJACIIb - BCE HE TaK,
BCEI'/1a CJI€3bl U IIOCTOSIHHBIE YIIPEKU.

[{utrpyeM MOJIONOM KEHIIMHE cioBa dYemickoro nucarens M. Ilnzaxa:
"JloOpaunHas m1000Bb 00s3aTENBHO JTODKHA TIEPEPACTH B JIFOOOBH CYMPYKECKYIO
- Kak OypHBIN TOPHBINA MOTOK NEPEXOAUT B IITyOOKOE, HO CIIOKOMHOE 03€epo ... He
NOHMMAsi 3TOrO, MOJIOJBIE CYIPYTM YacTO TPAKTYIOT XapakTep CBOMX
OTHOIIICHUH Kak "cMepTh Jto0BH" ...

Y6exaaem, 4To0 B Ce€Mb€ K BIIOOJEHHOCTH JOJKHBI HMPHUCOEAMHUTHCS
JoBepue, 3a00Ta, yBa)kK€HHE, HO caMa BIIOOJIEHHOCTb OOBIYHO CTaHOBUTCS
MeHee mbuIKOW. [loaTOMy He Hamo oOWKaThCs, OyThCs, YNpeKaTb. OTO HE
TOJIBKO O€CIIONIE3HO, HO ¥ BPEIHO VISl CYIPY>KECKUX OTHOIICHHH.

("Cempbs u mikoja")

* * *

6.12. Render the text in English, answering these questions:

Can divorce be justified? When? Does it sometimes bring welcome
relief from inter-parental quarrels and tensions? Hasty decisions must not
be taken in such a serious step as divorce, must they? Does marital success
depend mostly on the mates themselves? It is no easy matter to build up
harmonious family relations, is it? What reason do most young people give
when they are going to separate? Do they try to save their marriage? How
do you understand the term “psychological incompatibility"?
Incompatibility of temper may cause discord in the relations between
husband and wife, may it not? Why were the mates from the story going to
divorce? Were they really incompatible with each other? What fault did the
wife find with her husband? What do you think was wrong with the young
marrieds? Romantic attraction differs from matrimonial love, doesn't it?
What does the writer M. Plzak compare it to? What conclusions about
family success and marital failure can you draw? Is divorce always
justified?
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6.13. Prepare teaching materials for each problem touched
on in the story: questions, handouts for group-work, pair work,
individual work.

Act as teacher at this stage of the lesson.

Tekct 5. KAK OCTATbCSI CTAPOW [IEBOM

Ecnu Bac yIMBIISET 3aroj0BOK - POCUM IPOLIEHUS, HO 3TOT BOIPOC OYEHb
BakeH. Beib 0OBIYHO TAIOT COBETHI OOPATHOIO MOPSAAKA - KaK HAUTH Jpyra, Kak
yAEpkKaTh €ro WM KaK COXPAaHHUTh YK€ CYLIECTBYHOUIME OTHOIeHUs. OmHaKo
€CTb KaTeropus MOJIOABIX JKEHIIHMH, KOTOpbIE BEOyT ce0s Tak, Kak OyaTo
JNEHUCTBUTEIIBHO XOTAT OCTaThCA CTAPbIMU J€BaMH. [ HHX, a TakkKe s TeX,
KTO elle He OOHapyKWJ OMMOOK B CBOEM IMOBEACHUHU, IyOJIMKYEM HECKOJIBKO
UHTEPECHBIX HAOIIOACHH.

1. Bynbre TBEplO yBEpEHBI B TOM, UYTO BaM CYXJEHO BCIO KU3Hb OBITH
onHoW. IleccummusM, OBIaAeBIIMI BaMH, CIENAET CBOE JEIO0 U HEU3OEKHO
NPUBEAET K NOPAXKEHYECKUM HACTPOCHMSIM, KOTOPbIE, KaK M Balll YHBUIbIA BUJ,
OyJbTEe YBEPEHBI, OTIYTHYT JIIOOOTO MYXYHHY.

2. Pacnopsaurech CBOEW JIMYHOM JKU3HBIO M CBOOOJHBIM BPEMEHEM B
TOYHOCTM TakK, Kak OJTO MHUIIYT B pPOMaHaXx O CTapblX: IOCHUIEIKU C
IPUATEIBHULIAMHY, TMPOTYJIKU C IUIEMAHHULEH, Y)XHH IIepel TEJIEdKPAHOM,
reHepaibHas yOOpKa B BBIXOJHOM U T.JI.

3. N30 Bcex cuil CTpEeMHUTECh OBITh "XpaHUTENEM TallH" BCEX CBOHUX
3HAKOMBIX, KaXKJIOMy IIOMOTailiTe, COBETyWTe W "oxpaHsaiTe" Opaku CBOUX
IPUATENBHMULI.

4. 3aBenute ceOe  mpusATENbHUIlYy (MO  BO3MOXHOCTH  Ooiiee
MIPUBJICKATEILHYI0, YEM BBI), BO BCEM € TOBEPHTECh, U MPOBOJNUTE C HEH BCE
CBOOO/IHOE BpEMSI.

5. Boungure B poJib aMa30HKHM, KOTOpas TOp/ia ¥ CYACTIIMBA, YTO OJMHOKA, U
He 3a0y/IbTE MOJYEPKUBATH ITO MPHU KAXKIOM YA00OHOM CiIydae.

6. M30eraiiTe KOCMETHYECKUX CAJOHOB M IMAPUKMAaXEPCKHUX, MO3BOJIAUTE
ceOe BCEBO3MOXKHBIE CIIaIOCTH U HM B KOEM ClIydae He MOKynaiTe OOHOB, BENb
Ha Bac y>K€ BCE PaBHO HUKTO HE OOpaTUT BHUMAHUSI.

7. B oOmectBe BenuTe ceOs, Kak HE3aBUCHMMAas HWHTEIUICKTyajKa, a ¢
MYy>KYMHamMHu OyJIbT€ KaK MOXHO 0oJjiee BBICOKOMEPHOM, M JIIOOYIO MOMBITKY
¢GMpTa ¢ HEroJOBaHUEM OTBEpraiiTe Kak HeuTO aMOPaJIbHOE U HEMPUCTOMHOE.
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8. JKuBute B CHACTIMBON YBEPEHHOCTH, UYTO CYHIECTBYET '"WIACATIbHBIN
My>KUMHA", KOTOpPBIN *JET TOJbKO Bac. Hu 3a 4To He oTcTymalTe OT CBOHX
UJeaJioB B OTHOIICHWM XapakTepa, BHEIIHETOo BUJa U (HUHAHCOBBIX
BO3MOYKHOCTEHN 0XKUJaeMoro "mpuHma'.

9. Kareropuuecku oTBepraite j000€ NpUITIAIEHUE B KOMIAHUIO, TIe
OyayT MY>KYUHBI, IOTOMY YTO HHYErO0 MHTEPECHOTO OT 3TOW BCTPEYU BBl HE
XKIETE U MOATOMY JIydlle MPOBEAETE CBOOOHBIN BeUep B KPYry NPHUITEIbHUL] U
POJICTBEHHUKOB.

10. M36eraiiTe My>XYMH M HUKOT/Ia HE COMHEBAWTECh B MPaBUIBHOCTHU
CBOMX OKM3HEHHBIX mNpuHIMNOB. HaobGopor - mycTe UedAbId  MHP
pUCIOCA0INBAETCA K BaM.

6.14. Render the text in English.

6.15. Discuss the following:
1) Man and woman. The natural complement of each other.
2) Women’s behaviour that men find most alluring and fascinating.

3) What sets men and women in different camps sometimes and prevents
them from becoming the full and complete persons they can be.

WRITING ACTIVITIES

6.16. Find an article dealing with problems of love and
marriage and render it in English. Do it in writing.

—

6.17. Write essays on the following topics:

1) An argumentative essay “Trial Marriages: Pros and Cons.”
2) A mixed kind of essay “My Idea of a Happy Family.”

VIEWING ACTIVITIES
Q 6.18. Watch the film “The Importance of Being Earnest” and

discuss it.

LONG TERM TASKS
6.19. Make a report related to the topic on the basis of your set book.
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UNIT 5. YOUTH PROBLEMS

Part 1. AUDIO-ORAL INDUCTION

These days much attention is paid to youth
problems. Listen to a panel talk that was held at a meeting
of our pedagogical club. Several specialists were invited
to talk to the teacher-trainees on some problems facing
l young people now.

Who may be the people taking part in the talk? They
may be a chairman, a psychologist, a psychiatrist, a schoolteacher, a physician
and some teacher-trainees. Distribute the roles according to your personal
interests, your likes and dislikes.

1.1. Listen to the recording of the panel talk. Point out the key
problems of the talk.

Panel Talk

- Today our panel looks at such burning problems as drug and alcohol
addiction, AIDS and others. Let me introduce to you Mr. Smirnov, a
psychologist, Mrs. Newton, a physician, Mrs. Blake, a psychiatrist and Miss
Krasina, a teacher. You are welcome with your questions.

- Do you really consider these problems so vital? It seems to me that the
ecological threat, ozone depletion and greenhouse effect are much more
important. It beats me why we talk so much about drug-users and alcoholics.
Just let them drink themselves to death - they deserve no better. It's their own
business, after all!

- No doubt it is. But do remember that an addict sinks rapidly into
degradation and is inevitably lost to society. His family suffers. It's a tragedy.
The more so if the addict is a teenager.

- Can't agree more. Drug and alcohol abuse is tragically destructive. They
ruin youngsters' health, produce insensibility, apathy, frustration and goodness
knows what else! All human values lose their significance. It may lead to crime
and suicide.

- Yes, that’s right. There has been a frightening increase in the number of
suicidal teens in recent decades. Obviously, the pressures facing teenagers are
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too much for many of them to bear. Broken families, the availability of drugs
and alcohol, and the pressures to grow up too fast are creating circumstances so
difficult to face that young people instead choose to end their lives. The situation
will only grow worse if there are no substantial changes made in our society.

- It tends to be more of a social vice than a purely medical or individual
problem.

- | fully share my colleague's opinion. It breaks my heart to see normal
young people turn into desperate good-for-nothing creatures. They are often
doomed to die from an overdose or be killed in drug wars.

- | wonder where they get the money to buy the stuff.

- That's quite to the point! They may steal or rob - which is also a social
crime. They often indulge in various other intoxicants: pain Killers, other
chemicals. All these abominable mixtures are chewed, inhaled or smoked to
produce a state of euphoria. It is nothing but hair-raising lunacy.

- Why is the rate of drug addiction increasing?

- The causes are many and various. First come the distortion of the eternal
conceptions of right and wrong, low cultural standards, social injustice. The
influence of such an environment is anything but beneficial.

- Do you mean to say that the future has nothing good in store for us? It
turns out we have to face rather a gloomy prospect: a world of barbarians and
morons if things progress (or people regress) this way.

- I'm sorry, | didn't really intend my words to sound so pessimistic. It was
rather a warning or a call to be cautious. It is your duty to prevent these ghastly
things from spreading, to enlighten your pupils and their parents.

- That brings me to what | was going to say. Parents fail in their duty -
that's where the shoe pinches. It is their overindulgence and severity, strict
supervision and total negligence that throw the young in the abyss. Many
teenagers develop various complexes, have psychiatric problems and take to
drugs or alcohol.

- | might as well add one more side to the problem. Drug-users belong to
the so-called high risk-group for catching AIDS. They help spread AIDS
through dirty syringes.

- May | ask you a question? What does the abbreviation mean?

- Acquired Immunodeficiency Syndrome. It is caused by a virus that
weakens people so much that they become sick. The name of the virus is HIV —
Human Immunodeficiency Virus.

- And why is AIDS called the plague of the twentieth century?
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- You see, it is a global epidemic. It spreads disastrously. No cure has been
found as yet. Moreover, some people have developed the so-called AIDS-
phobia.

- How do people contract AIDS?

- According to scientific data it spreads through sexual contact, using dirty
needles to take drugs, receiving blood from a person who has HIV, from an
infected mother to her child through the exchange of body fluids. In a few
situations, healthcare workers, such as doctors and nurses, have got the virus
from the blood of patients with HIV.

- And what about casual contacts? Are they dangerous?

- No, they are not. AIDS is not believed to spread through touch ways:
handshakes, mosquitoes, cats, sweat or saliva.

- What should be and is being done to prevent the infection from
spreading?

- An association for combating AIDS has been founded in this country. Its
main goals are: to organize education, prophylactics, prevention and treatment;
to provide disposable equipment; to test people for AIDS.

- But in any case each person should be cautious. It's necessary to avoid
casual love-affairs. Hygiene and marital fidelity may save one from getting
infected. Quite simply, defence against AIDS depends on all of us taking
responsibility for our actions.

- Exactly so. Responsibility comes first. Parents, teachers, young people
themselves should cultivate a sense of responsibility for their actions, their
health, their life. For the most part your health is up to you.

- Sorry, will you specify yourself?

- Well, cigarettes, alcohol, drugs, fat, inactivity - each of these subjects
represents a form of suicide. You can live longer and feel better by employing
certain restraints in your life style. Moderation and ultimately elimination is the
crucial concept here. Reasonable diets, activity, pleasurable exercises, outings,
sports can help you cope with the problems and have more energy for your
work, family and friends.

Thank you for your participation in our talk. Our next meeting will be devoted
to a healthy way of life.
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1.2. Listen to the discussion a second time. Arrange the information

on these lines: problems - causes - solutions.

1.3. Discuss the views of the participants of the talk.

1.4. Do the following AIDS Quiz; choose one of the
%.I- answers: yes — no — may be.
l/

Can you get HIV by:

1) Being in the same room as the AIDS patient?
2) Breathing after the patient coughs?

3) Holding a patient’s hand?

4) Giving a patient some pills?

5) Touching a patient’s blood?

6) Touching the sheets on his/her bed?

7) Touching his/her tears?

8) Taking his temperature?

9) Giving him an injection?

10) Breathing into his mouth in an emergency?
11) Listening to his heart?

12) Having sex?

13) Helping a bleeding person after an accident?
14) Using someone’s spoon?

15) Kissing someone?

16) Pricking your finger with an infected needle?
17) Injecting drugs with a friend?

18) Sitting in a hot tub with someone?

19) Shaking someone’s hand?

20) Getting bitten by a fly?

21) Being injected at hospital?

22) Getting a mosquito bite?

23) Going to the dentist?

1.5. Compare the results of the quiz with those of your classmates. If

you do not know the answers to some of the questions, find the
telephone number of an AIDS hotline in your area, call the hotline and
ask your questions. Write the answers and share them with the class
next time.
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1.6. How much do people know about AIDS and HIV? Find three
people outside your class to complete the quiz. How many questions did
they get right? Share the results of the survey with the class.

1.7. Sometimes words can have positive and negative meanings.
Words have positive meanings when they make you think of or feel
something good or positive. Words have negative meanings when they
make you think of or feel something bad or negative.

1. Work in pairs. Look at the words in the list below. Divide the words
into two groups. One will go under the heading “Positive”. The other one will go
under the heading “Negative”. You must have a reason for putting the words in
each group, and you must use all the words in the list.

“AIDS, cure, infected, protective, blood, virus, isolate, risk, breathe, bodily
fluids, respect, needle, prick, touch, contact, HIV, ward, disease.”

Meet with another pair and compare answers. Discuss your reasons for
your choices.

2. Work with your partner again. Choose eight of the words from the list
and put them in two new groups: words that make you think of a patient and
those that make you think of a healthcare worker. Meet with another pair and
discuss the answers.

1.8. Discuss these questions in a small group:

1) Can you tell by looking at someone if the person has AIDS or HIV?
Why or why not?

2) Would you take a job or volunteer to work with people who have AIDS?
Why or why not?

3) Many people do not feel sorry for AIDS patients. What do you think is
the reason for this?

4) People who have HIV may get information both from hospitals and from
telephone hotlines. What is the difference between the services that each
provides? In what situations would it be better to go to a hospital? In
what situations would it be better to call an information hotline?

5) Should parents teach their children about AIDS? Why or why not? If
parents should teach about AIDS, when should they start talking with
their children? What kinds of materials could parents use to help with
their discussions?

6) Should there be AIDS education in schools? Why or why not? If there
should be such education, which age groups should receive the
information? Where else could you have AIDS education programmes?
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7) Should AIDS educators be allowed to communicate their message in
public places like TV, billboards (large outdoor advertisements),
magazines and the Internet? Why or why not? How else could AIDS
educators spread their message?

8) What topics should be discussed in AIDS education programmes? What
topics should not be discussed? Explain your choices.

9) Do you know about AIDS education programmes in this country or in
another country? What do they teach? Who pays for the programmes?

1.9. Today many countries have AIDS education programmes to tell

people about how it is spread and how to protect themselves. Work in a
small group to plan an AIDS education programme. Then present your
plan to the class. Use the following worksheet:

Worksheet

1. Who would the programme be for (adults, young adults, secondary
school age, primary school age, etc.)?

2. What kind of programme would it be (describe the programme).
3. Why would this kind of programme be helpful?

4. What topics would be covered?

5. Where would the money for the programme come from?

6. What problems could there be with this programme? How would you
solve these problems?

Present the programme in class. Each member of the group reports on one

question. The listeners should think of one question to ask about the programme.

1.10. State what your aim would be in using the information
you have got with senior pupils. Make up a short talk on this
problem. Choose one of the suitable openings to begin your
utterances:

It is advisable You can't do without
necessary The sooner ... the better
important It doesn't work to ...
obligatory Itisno good + Vi
probable It is wishful thinking
most likely

not the thing to do
Make use of the topical vocabulary "Youth Problems", "AIDS" (see

Topical Vocabulary).
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1.11. Act out mini role plays

) 1) You've caught your younger brother red-handed: he was sniffing

Y¥)J something awful - some chemical stuff. Warn him of the
consequences. Try to sound polite, friendly but strict.

2) Work in groups of 3. The parents of a drug-user are consulting a doctor.
They are beside themselves with grief and gloomy apprehensions. The
doctor sounds calm, tries to help them with professional advice.

3) You are talking to the parents of a 16 year-old girl whom you've seen
smoking and who is a glue-sniffer.

1.12. Express your opinion, contradict, suggest solutions or give
advice to somebody who tells you that:

1) It is better to legalise drugs for addicts and just let them kill themselves.
2) AIDS infected people should be ostracised.
3) Drug addiction and alcohol abuse can be cured.

4) Alcohol and drug abuse is a purely medical problem and should be
solved by doctors.

5) Genetic factors account for a tendency to alcoholism.
6) Environment plays a great role in alcoholism.

7) Indulging in drugs and alcoholic drinks is just some kind of fashion for
the young. They will get over it in due time. The devil is not so black as
he is painted.

1.13. lllustrate the following proverbs speaking on the problems
discussed in 1.1 —1.12.

1) Better late than never.

2) It never rains, it pours.

3) When there is a will there is a way.

4) The idle brain is the devil's workshop.

1.14. Suggest your own discussion points related to the
topic. Have examples ready if responses are not forthcoming
(See: Classroom English, Topical Vocabulary)
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SMILE AND RELAX

A chemistry professor wished to demonstrate the harmful effects of
alcohol to her class. On the lab table, she set two beakers — one
containing water and the other filled with grain alcohol. Then she
dropped an earthworm into each. The worm in the alcohol beaker
wriggled violently in a vain attempt to escape and quickly died. The other worm,
in the water beaker, moved slowly and gracefully, seeming to enjoy its new
environment. The professor smiled with satisfaction and looked at the roomful
of students. Then she asked, “What lesson can be learned from this
demonstration?” One student quickly answered, ”If you drink alcohol, you’ll
never have worms.”

1.15. Choose the sentence below that reflects the main idea of the
anecdote.

1) Teaching chemistry is extremely difficult.
2) The teacher should not have sacrificed the worm for her lesson.
3) More schools should be teaching their students about the harmful effects

of alcohol.
4) Sometimes what a student learns in class is not what the teacher had in
mind.
Part 2. INTENSIVE READING
N What brings about young people's anti-social conduct? To

=~ ///\\ answer the question analyse an extract from J.B. Priestley's
novel "Angel Pavement".

J.B. Priestley was a famous English writer, journalist, critic
and playwright, a talented actor and producer. His novel "Angel
Pavement" was written in the 30-ies, during the notorious depression period.
The novel tackles many problems, such as the problem of social protest, youth
problems and the eternal one of the generation gap.
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Mr. Smeeth Is Worried

(Sergeant Gaily is talking to Mr. Smeeth about
his son George. Edna is Mr. Smeeth's daughter)

"How are you getting on, these days? Here, what's the name of that boy of
yours?"

"You mean George?" "That's right. George Smeeth, Chaucer Road - eh? |
saw the name a day or two ago, and thought it must be that boy of yours. We're
having him up the North London next week, Tuesday, | think".

"At the North London!" Mr. Smeeth stopped, and gaped at him. "Do you
mean the police court?"

"That's right. Case comes on Tuesday, | think. What, didn't you know?"

"No, of course, | didn't know", cried Mr. Smeeth in horrified amazement.
"Do you mean - my boy George?"

"Here, steady, steady, Mr. Smeeth! We're not charging him. He's only up as
a witness".

Mr. Smeeth breathed again, but he was still puzzled and worried and the
sergeant, noticing this, began to explain.

"l don't know why he's not told you. It's one of these car stealing jobs.
We're always getting 'em now. What with cars running over people and then
skipping off, and cars in these smash-and-grab outfits 2, and cars being lost and
pinched - coo! - we get a proper packet of cars! | don't know what the Force did
in the old horse traffic days. 'Owever, this is one of the car stealing jobs and by a
bit o'luck and judgement, we traced this particular car to that garage where your
lad's been working lately. Chap o' the name of Barrett runs it, and between you
and me, we've had an eye on him. If he's not a wrong ‘un, | give it up. Whether
we'll get him this time or not, | don't know. | wasn't on the case myself. But that
fifteen quid'll take a bit of explaining. They'll be saying they get cars given 'em
soon".

"But where does George come in?" said Mr. Smeeth, who did not care what
happened in the car-stealing world, but cared a great deal about his son.

"Oh, that's nothing. He worked there, see, and was there when the car went
into the garage, and so on. We've nothing against him, of course. He'll only be
asked to say what he saw".

"Thank goodness for that! You gave me a fright, I can tell you, Sergeant. |
don't mean by that, mind you, that | thought for a minute my boy'd be mixed up
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in anything dishonest, | don't see as much of him as | ought these days, and he
just goes his own way, but I know the boy's as straight as you like."

"I'll bet he is", said Sergeant Gailey with a certain forced heartiness, which
he immediately dropped for a more serious, cautionary tone. "But, all the same,
Mr., Smeeth, he ought to have told you, you know. And another thing. You get
him away from that garage and that chap Barrett. He's in bad company there.
Doesn't matter if Barrett walks out of that court next Tuesday with the case
against him in bits 3; never mind about that; you get your boy out of it and away
from that chap. If we can't prove it this time, we'll prove it next time, and there
always is a next time with those cocky birds 4. | wouldn't let a boy of mine put
his nose in a dump like that."”

"Don't you worry about that, Sergeant”, cried Mr. Smeeth, his voice
trembling with excitement. "George doesn't stay there another day. | should
think not! And I'm very much obliged to you for telling me, Sergeant, very
much obliged".

"That's all right, Mr. Smeeth. Thought you ought to know. Which way you
going now'?"

"Straight home. That's my way now", replied Mr. Smeeth, and he went as
fast as he could go to Chaucer Road. He was still rather alarmed and astonished,
for police court affairs were remote from his experience and he had a horror of
them, but he was chiefly indignant at the thought that this business, which took
George to court and might take his employer to goal, should have been kept
from him. Did his wife know all about it, and had she deliberately hidden it out
of his sight? He could hear her saying to George, "Now don't you say a word to
your father about this. You know what he is". Yes, something like that. If she
really had done that, then they would have a quarrel. This was serious. My word,
what a life! You never knew what was happening.

He arrived home to find his wife still absent and Edna and her friend,
Minnie Watson, screaming with laughter in the dining-room. “Just a minute,
Edna, I want you", he said sternly. She followed him into the other room.

"Where's George?"

"l don't know, Dad. Working, | suppose, down at the garage. What's the
matter?"

"Did you know anything about this police court business?"
Edna stared at him, her chocolate-stained mouth open.

"What police court business? What are you talking about, Dad? Has it
something to do with George?"
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"Never mind about that. You don't know anything about it, eh?" It certainly
didn't look as if she did, but Mr. Smeeth told himself wearily that you could
never tell, not with children like these, such a strange secretive lot. "All right, it
doesn't matter. Where is this garage? You can tell me that, | suppose?"

She gave him precise directions, and ten minutes later he was there,
confronting a queer George in greasy overalls, who was doing something
incomprehensible to the inside of a car. He was probably astonished to see his
father, but he only raised his eye-brows and grinned. George had ceased for
some time to show any signs of surprise.

Telling himself that this was his son, who had been a child only yesterday,
Mr. Smeeth looked sternly at him, and summoning all the forces of parental
authority, he said curtly: "Just clean yourself up and get your hat and coat on,
George."

"What d'you mean, Dad? What's up? Anything wrong at home?"
"No, there isn't, but just do what | tell you".
"Well, | don't understand".

"Oh, come outside if you're going to argue about it", said Mr. Smeeth
impatiently, and led the way out into the street.

"It's the police court business. I've just heard all about it".
"Oh, | see”, said George slowly.

"I'm glad you do see. I'd like to have seen a bit earlier”, said his father
bitterly. "Why didn't you tell me? Have to have a police sergeant telling me
what's happening to my own son!"

"Well, you needn't go at me, Dad. I've done nothing, and they'll tell you |
haven't".

"I know all about it. And you're not going to do anything either. That's why |
came round. You're finishing here now, George. | was warned not to let you stop
on - though I didn't need any warning. I'm not going to have you mixed up with this
sort of business. So you can just tell them you're finishing now, this minute”.

"Oh, | can't do that, Dad. We're busy".
"I don't care how busy you are, George. You've got to stop "

"Oh, all right - if you feel like that about it. But look here, Dad, | must
finish that job I'm doing now".

"How long will that take you'?"

"Ten minutes. Quarter of an hour. Shouldn't be longer".
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"All right", said Mr. Smeeth grimly, "I'll wait". And he waited twenty
minutes; but at the end of that time George came out, washed and brushed and
without his overalls.

"l might have lost the week's money, walking out like that", he told his
father, "but they paid up - like good sports".

"Who are they?"

"There's another chap running this besides Barrett, a chap called McCrath -
proper motor mechanic he is".

"And is he a wrong 'un, too?"
"Not more than most. McCrath's all right".

"Tell me this, George”, said Mr. Smeeth, halting and looking very earnestly
at his son, "did your mother know anything about this police court business?"

"Course she didn't, Dad, | wasn't going to tell her".

"l see", said Mr. Smeeth, relieved to find there had been no general
conspiracy. "But why didn't you tell me, boy? | can't understand you keeping a
thing like this to yourself".

They were walking on again now. "Oh, | didn't want to bother you about
it", replied George coolly. "l knew there'd be a lot of gassing and fussing if I did.
And there was nothing to get excited about. | hadn't done anything. They weren't
running me in, were they?"

It was incredible. Mr. Smeeth gave it up. Here was this boy of his, who had
been playing with clockwork trains on the floor only the day before yesterday,
so to speak, and now he could talk in this strain, as cool as you please, as if he
were Sergeant Gailey or somebody! Mr. Smeeth waited a minute or two, then
said very quietly: "About that car, George - did you know it was stolen?"

George grinned; no wincing, shrinking, anything of that kind; just a plain
grin. "I didn't know, but | had a few ideas of my own about it. And about one or
two others, too".

"Do you mean to tell me that you'd a good idea of what was going on there
and you didn't do anything about it?" Mr. Smeeth was shocked and astonished.

"What could | do about it, Dad? If I'd been dragged into it, that would have
been different. But they didn't try. And you needn't worry - | wouldn't have had
it. Buying cars that have been pinched like that is a mug's game °, if you ask me.
Barrett's a fool, though he's not a bad sort, really, and he's treated me all right.
Doesn't know anything about cars though, not like McCrath does, | believe he
had to take over some of those cars. | saw one or two fellows who called to see
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him, and | didn't like the look of them at all - real toughs, they were. But mind
you, Dad, I don't know anything about those cars, don't forget that".

The boy talked about buying stolen cars as if it was simply a little
weakness on Barrett's part, a silly hobby. He didn't seem to be in the least
shocked or frightened. Mr. Smeeth could not make it out at all. It was just as if
he had brought up a boy who had suddenly turned into an Indian °. The boy was
all right, really; he had left the garage without making a fuss; but, nevertheless,
his point of' view appeared to be whole worlds away from anything his father
could understand. "I must say | don't like that, George", he said. "Seems to me
you don't understand the seriousness of this business. It's criminal, this is, work
for the police and you talk about it as if it was a tea-party or something. Talk
like that, and you don't know where you'll land yourself".

"That's all right, Dad", said George tolerantly. "Don't you worry. | can look
after myself".

"Well, you're going to do it outside that place now", Mr. Smeeth told him.
"Oh, | meant to leave there soon, anyhow", George remarked airily.

"I should think so! And the next job you find for yourself, | hope, will be in
a concern that the police aren't interested in. You'd better tell me something
about it, first. Easy to get yourself a bad name, y'know, boy, even if you don't do
anything wrong yourself".

George, who seemed to live in a world in which bad names didn't count, a
world his father didn't know, made no reply, but merely whistled softly as he
walked along. When they arrived home, tea was waiting for them, with Mrs.
Smeeth sitting behind the teapot. She was surprised to see George walk in with
his father. Mr. Smeeth gave her a look that said "Quarrel or no quarrel, you've
got to recognise that this is serious”, and cut short her inquiries by remarking.
"We'll have a talk about this afterwards, Mother".

As soon as the two children were out of the room, he told her what had
happened, and she gave him all her attention, realising at once that this affair
transcended any quarrel.

"You did right, Dad", she told him, when he had finished.

"l hope you realise”, he added, not without bitterness, “that this means the
boy may be out of job for some time, and that means both of them earning
nothing. It's all right, of course, but still - we'll have to be careful”.

"George'll soon get something. He always does™, she said confidently. "I
shouldn't wonder if he hasn't got a better job in his eye now. You were right to
do what you did, but you leave him alone now and don t worry. He'll find
something".
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This seemed a good opportunity to tell what had happened during the
earlier part of this eventful day, with special reference to the disturbing rumour
about Mr. Golspie. But she wouldn't listen. She turned herself again into a
woman who had quarrelled with him, merely listened to a few words with a
distant politeness, excused herself and then gathered up the tea things in a very
grand, dignified manner rather like a duchess visiting a poor cottager. Mr.
Smeeth was left to smoke his pipe, alone, a solitary little figure in a huge, dark,
mysterious world of cracking walls and slithering foundations, with echoes and
rumours of catastrophe in every wind.

* * *

L Notes
\ 4 1. North London - the North London court

2. cars in these smash-and-grab outfits - cars which are deliberately
smashed into shop windows so that the shops may be looted

3. with the case against him in bits - acquitted
4. cocky birds (slang) - impudent guys (fellows)
5. amug's game - a foolish (stupid) business (occupation)

6. Who had suddenly turned into an Indian - who had suddenly turned into
a complete stranger, a completely unknown man.

SKIMMING

2.1. Choose the right answer and prove your point of view.

1) Why was Mr. Smeeth in a depressed mood?

a. he was afraid for George's reputation and his future;
b. his regard for appearances was extreme;
c. his pride was wounded.
2) Why did George take the whole thing as a matter of course?

a. he was rather a cynical young man;
b. he was involved in the car-stealing business;
c. he did not consider himself guilty or in the wrong.
3) Why did Mr. Smeeth and his children live in different worlds?
a. Mr. Smeeth was too strict with his children;
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b. they belonged to different generations;
c. Mr. Smeeth did not care much for his children's upbringing.

2.2. Give the plot of the text.

2.3. Answer these questions:

1) What do you think is the time and place of action?
2) What characters are introduced to the reader?

3) Who is the protagonist?

4) What are the minor characters?

RELATED ACTIVITIES
The reading, vocabulary and remedial exercises suggested below will help

you to express your ideas more accurately and go deeper into all the subtleties of
the text for its detailed interpretation.

READING TECHNIQUE AND SPELLING ACTIVITIES

2.4. Choose a passage for good reading (10 - 12 lines). Read it
aloud in class.

2.5. Comment on and assess your classmates' expressive
reading. Use adequate classroom English.

2.6. Practise the spelling and pronunciation of the following words.
Watch the difference between them.

Sergeant - surgeon Serious - series
Traces - traits Quiet - quite
Wear - weary Minute (n) - minute (adj)
Cease - seize Employer - employee

Hear - heir Plain - plane
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2.7. Make up a list of words that go under the same
spelling and reading rules. Formulate the rules.

Refer - referred Try - tried

Quarrel - quarrelled Relieve - relief

WORD-STUDY ACTIVITIES

2.8. Consult an English-English Dictionary for the definition of the
following words. Use them in sentences of your own based on your set
book.

Caution Astounded
Amazement Confident
Horrified Puzzle
Weary Cease

2.9. Find synonyms for the words "amaze, horror, astounded,
cease" in the Y.D.Apresyan "English-Russian Dictionary of Synonyms".
Explain to your fellow-students the difference between them.

2.10. A. Look up in the Longman "Dictionary of Phrasal Verbs" the
meaning of these phrases:

To be up; to go at somebody; to make out; to mix up with; to mix up in.

B. Use them:

1) reproducing the conversation between Mr. Smeeth and George;
2) in short dialogues of your own.

2.11. Write out from the text adjectives and adverbs to describe:

1) Mr. Smeeth's mood (e.g. "sternly, bitterly", etc.)
2) George's spirits.

2.12. Design your own exercises to make your classmates
practise the words and phrases of 2.8 — 2.11. You may follow the
models given below or come up with some bright ideas of your
own.
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I. Mechanical Drills
1) Give the corresponding nouns / adjectives / adverbs /verbs:
e.g. amaze - amazement, etc.

2) Suggest synonyms for:
e.g. surprised - astounded, etc.

II. Meaningful Drills
1) Describe Mr. Smeeth's state:
a. Finishing the sentences
e.g. After the talk with the Sergeant Mr. Smeeth felt (looked, seemed) ...

b. Transforming the sentences:

e.g. Mr. Smeeth was amazed. He could not conceal it. -
Mr. Smeeth could not conceal his amazement.
There was no concealing his amazement.

c. Answering the questions:
e.g. What was it that puzzled Mr. Smeeth that day?
Why was it that Mr. Smeeth was horrified?

2) Describe the state (mood, spirits) of some personages from your set
book.

REMEDIAL ACTIVITIES

2.13. What kind of supposition is expressed in the following
sentence?

"That's right, George Smeeth, Chauser Road - eh? | saw the name a day or
two ago and thought that must be that boy of yours".

¢+ Note: supposition implying uncertainty is expressed by 'may’;
*w!\@ supposition implying greater uncertainty is expressed by 'might’;
o supposition bordering on assurance is expressed by 'must'.

2.14. Go over Ex. 2.1. Answer the questions expressing various
degrees of supposition.
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2.15. Design an oral speech exercise for remedial teaching
to practise the verbs "to rise, arise, raise, arouse" on the basis
of the text.

SCANNING

Young people's values are often formed under the influence of

% the simplest [ d thrill h ideal idols. Parental

a i' e simplest comics and thrillers, cheap ideals, pop idols. Parenta

="=14/ negligence aggravates things to such an extent that youngsters may

form distorted notions of good and bad, inevitably involving themselves in
trouble.

See how things were in Mr. Smeeth's family.

2.16. Find and read out the sentences proving that

1) Mr. Smeeth was unable to make out his son's behaviour.
2) Father and son lived in different worlds.

2.17. Paraphrase and comment on the following sentences. Act as a
teacher making your fellow-students go through the exercise.

1) " ... I know the boy is as straight as you like".

- "I'll bet he is", said Sergeant Gaily with a certain forced heartiness,
which he immediately dropped for a more serious, cautionary tone.

2) My word, what a life! You never knew what was happening.

3) Mr. Smeeth was left to smoke his pipe, alone, a solitary little figure in a
huge, dark, mysterious world of cracking walls and slithering
foundations, with echoes end rumours of catastrophe in every wind.

2.18. Interpret the text.
1) Characterise Mr. Smeeth as:
a) a personality; b) a father; c) a husband.

For this purpose analyse the author's direct characterisation; the attitude
of other people to him; his own words and actions.

2) Delineate George as:
a) a personality; b) a son.

3) What impression have you got about the relations between Mr. Smeeth
and his wife. Was he happy at home? Did it tell in any way on the
children's upbringing?
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4) What is your impression of the characters? Express your sympathy or
dislike, approval or disapproval. Make use of the following:

a) to like/dislike to disapprove of
to appeal to to condemn
to sympathise with to resent
to pity to appreciate

b) to provoke / arouse a feeling of pity / sympathy / compassion /
resentment / scorn / disdain / contempt
C) to be sympathetic
despicable
praiseworthy
abominable, etc. (about a character)

d) to be exemplary
outrageous
shocking
revolting, etc. (about somebody's behaviour)

5) What problems are tackled by the author? Dwell on each one in detail.
6) State the theme of the extract. These questions may be helpful:

a) What do you think were Mr. Smeeth's life principles?

b) What principles did his son live up to?

¢) Was such a discrepancy natural or abnormal?

d) What can you put it down to?

e) Is it a rare occurrence that fathers and sons turn out to be poles
asunder, that their senses of value differ?

7) Summarise the discussion and get ready to interpret the text in a lengthy
monologue.

RELATED ACTIVITIES FOR INTENSIVE PRACTICE

2.19. What do you think Mr. Smeeth ought to have done to prevent
his son from:

1) getting mixed up in a dirty business;
2) forming rather a lop-sided view of right and wrong;
3) turning into a complete stranger to his father?
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2.20. What conduct on the part of the parents do the following
phrases imply: "to have an eye on somebody"; "to leave somebody
alone"? Which do you think is more effective? Use various ways to
support your opinion.

— 2.21. Act out dialogues between the characters and their
%)/ personified conscience
1) Mr. Smeeth and his conscience
2) Mrs. Smeeth and her conscience
3) George and his conscience

2.22. Imagine you are:
1) Mr. Smeeth. What kind of children would you like to have?

2) Mrs. Smeeth. What is your idea of a good husband?
3) George. What kind of life would you like to lead?

2.23. lllustrate the meaning of the proverbs applying them to the text
you have read:

1) in the form of a monologue;
2) acting out dialogues between Mr. Smeeth and his son

a. A man is known by the company he keeps.
b. Bad news has wings.

c. A good name is better than riches.

d. A good name is sooner lost than won.

2.24. Project the personages' life into the future.

FOLLOW-UP ACTIVITIES

2.25. Arrange a group discussion of the problem of
infantiism. Make up a list of questions, key-sentences, cue-
words to organize the discussion. Concentrate your attention on
the basic points: symptoms — causes - consequences -
prevention - treatment.

2.26. Summarise the discussion. Report the results in the form of a
monologue.

2.27. Interpret the story "The Academy" by D.Ely ('School Stories').
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WRITING ACTIVITIES

2.28. Write an essay on one of the following topics:

~ 1) Juvenile Delinquency is the Parents' Crime
2) The Corruptive Influence of Parental Negligence
3) Infantilism: Is It a Serious Problem?

SMILE AND RELAX

2.29. Describe the cartoons. What problems do they reflect?

a) May there always be Mummy ...

b) - I've never seen you reading a single book. Aren't you going to
graduate with flying colours?

- No, I am gonna do it with a song, Daddy!
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Part 3. EXTENSIVE READING

Alienation between parents and their teenage and adult
children may lead to severe loneliness. The text below warns of
the consequences.

Read the text. Time yourselves. Try to understand all the key
problems, facts and the most important details.

Text 1. Loneliness May Create Serious Health Risks

Millions of Americans suffer from depression, anxiety and fatigue that are

linked to loneliness, says a leading authority who tells you how to cope with
feelings of being alone.

Q.:
A..

Mr. Young, how widespread is the problem of loneliness?

In one nation-wide study 22 per cent of Americans said they felt lonely or
remote from other people. In another poll taken by "Psychology Today",
loneliness was the most frequent problem mentioned. Thirty eight per cent
of female and 43 per cent of male readers said they often felt lonely.

. What is the difference between normal feelings of loneliness and a real

loneliness problem?

. There are two main ways to distinguish between normal and problem

loneliness. One is by severity. Do your feelings of loneliness interfere with
your ability to get enjoyment out of life? The other factor is length of time.
Loneliness becomes a chronic problem if it lasts two or more years. Some
people have a lifetime pattern of feeling lonely.

.. Is loneliness increasing in the United States?
. People who live alone tend to say that they are lonely more frequently than

people living with others. Since surveys repeatedly show that an increasing
number of Americans live alone, we can infer that the frequency of
loneliness is increasing. In 1940, only 8 per cent of American households
contained one person. In 1980, 22 per cent of households had only one
person.

: Who is at greatest risk for loneliness?
. Studies of different population groups show that teenagers and young adults

have the highest degree of loneliness. One study found that over half of the
people in this age group are lonely. One reason is because they are in the
process of transition - separating from their parents. They are no longer
feeling as close to their parents as they did when they were children and they
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may not yet have developed very close, satisfying friendships with their
peers. Some adolescents just have trouble making friends.

. What are the major consequences of loneliness?

.. We know that severe loneliness can lead to a variety of problems. Feeling
lonely may actually create serious health risks. There are also psychological
consequences. People who are chronically lonely are often less productive in
their work lives. They feel that life is less satisfying and are prone to
psychiatric disorders such as depression and anxiety.

.- When is a person so lonely that treatment is needed?

.. Having feelings of severe loneliness for more than two years indicates that
you are not just having a temporary adjustment to a new situation. There
may be a serious psychological problem. Severe loneliness is often
accompanied by depression. The symptoms of depression frequently include
a persistent sad mood, low appetite, fatigue, withdrawal from people and
sleep difficulties.

.. What is the best therapy for loneliness?

.. This is a new area of research. In a therapy I've developed, the approach is to
help people look at what they are doing that keeps them from feeling close
to other people. One persistent problem for people who suffer loneliness is
low self-esteem. The person is afraid to approach new people because he or
she anticipates rejection before it's even happened. In other instances, lonely
people may find someone, but then they keep a distance by not revealing
much about themselves out of fear that once the other person knows them
well, they'll be rejected.

.. How successful is therapy? How long does it take?

.. This treatment for loneliness is an adaptation of a technique called cognitive-
behaviour therapy that we know is successful against many forms of
depression. Length of treatment depends on the severity of the problem. For
those trying to adjust to a new situation therapy may consist of once-a-week
sessions over 4 to 6 months. For people who have experienced loneliness
since childhood treatment can take a year or more.

.. How can a person prevent loneliness?

.. The first thing is to learn how to be alone without feeling something is
wrong. Many people avoid being alone at any cost. They are afraid they
won't be able to handle it or that there's stigma in not being with someone.
You can train yourself to enjoy being alone. It's healthy to do things on your
own part of the time. Most important, you have to develop a circle of
friends. Participate in activities - sports, cultural events, social gatherings -
because that's how you meet people. Don't wait for others to make the first
move. Be aggressive in seeking out friendships and keeping them. For some
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people, pets and television may ease some of the loneliness, but they can
also keep a person turned inward and interfere with developing new
friendships.

(Morning Star)

3.1. Skim the text.

1) Formulate the controlling idea.

2) Divide the text into logical parts. Entitle each part.

3) Write out the key sentences of each logical part thus outlining the text.
4) Give a summary of the text using the outline as a prop.

3.2. Make up a list of key words to answer the questions of 3.8
(Follow-Ups). Before it do the following vocabulary exercises.

WORD-STUDY ACTIVITIES

3.3. Explain to your fellow-students the meaning of the words given
below:

(Opinion) poll A life-time pattern of
Remote Process of transition
Chronic Transition age/period
Reject Fatigue

3.4. Find synonyms in the text for:

Exhaustion Psychiatric problems
Underestimation  To take the first step

Young people To adapt oneself to

Shame To do something independently

3.5. Give the corresponding nouns:

To esteem, to depress, anxious, lonely, severe, sincere, serene, frequent,
separate, adolescent, adult, psychological, psychiatric, adjust, reject

3.6. Give antonyms:

Close to people; accepted by people; admitted to society; temporary
problems; to be turned inward; an introvert
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3.7. Rephrase the sentences using words from the text:

1) You are grown-up enough to act independently.

2) Have you quarrelled? Don't wait for your friend to make the first step.

3) Young people should be taught to adapt themselves to their
surroundings.

4) Have you problems with your teenage pupils? Don't despair. It is a
temporary period between childhood and adulthood. They will soon
grow up.

5) Not to feel aloof from others young people should be involved in their
contemporaries' company.

6) Welcoming youngsters under the home roof may cure their low spirits.

7) If a state of depression has lasted for a long time, it is surely a cause for
anxiety.

8) Have a breath of fresh air, it will shake off your exhaustion.
9) Let teenagers oftener mix with their age-mates.

FOLLOW-UP ACTIVITIES

3.8. Answer the questions:

1) What people/groups of people often feel lonely?
2) What are the causes of their loneliness?

3) Who should help lonely people?

4) What is being done in this country to help lonely people (the young, the
old, the sick, the divorced, the single)? What do you think should be
done to help them?

Follow this plan:
a. measures undertaken by the state;
b. the help of social and religious organisations;

c. the attitude of all members of society;
d. your own contribution to it.

3.9. Test yourself to learn which type you are:
an introvert (a person turned inward) or

an extrovert (a person turned outward).
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Choose the right answer. Make a note of which you have chosen (a,
b or c) because you will have to add the points to learn the answer.

1) You are invited to a party. What is your reaction?

a. Good! | hope | meet new people.
b. I don’t want to go. Nobody spoke to me at the last party I went to.
c. I love parties. | like being the centre of attention.

2) You are at the party. Everyone is telling jokes.

a. You have dozens of jokes to tell.
b. You manage to remember a couple of jokes.
c. You can’t think of a single joke to tell.

3) You realise that you have nothing planned for Saturday night.

a. You are frantic. You ring up some friends and arrange an outing to
the cinema.

b. You think “It’s time I had an evening in”.
c. You think “It’s a good chance to read more of my library book™.

4) Do you take risks?
a. Sometimes b. Never c. Often
5) You are asked to help organise a class excursion.

a. You accept willingly.
b. You hesitate for a moment and then accept.
c. You are terrified. You refuse.

6) How do you spend most of your leisure time?

a. By yourself b. With one or two friends c¢. With a group
7) Do you ever think about the meaning of life?

a. Sometimes b. Often c. Never! I’'m too busy living
8) Do you find it easy to make decisions?

a. It depends.
b. It’s always easy to decide.
c. | can never make up my mind.
9) You have a new boy-friend / girl-friend. Your friends tease you about
him / her and they make jokes.
a. You don’t mind at all. In fact, you like being teased.
b. You smile. You don’t mind being teased.
c. You are embarrassed. You don’t like people making fun of you.

240



10) Somebody in your group is saying horrible things about you.

a. You get worried about it.
b. You don’t care what they say.
c. You begin saying horrible things about them.

Now add up your points and see below:
l. . . V. V.

a.—3 a.—b5 a.—5 a.—3 a.—b5
b.—1 b.-3 b.-3 b.-1 b. -3
c.—5 c.—1 c.—1 c.—5 c.—1

VI. VII. VIII. IX. X.

a.—1 a.—3 a.—3 a.—5 a.—1

b.~3 b.-1 b-5 b-3 b-5

C.—5 C.—5 c.—1 c.—1 c.—3
35-60 points: You are a true extrovert. You enjoy being in a group. You
have lots of self-confidence. You are an active practical person, and you are
outward-looking. You enjoy making decisions and taking risks. But be careful!

Don’t be too sure of yourself! Remember that you can hurt sensitive people by
your lack of understanding.

26-34 points: Like many people, the outside world is as important to you as
your own inner world. You are somewhere in between the extrovert and the
introvert, and you can have the good qualities of both. But be careful that you
haven’t all the bad qualities.

10-25 points: You are a true introvert. Your inner world of dreams and
ideals is more important than the external world. You are often not realistic or
practical. You do not like showing your feelings to other people, in case they
hurt you. Use your sensitivity to appreciate beautiful things and understand other
people’s feelings.

3.10. Work in pairs or in groups of three giving advice, warning,
expressing sympathy, regret, encouragement in the following situations:

1) Talking to a friend who often feels lonely. Try to assure him/ her that
he/she possesses many virtues, thus raising his/her self-esteem.
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2) Talking to your teenage pupil who has developed an inferiority complex.
Help him feel loved and needed.

3) Talking to your patient (aged 19) who has come to you, a psychologist,
as the last resort. You are to find out the causes of her/his loneliness.
Give her/him professional advice.

The following phrases and statements will come in handy.

1) It stands to reason That'll do very nicely
| thought as much How can you be sure
Beyond all doubt You can never tell
Looks like that Too good to be true
Highly probable Cheer up!
In a way - yes Never say die!
Sounds good to me Things will come right
Make the best of it It will blow over
I'll tell you what ... Why not ...
Hadn't you better ... Don't take it too much to heart
What if ...

2) a. The shortest distance between two people is a smile.

b. A sense of humour is a delicate, flexible, and, at the same time, most
powerful tool of inter-individual relations in society.

c. "We don't get to know people when they come to us; we must go to
them to find out what they are like". (Goethe)

d. The best way to keep your friends is not to give them away. (W.
Mizner)

3.11. The American poet Emily Dickenson (1830 - 1886) wrote this
short poem:

If | can stop one heart from breaking

| shall not live in vain;

If | can ease one life the aching,

Or cool one pain;

Or help one fainting robin

Unto his nest again,

| shall not live in vain.

Formulate the main idea of the poem. Complete the if-clause with
your own ideas.
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3.12. Loneliness may cause depression. Read the text below and
give its summary.

Text 2. Depression

A depressive illness is a "whole-body" illness, involving one's body,
mood, thoughts and behaviour. It is not a passing blue mood, it is permanent.

AW N P

e Symptoms

. Persistent sad, anxious or "empty" mood

. Feeling of hopelessness, pessimism

. Feelings of guilt, worthlessness, helplessness

. Loss of interest or pleasure in hobbies and activities that you once

enjoyed, including sex

5. Insomnia, early-morning awakening or oversleeping

6. Appetite and/or weight loss or overeating and weight gain
7.
8
9

Decreased energy, fatigue, being "slowed down"

. Restlessness, irritability
. Difficulty concentrating, remembering, making decisions

10. Persistent physical symptoms that do not respond to treatment, such as

headaches, digestive disorders and chronic pain

e Causes

. There is a risk for developing the illness when there is a family history,

indicating that a biological vulnerability to depression can be inherited.

. Psychological makeup also plays a role in vulnerability to depression.

People who have low self-esteem, who consistently view themselves and
the world with pessimism, or who are readily overwhelmed by stress are
prone to depression.

. A serious loss, chronic illness, difficult relationship, financial problem,

or any unwelcome change in life patterns can also trigger a depressive
episode.

. Very often a combination of genetic, psychological and environmental

factors is involved in the onset of a depressive illness.
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e Treatment

. Antidepressant medications
2. Psychotherapies

Helping yourself. Negative thinking fades as treatment and/or
psychotherapies begin to take effect. In the meantime:

Do not set yourself difficult goals or take on a great deal of
responsibility.

. Break large tasks into small ones, set some priorities, and do what you
can as you can.

. Do not expect too much from yourself for the time being. This will only
increase feelings of failure.

. Try to be with other people, it is usually better than being alone.

. Participate in activities that may make you feel better. You might try
mild exercise, going to a movie, a ballgame, or participating in religious
or social activities. Don't overdo it or get upset if your mood is not
greatly improved right away. Feeling better takes time.

. Do not make major life decisions, such as changing jobs or getting married
or divorced, without consulting others who know you well and who have
a more objective view of the situation. In any case, it is advisable to
postpone important decisions until your depression has lifted.

. Remember! Do not accept your negative thinking.
. Family and friends can help.

a. Offer emotional support. This involves understanding, patience, affection
and encouragement. Engage the depressed person in conversation and
listen carefully.

. Invite the person for walks, outings, to the movies and other activities.
Be gently insistent if your invitation is refused. Encourage participation
in some activities that once gave pleasure, such as hobbies, sports,
religious or cultural activities, but do not push the person to do too much
too soon. The depressed person needs diversion and company, but too
many demands can increase feelings of failure.

. Do not accuse the depressed person of faking illness or of laziness, or
expect him or her "to snap out of it". Gradually most depressed people
do get better. Keep that in mind, and keep reassuring the depressed
person that with time and help, he or she will feel better.

(U.S. Department of Health and Human Services.
National Institute of Mental Health)

* * *
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3.13. Do you consider the information given in 3.12 valuable? Why
(not)? Is it important to you as a future parent and teacher? Why (not)?
g? 3.14. Mini role plays

1) Deliver a lecture to a group of would-be teachers on how
to help their pupils/students if the latter feel lonely or depressed. The
following pieces of advice may also help you to talk on the point:

A.

- If you want to live to be a hundred or older, you can't just sit around
waiting for it to happen. You have to get up and go after

- | do exercises and walk a lot. Walking is even easier than making a
Martini. My advice is to walk whenever you can, you feel better and
look trim.

- Here is another secret. Think positive. If you ask me what is the single
most important key to longevity, | would have to say it's avoiding
worry, stress and tension. My attitude is, if something is beyond your
control, there is no point worrying about it, and if you can do
something about it, then there is still nothing to worry about.

- Challenge yourself, do things. Swim the English Channel; find the
cure for the common cold; be the first to go over the Niagara Falls in
a rocking chair. You see, the possibilities are endless.

- If all else fails, try doing something nice for somebody who doesn't
expect it. You will be surprised how good you will feel. The Scouts
have the right idea. The point is, with a good positive attitude and a
little bit of luck there is no reason you cannot live to be a hundred.

(After G. Burns "How to Live to Be a
Hundred and More")

B.

- Oh, God, grant me serenity to accept what | can't change, grant me
courage to change what | can, grant me wisdom to always tell the
difference.

(John Kennedy lived up to this motto)
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2) Speak on the problems outlined in 3.1 — 3.14 from the point of
view of:

an optimist a nuisance

a pessimist an overcautious person
an idealist an extremist

a down-to-earth person  a wet blanket

a nihilist a humourist

a conservative a day dreamer

a critic a cynic

a coward a good talker

3.15. They say, our world is a place of extremes, our life is an
intricate combination of ups and downs. You have read two texts about
the “down side” of life. Read one more text dealing with the “up-side” of it
and do the four exercises that follow (3.16 — 3.19) to check how well you
have read.

Text 3. Skiing the Impossible

Is Kristen Ulmer out of her mind? You might
think so when she describes some of the jumps she’s
made on skis. For instance, there was the time she flew
through the air so out of control that she fainted from
fear. Luckily, she didn’t kill herself. But she did crash
into a tree. Still, Ulmer didn’t quit skiing. Instead, she
went out looking for even bigger jumps.

g Ulmer is one of a small band of extreme skiers

who feels they have outgrown normal skiing. Normal
ski trails are marked. Signs tell everyone how hard the different trails are. Green
circles are easy paths for “snow bunnies”. Blue squares are harder, but they can
be skied by most good skiers. Black diamonds are steep trails for experts only.
Black diamonds offer plenty excitement for most people. But not for Kristen
Ulmer and friends. To them, all marked trails look too tame. They want to ski
the impossible!

What qualifies as “impossible”? You can take your pick. Some extreme
skiers love to ski off cliffs. A man named Terry Cook does back-flips off 60-
foot cliffs. Others like to ski in the narrow openings between cliffs. Scott
Schmidt is known for skiing along thin strips of snow that cut through the
mountains of Italy. He zips through passageways with huge walls of rock on
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either side. Sometimes the passageways are no more than 10 feet wide. One slip
and he’ll smash into the rocks. “It’s like skiing through a twisted cave,” Schmidt
says. “The light is dim and far above you and the rock walls blur as you rocket
past.”

Others enjoy the thrill of skiing down a glacier in Antarctica. Some,
meanwhile, choose to ski the summits of huge mountains in Asia. You get the
point: extreme skiers live to prove that what seems impossible really can be
done.

Once a slope has been conquered, extreme skiers often move on to
something else. The idea is to find a place that no one has ever skied before.
Scott Schmidt does that. As he climbs up cliffs, he is always searching for
“something tougher.” As Schmidt says “I spend all that energy hauling my skis
up there, and I don’t want to waste it just repeating the old stuff.”

Pierre Tardivel, a top extreme skier from France, feels the same way. “I’'m
not interested if something has been done,” he says. “I want to know if it can be
done. That’s the adventure.”

Tardivel has skied nearly fifty “firsts.” He was the first to ski the south
summit of Mount Everest. At 28,766 feet, that’s higher than anyone on skis had
ever been. Tardivel is an expert at skiing down steep terrain. Most black
diamond trails have slopes no steeper than 30 degrees. Tardivel skis slopes of 45
to 60 degrees! Imagine standing up straight on such a steep slope. At 45 degrees
you could reach out and touch the snow with your hand. At 60 degrees you
could touch it with your elbow!

Tardivel takes his time when he skis a new place. He doesn’t simply tuck
and race down. That would be suicide. Instead, he picks his way along, making
one or two turns at a time. He has to plan every move. That way he can avoid ice
and boulders that often litter the run. Even so, he usually slides 50 feet or more
before the edges of his skis grab enough to stop.

People can die skiing the “impossible.” Tardivel knows that better than
most. And he says he doesn’t want to die. There is a saying in extreme sports:
“Live and learn; learn or die.” So Tardivel always climbs up a new run before he
skis down it. When asked why, he answers, “Gouvy and Moroni.”

Bruno Gouvy and Alain Moroni were extreme skiers. Both died because
they didn’t climb up a new run before they skied down it. Gouvy took a
helicopter to the summit of a mountain in France. He didn’t know here was
black ice beneath the snow. He slipped and fell to his death. Moroni rode a ski
lift to a summit and walked over to a new place he wanted to try. He, too, fell to
his death. “Both were killed because they started from the top,” says Tardivel.
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Why do extreme skiers risk their lives in the first place? To most of us, it
seems they must have a death wish. But they deny that. They say it isn’t a matter
of courting death. It’s a matter of facing your fears and overcoming them.

Conquering your fear is not the same as losing your fear. In fact, extreme
skiers say the fear is always here. “You’ve got to have some fear of what you’re
doing or else you don’t belong out there,” declares extreme skier Dean
Cummings.

“We all know extreme skiing is dangerous,” echoes Kristen Ulmer. But she
insists it’s worth the risks. For her, it’s about the need to be the best you can be
and to express that through what you do. Also, Ulmer says extreme skiing helps
you believe in yourself. You become your own superhero. You learn to have
complete faith in your abilities.

Extreme skiers now compete against each other. Every year they face off
in the World Extreme Skiing Championship. This event is not open to everyone.
You have to be well prepared. You have to prove that you have skied at least
four extreme descents. Skiers must be expert mountain climbers. And they must
be trained in avoiding and surviving avalanches.

In the championship, the skiers are taken to the top of some wild peak. As
they ski down, judges grade them on style and difficulty. If you win — great. But
just staying alive is also a triumph. For safety, skiers must wear avalanche
beacons. That makes it possible for rescuers to locate them and try to save them.

Dean Cummings once barely escaped death. He was caught in an avalanche
and almost tumbled over a 100-foot cliff. What did he think about his brush with
death? It was a contest between sheer fright and wild fun. And fun won.
Cummings calls his experience the most incredible buzz you could ever have.
It’s thoughts like this that make Ulmer, Tardivel and Cummings “extreme.” The
rest of us can find plenty of “buzz” on regular ski trails.

* * *

3.16. Find the main idea.

A good main idea statement answers two questions: it tells who or what is
the subject of the story, and it answers the understood question does what? Or is
what? Look at the three statements below. One expresses the main idea of the
story you have just read. Another statement is too broad; it is vague and doesn’t
tell much about the topic of the story. The third statement is too narrow; it tells
about only one part of the story.
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Match the statements with the three answer choices below.
M —Mainidea B —Toobroad N - Too Narrow

1) Extreme skiing, that is, skiing in areas that are usually considered
impossible to ski, is a sport that requires strength and daring.

2) People who like excitement and the chance to test their own personal
limits would enjoy extreme skiing.

3) Extreme skier Pierre Tardivel was the first to ski the south summit of
Mount Everest.

(Score 15 points for a correct M answer. Score 5 points for each correct B
or N answer.)

3.17. Recalling facts.

Choose the correct answer to each of the multiple-choice questions
below.

1) A black diamond on a trail maker means that trail is

a. easy enough for beginners.
b. possible for most good skiers.
c. full of steep places for expert skiers only.

2) Extreme skier Pierre Tardivel always climbs a new run before he skis
down it because he

a. enjoys mountain climbing as much as skiing.
b. wants to learn about its hazards.
c. is afraid of ski lifts.

3) A slope of 45 degrees would be

a. easy to ski.
b. good for an expert skier.
c. fit only for an extreme skier to try.

4) Judges grade extreme skiers on their

a. style and the difficulty of the descent.
b. speed in coming down the mountain.
c. attention to safety rules.

5) Skiers wear avalanche beacons because beacons
a. make it easier for the judges to see them.
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b. will help rescuers locate them.
C. can keep the skiers warm.

(Score 5 points for each correct answer.)
3.18. Making inferences.

When you use information from the text and your own experience to

draw a conclusion that is not directly stated in the text, you are making
an inference.

Below are five statements that may or may not be inferences based

on the facts of the story. Write the letter C for each statement that is a
correct inference. Write the letter F for each faulty inference.

1) Most of the time, extreme skiers would welcome a group of
inexperienced skiers to join them on their mountain runs.

2) Skier Pierre Tardivel has climbed the south summit of Mount Everest.

3) If extreme skiers didn’t ski, they probably would find another way to test
their strength and courage.

4) A person with little self-confidence would be most likely to take up
extreme skiing.

5) The organizers of the World Extreme Skiing Championship are
concerned about the safety of the skiers.

(Score 5 points for each correct C or F answer.)
3.19. Using words precisely.

Each numbered sentence below contains an underlined word or

phrase from the story you have just read. Following the sentence are
three definitions. One is a synonym for the underlined word, one is an
antonym, and one has a completely different meaning than the
underlined word. For each definition write the letter that stands for the
correct answer.

S—Synonym A - Antonym D — Different

1. That way he can avoid ice and boulders that often litter the run.

a. make clean and orderly
b. build
c. clutter up
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2. Moroni rode a ski lift to a summit and walked over to a new place he
wanted to try.

a. hotel
b. highest point
c. lowest point

3. They say it isn’t a matter of courting death.

a. working to attract
b. trying to avoid
c. understanding

4. He doesn’t simply tuck and race down.

a. crouch
b. look carefully
c. stretch out

5. But just staying alive is also a triumph.

a. surprise
b. defeat
C. victory

(Score 3 points for a correct S answer. Score 1 point for each correct A or D answer.)

3.20. Now use the answer key below to check your work. Add up
your correct points to find the total score.

Finding the main idea:

1-M 2 - B 3 -N
Recalling Facts:

1 -2c¢c 2 - b 3 -c 4 - a 5 -Db
Making Inferences:

1 -F 2 - C 3 -2C 4 - F 5-20C

Using words precisely:
l1-a. A b. D
2 -a. D b. s c. A
3 -a. s b. A
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4 - a. S b. D c. A
5 - a. D b. A c. S

100-90 points — excellent; 89-70 points — good; 69-50 points — satisfactory;
49-0 points — try to do better next time.

WRITING ACTIVITIES

"g\n 3.21. Write a descriptive essay "People Feel Lonely
~ because They Build Walls instead of Bridges".

Part 4. LISTENING COMPREHENSION

Adolescents, urged by their desire for a separate existence, may
deeply hurt their parents' feelings. That is why grown-ups should
E be more careful cultivating compassion, care and consideration in

thelr young ones so as not to suffer from loneliness and bitter degradation in old
age.

To gain a better insight into the problem of people rejected by their nearest
and dearest listen to the text "Old Folk's Christmas™ by R. Lardner.

PRE-LISTENING ACTIVITIES

4.1. Find information about the author.

4.2. Look up the pronunciation of the names of the characters:
Tom Ted Grace Caroline Carter

WHILE-LISTENING ACTIVITIES

4.3. Take notes concerning:

1) The children's attitude to their parents.
2) The parents' feelings.
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AFTER-LISTENING ACTIVITIES

4.4. After you've listened to the text once, make certain you have
understood the basic points. Say whether these statements are true or
false. Give evidence from the text to prove your opinion:

1) Ted and Caroline were spoiled, selfish and ungrateful.

2) Tom knew better than his wife why their son had come looking pale and
exhausted.

3) Grace realised sooner than her husband why their daughter looked
rumpled on her return home at about 4 o'clock in the morning.

4) Tom and Grace were sensible parents and brought up their children in
the proper way.

5) The parents were wrong expecting their children to spend Christmas in
the family circle: it's natural that young people should seek the company
of their friends.

6) The Christmas behaviour of their children was a good lesson to Tom and
Grace: they realised that it didn't do to concentrate all their thoughts and
attention on their children and that they should not forget about their
own interests or desires.

4.5. Look through the questions below and listen to the text again to
answer them.

1) Where did the children of Tom and Grace receive their education?

2) Why were Ted and Caroline three days late?

3) What Christmas Eve traditions did Tom and Grace intend to observe?
4) How much did they spend on the presents for their children?

5) Why were the parents sitting up late?

6) How did the children like the presents?

7) Did Tom and Grace enjoy Christmas in the company of the parents?

4.6. Divide the text into logical parts. Entitle each part. Formulate
the controlling idea of each part.

4.7. Draw the character sketches of the personages. Speak on

relations between the parents and their children. Use the notes you have
taken (See 4.3).
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4.8. Comment on:

1) The problems tackled by the author.
2) The title of the story.
3) The theme of the story.

FOLLOW-UP ACTIVITIES

5—5 4.9. Dramatize the text making up and acting out the
following:
1) A dialogue between:

a. Caroline and her mother discussing the Christmas presents;
b. Tom and his son in the garage;
c. Caroline offering her mother two tickets for "Jolly Jane".

2) You are Caroline. Share your reminiscences and impressions of the
Christmas celebration with your boarding-school friends.

3) You are Ted. Share your impressions and reminiscences with your
college friends.

4.10. Discuss the following in pairs:

1) Selfish parents make the best parents.

2) The best way of spoiling children is to give them the advantages the
parents themselves did not enjoy in their childhood.

3) If the children do not care for their parents as much as for expensive
things and seek pleasures outside the family circle, it is the parents’ fault.

4) A civilised society can be told by its attitude to old people.
5) Ways and means of cultivating a sense of responsibility in young people.
6) Egoism: its causes and consequences.

4.11. lllustrate the proverb:

As you sow, you shall mow.
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SMILE AND RELAX

4.12. Comment on the joke

- Mary, why aren't you a good girl?
- It's hard to be good, but I can be bad without trying.

WRITING ACTIVITIES

)<\F 4.13. Write an essay the gist of which is the following:

-~ Weak people are unable to resist various temptations. Yielding to
a temptation is the beginning of degradation. What should be done to bring up a
strong personality, to save people and society from degrading? Entitle your
essay. The following additional hints may be helpful:

1) Those who try to do something, and fail, are to be preferred to those who
try to do nothing and succeed.

2) The quickest way to break a bad habit is to drop it.
3) Bad habits easily take root.

4) We must make the world honest before we can honestly say to our
children that honesty is the best policy. (G.B. Shaw)

5) Activity is the only road to knowledge. (G.B. Shaw)

Part 5. PRESS REVIEW

Facing a lot of problems, young people often
experience difficulty in coping due to ignorance, whereas
the way out can be simple enough. The seemingly
insoluble problems of resisting environmental pressure,
overcoming addictions, breaking addictive relationships,
avoiding and resisting the temptations of the so-called
"youth culture” can be solved with the help of
medication, psychotherapy, reasonable diets, pleasurable
exercises and sports under careful guidance.

Read the following newspaper and magazine articles and outline the
problems tackled in them.
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Text 1. Overcoming Addictions

o Caffeine

Coffee, tea and cola drinks contain caffeine. There are also significant
amounts in chocolate and some drugs.

In moderation, caffeine is very useful. A welcome cup of coffee makes us
feel energetic and clear-headed. We associate tea and coffee with taking a break,
watching the world go by. Most of us have the sense not to sip all day.

Caffeine is a stimulating, addictive drug, which acts on the central nervous
system, especially the brain, and on the muscles, the kidneys, the adrenal glands
and the metabolic processes.

Coffee, high in caffeine, has several undesirable effects. It raises blood
pressure, so in excess it should be avoided by those with hypertension.

Coffee also increases the heart rate, and heavy coffee drinkers have been
found to have a higher risk of heart disease.

Because both coffee and tea stimulate the kidneys, they should be cut down
or avoided by those with kidney problems.

There is very probably a link between states of anxiety and tension and
high coffee and tea consumption, says acupuncturist Caroline K.

"l often find that patients who are insomniacs or on tranquillisers are heavy
coffee drinkers and have simply never been told that it is a very strong stimulant
as well as being very toxic."

"People don't realise they are swinging between uppers and downers - they
use the coffee to get them going, and the tranquillisers to calm them down!"

Cut down gradually if you drink a lot of coffee or tea, or you may feel
tired, headachy and rather touchy.

Simply drinking your tea and coffee weaker is a good first step. Diluting
ordinary coffee with decaffeinated works quite well, too, and decaffeinated tea
is available. However, decaffeinated coffee can stimulate acid stomach
secretions and cause indigestion.

The least harmful time to drink coffee and tea is about 4 p.m., when it will
pick you up and do less damage to your nerves.

Teabags release less caffeine than tea brewed from leaves, and coffee
substitutes and herbal teas are very popular now.
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You might enjoy some fresh squeezed fruit, vegetable juice or bottled
mineral water occasionally.

Coffee and tea are a pleasant social ritual, so, whether you decide to cut
down or cut out, just try to replace one welcome, habitual drink with another
less harmful to your health.

¢ Nicotine

Nicotine is the only addictive substance in tobacco, yet it has
contradictory effects on the smoker. As well as releasing
endorphins, the natural hormones, which relieve pain and
depression, it immediately stimulates the output of adrenaline and
nor-adrenaline.

These stress hormones lift the blood pressure and heart rate, constrict blood
vessels and increase blood sugar and fats, preparing the body for emergency
action. Then the nicotine calms the brain, stopping adrenaline flow and
impeding nerve transmission along muscles.

So, after s 'high’, we get a 'letdown’ and reach for another cigarette.

Nicotine cuts down blood oxygen, which robs the tissues and can cause an
arterial disease.

It may take more than 10 years to remove a long-established nicotine
addiction from every cell in the body.

Nicotine withdrawal can cause restlessness and insomnia, headaches,
constipation, impaired memory and judgement, and decreased heart rate. These
symptoms - which do not occur in everyone - may persist for between 48 hours
and three weeks.

Acupuncture definitely eases withdrawals. The treatment takes away a lot
of chest discomfort and helps control smoker's cough. It helps prevent
headaches and irritability from building up.

Acupuncturist Caroline K. says: "We discuss with the patients what their
smoking habit is about. If, for example, they always smoke when they pick up
the phone, | say, 'OK, make sure there are no cigarettes within reach, or stick a
little notice on your cigarette packet saying, 'Stop', or ‘Do you really need this,
or is it habit?'

"The relaxation comes later. When a person is first giving up smoking is
not a good time for relaxing; usually there's suppressed anger, irritability coming
out.
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"l also recommend 3 g of vitamin C a day to help the body clear out the
toxins, and a large daily dose of B complex. | ask patients to avoid meat and
give up caffeine in tea and coffee.”" Hypnotherapy and herbal medicine may also
help.

(New Idea)

5.1. Divide the texts into logical parts and entitle each part.

5.2. Point out the main idea of the whole text and of each part.
Memorize them.

5.3. Choose the vocabulary from the text and the Topical
Vocabulary to be used and activized.

5.4. Make up questions on the text (Yes/No — questions,
Why — questions) and ask your classmates to answer them.

5.5. Give a summary of the text.

5.6. Express your attitude to the ideas, share your own opinion with
your classmates (Use the chosen vocabulary).

5.7. Reproduce the article from the point of view of:

1) a non-smoker
2) an inveterate smoker
3) a caffeine-addict

4) a doctor.
S

5.8. Act out mini role plays

1) Try to convince your patient of the danger of caffeine and nicotine:

a. your patient has insomnia
b. your patient complains of irritability.

2) Have a heart-to-heart talk with:

a. your son (daughter)
b. your student who indulges in caffeine and nicotine.
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5.9. Elaborate these statements. Use various ways to support your
opinion (facts, statistics, examples, personal stories). Give arguments
and counter-arguments if necessary.

1) Tobacco is one of the most addictive of all drugs.

2) Smoking ruins people's health. It kills many more people than all illegal
drugs combined.

3) Teenagers start smoking to appear more grown up and independent.

4) Many girls start smoking just because it is fashionable.

5) Many smoke as a way to reduce tension.

6) Smoking makes clothing smell bad and stains teeth — that is the problem.

7) Non-smokers are endangered by breathing the smoke from others’
cigarettes.

8) Cigarette advertising should be banned so as not to encourage smoking.
9) There is no actual treatment and cure for nicotine addicts.
10) It is not difficult to give up smoking if you make up your mind.

SMILE AND RELAX

Text 2. Twenty Ways to Leave Your Man and
Survive

Many people are currently in relationships they want to end for one reason
or another, the love affair that got off to such a great start is now causing pain.

How many times have you stayed in something - a job, a town or a
relationship - only because you thought it might improve? And how often does
it? We all tend to hold on too long.

The programme for falling out of love that | recommend employs the
principles of behaviour therapy. Behaviour therapy is based on the belief that
our emotional responses are learned.

The key point to behaviour therapy is that what is learned can be unlearned.
Given proper motivation you can change your reactions to anything you wish.
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e Do not bother about your looks

When you see him, do not try to look good. Do not worry how your clothes
or hair appear to him. This person is going to become just one among many.

Fight the tendency to make him see what he's going to be missing.

e Imagine you are falling out of love

You are falling out of love. Imagine it and think as if it is really happening.
Pretend that you no longer love this person.

Images have great power. Images put you in love in the first place. Change
your imagery and your self-image. You are a person who is not in love.

e Don't believe you are loved

Don't believe this person loves you. We are slow to break
up because we believe we are loved. It's flattering to the ego to
believe this.

Don't listen when he says he loves you. What could be a
bigger lie? Love doesn't cause this much pain.

Many people stay in negative relationships because they
believe the other person can't make it without them. They are then usually
amazed at just how well the other half can survive alone.

Imagine he doesn't love you. Tell yourself he doesn't love you. Believe he
doesn't love you.

e Make a decision

Decide that you absolutely want to forget this person. Do you want to stop
the pain? It's your choice. You can feel whatever you choose to feel.

There was a time when you didn't love this person. Remember it! No one
controls your feelings but you. Exercise that control.

A bad decision is better than no decision. Nothing is more crippling than
indecisiveness. Conflict is the major source of all anxiety. A decision will end
the conflict.

You will get over it. And you will feel better.
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e Appear unaffected

Act as though he hasn't hurt you. Play it cool. A person who means nothing
to you is incapable of moving you. Never cry in front of him. It's out of
character. Don't argue with him. He's not worth the effort. Indifference is your
final objective. You wish to end this relationship neither loving nor hating him.

o Be with friends who are not in love
Model their emotional stability, their steady calm.

Unattached singles are the best models for you at this time. Associate with
people who feel the way you want to feel ... secure, independent and, most of
all, not in love.

e Love is a habit

Love is a habit that must be unlearned. Habits are acquired and
strengthened by repetition. The more you think of him in a positive light, the
more you will love this person. Conversely, the more you view this person
dimly, the less love you will feel for him.

e Getrid of fear

If you want to get rid of love, get rid of fear! The person who is afraid
someone or something will take her lover away will have difficulty falling out of
love.

Practise hypnosis, relaxation exercises, meditation ... anything that will
lower your general anxiety level and counter the fear you may be experiencing.

(Extracted from Breaking Free: 90 Ways To Leave Your
Lover and Survive, by William Fezier, Ph.D., New Idea)

5.10. Arrange a discussion of the problem with your
classmates if it is not too personal. Point out the ideas that
seem challenging to you. Give well-grounded arguments to
prove your point.
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5.11. Express your opinion, agree or disagree, suggest solutions or
give advice to somebody who tells you that:

1) Love is a habit

2) Relationships can be addictive

3) A bad decision is better than no decision

4) Laugh when you feel like crying

5) All is fair in love and war

6) You can change your reaction to anything you wish
7) Images have great power

8) Love never causes pain

9) You can feel whatever you choose to feel.

5.12. Comment on the following paradoxes:

1) The only difference between a caprice and a life-long passion is that the
caprice lasts a little longer. (O. Wilde)

2) It is only because the power of love when it seizes us seems so mighty
that we persuade ourselves that it will last for ever. (W.S. Maugham)

3) Women inspire us with the desire to do masterpieces and always prevent
us from carrying them out. (O. Wilde)

4) There are many things that we would throw away if we were not afraid
that others might pick them up. (O. Wilde)

5.13. Such paradoxes, though rather cynical, may help laugh off
some troubles. They may hurt, but doctors also hurt their patients to cure
them. What's your opinion?

5.14. Cynical people are people that know the price of everything
and the value of nothing. Are they dangerous, antisocial?

5.15. Read the information below.

The Disowned Selves

The disowned selves are the feelings, emotions and intentions that we have
stifled in ourselves. They remain in our unconsciuos, having a surprisingly
powerful impact on our lives. They are automatically projected on other people
or things.
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Whenever we feel “possessed” by another person or thing, we should know
automatically that the latter is carrying projected disowned selves.

The basic law of psyche: The people in the world whom we hate, judge or
have strong negative reactions toward or conversely whom we overvalue
emotionally are direct representations of our own disowned selves.

Each of these people is a potential teacher for us if we can step back and
see how the basis of our reaction is a disowned self of our own.

(H.Stone and S.Stone. Embracing Each Other.)

* * *

This law of psyche is universal and holds good not only in love matters but
also in any relations we get involved in. Do some retrospect analysis of your life
experience. Discuss it in class or just let it be food for thought, or both. Make
the necessary conclusions. Good luck!

SMILE AND RELAX

The Cliche Expert Testifies on Love

(F. Sullivan)
- ... There 1s another side to sex.
- What side?

- The seamy side. There are, you know, men who are wolves in sheep's
clothing and there are, alas, lovely women who stoop to folly.

- My goodness! Describe the men, please.

- They are snakes in the grass who do not place a woman upon a pedestal.
They are cads, who kiss and tell, who trifle with a girl's affections and betray her
innocent trust. They are cynics who think that a woman is only a woman, but a
good cigar is a smoke. Their mottoes are "Love'em and leave'em™ and "Catch'em
young, treat'em rough, tell'em nothing". These cads speak of the "light that lies
in woman's eyes, and lies - and lies - and lies". They have black hair, and
roadsters, and they drive up to the kerb and say "Girlie, can | give you a lift?"
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They are fiends in human form, who would rob a woman of her most priceless
possession.

- What is that?

- Her honour.

- How do they rob her?

- By making improper advances.

- What does a woman do when a snake in the grass tries to rob her of her
honour?

- She defends her honour.

- How?

- By repulsing his advances and scorning his embraces.
- Suppose she doesn't do that.

- In that case, she takes the first false step. She devotes the best years of her
life to him.

- Then what does he do?
- He casts her off.

- How?

- Like an old shoe.

- Then what does she do?

- Her mind becomes a blank, she pulls a revolver, and gives the fiend in
human form something to remember her by.

- That is called?
- Avenging her honour.
- What is it no jury will do in such a case?

- No jury will convict.

5.16. Write out all the cliches from the text and explain their
meaning.
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5.17. Reproduce the story in the name of:

1) the snake in the grass when he cast the lovely woman off like an old
shoe;

2) the lovely woman speaking in the court room.

Text 3. Be at Your Best

Have you ever felt as if you and your body were in different time zones?
What you have to do is tune in to the correct rhythm of your day.

How you feel, how well you do work assigned you, your level of alertness,
your sensitivity to taste and smell, the degree with which you enjoy food or take
pleasure in music - all are changing throughout the day.

Chronobiologists have been successful in determining some general time
frames within the day. Here is what they have determined:

e When you are most alert

Most of us reach our peak of alertness about noon. Therefore, you'd be wise
to postpone lunch until after this period of peak alertness - and put it to use on a
work project instead.

e The early afternoon letdown

Soon after our alertness reaches its peak about noon, it takes a sudden drop.
We feel tired and less able to concentrate; we may even feel an uncontrollable
urge to sleep. Fortunately, the early-afternoon letdown lasts for only a couple of
hours, at most.

One way of lessening its impact on your work is to eat your lunch late -
say, at | p.m. or later, and to include some energising protein in it.

e When your memory is at its best

Your short-term memory is best in the morning - in fact, about 15 per cent
more efficient than at any other time of day. So, students, take heed: when
taking an exam in the morning, it does pay to review your notes just before you
take the test.

Your long-term memory is a different matter. Afternoon is the best time for
learning material that you want to recall days, weeks or months later.
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How well you remember things depends on when you learn them, not when
you recall them. In other words, when you take a test is not as important as when
you studied for it.

e When your thinking is at its best

On average, we tend to do best on cognitive tasks - things which require
great mental effort - during morning hours, particularly late morning. You'd do
well to schedule work that requires complex thinking or organizational skills at
that time.

If you are a morning person, you also should be aware that during late
afternoon and early evening your reasoning skills will experience a considerable
sag. This is definitely not a good time for you to take on tasks that require
considerable complex thinking. Evening types also have a sag then, although not
as pronounced.

e When you are best at simple, repetitive tasks

If all or part of your job requires simple, repetitive tasks, you'll find that
you probably do your best work in mid-afternoon. These are the tasks that are
not too complex or don't require you to draw too much on your memory - such
as filing, sorting or photocopying. The tasks must be simple and straightforward
to fall into this category.

e When you work best with your hands

Your manual dexterity - the speed and co-ordination with which you
perform complicated tasks with your hands - is best in the afternoon. You might
also find it a good time to practise the piano or other instrument - particularly
since long-term memory skills are also high in the afternoon.

e Using food to enhance your daily rhythms

Scientists have discovered these fascinating facts about the relationship
between food and the brain:

- Carbohydrates help calm and focus your mind.
- Protein foods increase your alertness and energy level.

- A protein-rich food will not boost your mental energies if that food is also
high in fat.

- Protein should be eaten alone. For carbohydrates to have their calming
effect, they must be eaten alone, too.
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e Tips for a 'rhythmic' diet
- Eat smaller meals as the day progresses.
- Avoid high-kilojoule snacks in the evening.
- Eat proteins when you need a little boost of mental energy.
- Eat carbohydrates when you want to calm down mentally.

- Avoid fatty foods when you need to be mentally alert.

e When you are at your best at sports and other athletic
activities

The best time for any sporting interest is afternoon and early evening. This
Is when you are most co-ordinated, and when you're able to react the quickest to
an 'outside’ stimulus.

Researchers have been able to pinpoint even smaller ‘windows' of physical
performance during the day that can be applied to particular sports. For
example:

- The strength in our hands and arms peaks between 2 p.m. and 8.30 p.m.
This time frame, therefore, is good for weightlifting, rowing, tennis, squash and
other sports that require strength in the hands and arms.

- Body flexibility peaks around 1.30 p.m., when divers, gymnasts and other
athletes who bend and twist their bodies should find it easier to perform.

- Our aerobic ability is at its peak in late afternoon and early evening. This
time of day, therefore, is best for running, cycling, and other sports that require
aerobic endurance.

(New Idea)

5.18. On reading the article tell your classmates about your
individual day rhythm. Does it coincide with the one described in the
article?

5.19. Reproduce the rules you think you will live up to from now on.

5.20. Taking a personal view of things, say which rules are easy to
put into practice and which ones are but wishful thinking. Give reasons
for the choice.
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5.21. Amplify these statements giving pros and cons:

1) Some people break the so-called health rules every day and escape
punishment, others brood on health and don't live any longer in the end.

2) The pursuit of personal health is a marvellous game but it should never
become a whole-time occupation.

3) Our faith in life is a very important principle for healthy living.

4) What really matters is plenty of physical exercise.

5) Poor health is something we inherit with harmful genes and there's no
sense in trying to fight it.

5.22. Have you ever kept to a slimming or any other kind of diet?
Was it effective? Share your experience and give your classmates good
advice.

5.23. Listen to the story "Mediterranian Islands, July" by A.
Bennet.

1) Study the following vocabulary:

Marseilles [ma:'seilz] - a seaport in the South of France
Mauretania ["'mori'teinja] - the name of a huge ocean liner
maroon - desert in an uninhabited place
Jib - stop suddenly, refuse to move
spurn - reject with contempt

2) Make up:
a. detailed questions on the text to cover the plot;

b. a list of key-words to be used by your classmates to retell the text;
c. discussion points and the necessary props to elaborate the topics.

3) Act as a teacher using your questions and keywords as handouts. Work
In pairs or in groups of three.

4) Arrange the discussion of the key-points. Practise team-teaching.
5.24. Relate a similar event from fiction (e.g. J.K. Jerome “Three

Men in a Boat”; M. Twain “The Adventures of Tom Sawyer”, etc.) or from
your own experience.
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SMILE AND RELAX

5.25. Comment on the joke:

Doctor (to a woman-patient): I'd recommend you to take baths,
have plenty of fresh air and dress in cool gowns. (Later on)

Husband: What did the doctor tell you?

Wife: He said | was to go to the sea, to have plenty of fresh air and to buy
myself some new gowns at once.

5.26. Describe the cartoon.

"Didn't | say you were overdoing
that silly dieting?"

Text 4. Taking to the Woods:
The Latest Sports Challenge

Orienteering is described as a combination hike, marathon, and
treasure hunt - and devotees say it's the best thing to come along in
outdoor sports since cross-country skiing. Using a compass and a
detailed topographical map, orienteers race through a course
covering twenty square miles of wilderness, a city park, or anything
in between, searching for a series of brightly coloured flags called controls. On
beginning courses, controls are at eye level near trails; advanced orienteers must
ferret out controls hidden behind boulders or trees or in dry streambeds. Says
Sharon Crawford, a champion orienteer from Concord, MA: "When you
compete, all you've got is a compass, a map, and your own wits. The sport
teaches you to develop an incredible sense of self-reliance."
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Orienteering originated in Norway and Sweden at the turn of the century as
a military exercise. Today in Sweden, organizers of one popular annual meet
have been forced to limit enrollment to twenty-five thousand competitors. The
sport is slowly gaining converts in the United States, where about ten thousand
enthusiasts of all ages and levels of skill participate each year. Now that
orienteering has become a class C Olympic sport, eligible to become a medal
event, undoubtedly more people than ever will take to the woods. You'll find the
most action in the Northeast, but there are clubs in almost every state.

("Vogue™)

5.27. Make up questions on the text and ask your
classmates to answer them.

5.28. You are fond of sports, aren't you? Tell the group about your
favourite kind of sport. Use the following list for ideas: chess, football,
hockey, rugby, table-tennis, lawn-tennis, rowing, cycling, aerobics,
shaping, body-building, karate, figure-skating, skating, skiing,
gymnastics, running, jumping, slalom, yachting, etc.

5.29. Who is your favourite sportsman? Tell the group what he/she
is famous for.

5.30. Tell the class about extreme kinds of sports, such as:
mountain climbing, climbing up walls of skyscrapers, white water (river
rapids) rafting, hang gliding (floating on a kite pulled by a motorboat),
running with the bulls, walking a tightrope across the Niagara Falls, ski
jumping, sky diving, rodeo riding, BASE jumping (jumping off Buildings,
Antennae, bridge Spans, and Earthbound objects), etc. What kinds of
people do such sports? Would you like to try any of these? Why (not)?
What do they mould in sportsmen?

5.31. Speak on the influence of nature on a person's health, mood,
intellect, emotional and psychological make-up.

5.32. Speak on the role of environment protection as one of the
prerequisites for a healthy life. (Useful vocabulary: to exhaust the natural
resources, to violate the laws of nature/the natural balance, to destroy
the balance, to accumulate, to affect the climate, to intrude upon nature,
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to pollute, industrial waste, dirt, dust, smoke, chemicals, radioactive
fallout, acid rain, to contaminate the atmosphere, to combat pollution, to
harm, to abuse nature, to threaten, to purify water and air, to refine
waste, to cleanse rivers/lakes, etc).

5.33. Recall some proverbs about the rules of healthy living and
illustrate them.

SMILE AND RELAX

5.34. Interpret the story.

The Shrike and the Chipmunks

(by James Thurber)

Once upon a time there were two chipmunks, a male and a female. The
male chipmunk thought that arranging nuts in artistic patterns was more fun than
just piling them up to see how many you could pile up. The female was all for
piling up as many as you could. She told her husband that if he gave up making
designs with the nuts, there would be room in their large cave for a great many
more and he would soon become the wealthiest chipmunk in the woods. But he
would not let her interfere with his designs, so she flew into a rage and left him.

"The shrike will get you", she said, "because you are helpless and cannot
look after yourself." To be sure, the female chipmunk had not been gone three
nights before the male had to dress for a banquet and could not find his studs or
shirt or suspenders.

%jj So he couldn't go to the banquet, but that was just as well,
because all the chipmunks who did go were attacked and killed
by a weasel.

The next day the shrike began hanging around outside the
chipmunk’s cave waiting to catch him. The shrike couldn't get in
because the door was clogged up with soiled laundry and dirty
dishes. "He will come out for a walk after breakfast and | will get him then",
thought the shrike. But the chipmunk slept all day and did not get up and have
breakfast until after dark. Then he came out for a breath of air before beginning
work on a new design. The shrike swooped down to snatch up the chipmunk, but
could not see very well on account of the dark, so he batted his head against an
alder branch and was killed.
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A few days later the female chipmunk returned and saw the awful mess the
house was in. She went to the bed and shook her husband. *What would you do
without me?", she demanded. "Just go on living, | guess"”, he said. "You
wouldn't last five days", she told him. She swept the house and did the dishes
and sent out the laundry and then she made the chipmunk get up and wash and
dress. "You can't be healthy if you lie in bed all day and never get any exercise",
she told him. So she took him for a walk in the bright sunlight and they were
both caught and killed by the shrike's brother, a shrike named Stoop.

Moral: Early to rise and early to bed makes a male healthy and wealthy and
dead.

WRITING ACTIVITIES

){1‘\” 5.35. Make up a leaflet to be issued by the Department of
Health and sent to every household in the country "Rules for
Healthy Living".

—

5.36. Write an argumentative essay “Extreme Sports: Pros and
Cons.”

Part 6. RENDERING ACTIVITIES

Render the Russian articles in English with the help
of the props following them. Look for more vocabulary.
Use the information to arrange a round-table talk "A

% lﬁ&J Healthy Way of Life".

Texkct 1. CnopTuBHbIE (paHaTbI

3aMETHBIM SIBJICHHEM B JKM3HU MOJIOJC)KM HECKOJIBKO JIET Ha3aJ CTaJH
Mososibie (PyTOOIBHBIE OOJIENbIIUKU. X JeSATeNTbHOCTh CTPOUTCS IO CBOUM
3aKOHaM M pHUTyajaM. 3HaKaMu TPHHAIICKHOCTH K COOOIIECTBY CITy)Kat
manouku, Imapdel, (yrOoaku, ¢aaru, KENKW, TMOBS3KKH IBETOB HAMOJIEM
JOOUMBIX CIOPTUBHBIX KomaHa. DaHaThl WMEIOT CBOMX OpPraHU3aTOPOB,
MOCTOSIHHBIE MecTa cbOopa (BHE CTaJMoOHA), HUCIOJB3YIOT HA0Op pPEUEBOK,
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MPEBO3HOCSIIMX CBOIO KOMaHAY M YHIKAIOIIHUX KOMaHJIbl CONEPHUKOB. Jlis
OOJBIIMHCTBA XapaKTEePEeH OJMH U TOT e BO3PACT, OAUH U TOT KE COIUATbHBIN
cTaryc - "HopMalibHbIC" I€TH U3 "HOPMAIBHBIX" CEMEH.

PebsiT ckopee Bcero IpHBIIEKaeT BO3MOXHOCTH 3aIpOCTO
MOTOBOPUTH C JIIOOMMBIM TIAPHEM WM JIEBYOHKOW B OJCKIC
"cBoel" KOMaH[bl, TOTOBHOCTh B JIOOYI0 MHUHYTY BCTaTh Ha HX
3amuty. HeraruBHas nestenbHOCTh (PaHATOB - HAJIIMCU HA CTEHAX
(B MockBe Ha X YHUUTOKEHHE YXOJUT 10 2 MUJUIMOHOB pyOIieii B
rojl), CKaHIUPOBaHUS B KOJOHHAaX Ha YJIMIAX IOCIE Maryel,
XYJIMTaHCKUE BBIXOJKH (Apaku, OUTHE CTEKON U T.J.; OCOOEHHOM
0’KECTOYEHHOCTBIO OTIMYAIOTCS APAKU C OOJENbIIMKaMu Ipyrux komann). [lpu
BCEM IpU TOM HE XOTENOCh ObI, YTOOBI CO3/1aJOCh BIIEYATICHHUE, YTO BCE
(daHaThl - XyJIUTraHbl; MHOTHUE IPOCTO UTPAIOT B (DAaHATOB, M ATO I HUX CIIOCOO
CaMOBBIPAXXEHUSI M MPOBEACHUS CBOOOJHOIO BPEMEHHU (B TOM, YTO MOAPOCTKHU
NPEANOWIM HMEHHO JTOT CHOco0 BpEMANPOBOXKICHHS, BHHOBAaTa IUIOXas
OpraHM3aLMs MOJIOAEKHOTO 10CYTa).

(Aud)

(Arm bands; slogans/cheers; to support a team; inscriptions; to cheer/to chant)

* * *

6.1. Answer the questions:

1) People have always been fond of some sports, haven't they?
2) Have you fans in your family? Are you a sports fan yourself?

3) Why has this universal or at least mass pastime turned into a negative
troublesome occupation with some people?

4) The purpose of any discussion is to arrive at some conclusion and any
conclusion presupposes a coincidence of views. What's your personal
attitude to such "sports fans" as are described in the article? Do you
approve of their activity?

5) Do you like fans at stadiums yelling? How do they most typically
explain their noisy behaviour? Are you ready to take in their
explanations?

6) Do you happen to know what a "cheer-leader” is? Look it up in the
dictionary.

7) Cheering is a common thing done at stadiums, but it ought to be
moderate, oughtn't it?
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8) It's a common tendency in the world that sports fans turn noisy and even
violent sometimes, isn't it? Have you read anything about it?

9) What's the role of culture and upbringing as something controlling one's
behaviour?

10) Culture and education are two different notions, aren't they? Is
everything all right with our culture of behaviour?

11) Do you approve of the sports fans' demonstrations and marches after
some sports events?

12) We come across dirty words written on fences and houses, they are
called graffiti. What are your emotions whenever you see such an act of
barbarity? Where do you see a way out?

13) What do you think this misbehaviour is caused by? Is it entertainment?
Is it an emotional relaxation of people overburdened with stresses of
everyday life, overloaded with work, bored by routine. Aren't people
guided by their instinct of self-preservation? Isn't it a form of mass
psychosis when people are driven by the mob spirit?

14) Do you think man will ever grow civilized or will the savage and the
brute in him remain for ever?

15) Do you consider this problem to be as serious as it is outlined above?
What's your opinion?

6.2. Divide into two groups. One group consists of sports fans, the
other of people condemning their behaviour. Advocate your views.

o 6.3. Pair work: Your son is going to a football match. Give
¥/ him the necessary instructions and warn him against behaving
outrageously at the stadium.

6.4. Pair work: Write 5 - 10 rules for the sports fan to follow at the
stadium. Read these rules to your partner who is a sports fan. The
partner can argue either way, for or against.

TekcT 2. be3 cnopta He 060UTUCDL

Bonbliie moas3el, yeM BCe AUETHI, BaM MPUHECET aKTUBHBIA 00pa3 >KU3HHU.
HyxHo He mnpeHeOperaTh MOTPEOHOCTAMH COOCTBEHHOTO Te€la, a YMETh MX
yunThiBaTh. CaauTech 3a CTOJI, TOJBKO KOT/ia TOJIOAHBI, @ HE MOTOMY, YTO
NPUIIUIO BpeMsl €CTh. 3aliMUTECh CIOPTOM, CIUTE, CKOJILKO HYXKHO. EmibTe
MEJIJIEHHO, 4TOOBI HACHITUThCA MEHbIIUM. M BooOmIe, OyapTe akTuBHee. He
XaHApPUTE, a TIOCTapalTeCh OTHICKATh MPUYMUHY BalllUX MPOOJIEM M CTPECCOB,
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ooputech ¢ HUMH. JKEHIIMHAM e HYXHO, MPEeXJEe BCEro, BBIUTU W3 CBOEU
OJ1laronpruoOpeTeHHON TaCCUBHOM POJIH.

Bce ycunusa o6pectu xopoiryio GUrypy TOJbBKO TOT/Ia MPUBEAYT K YCIIEXY,
KOTJIa BBI MOJKPENUTE MX PAIlMOHAIGHBIM ¥ MOJHOIEHHBIM NMUTaHHEeM. bombiie
pa3HooOpa3usi, OOJbIle CBEXKHX OBOIIEH U (PPYyKTOB, Ooiblne KapToders,
MOJIOKAa M MOJIOYHBIX MPOIYKTOB. Jlydille ecTh Jamie U MOHEMHOTY, YeM PEJIKO,
HO TIOMHOTY.

Kak MO0XHO MEHBIIE aJIKOrojis. AJIKOTOJb COJIEPKUT MHOIO KaJlOpHUH.
Bonbiie 3aHumaiitech coO0M, CBOMM TEJIOM M AYIIOH. DTO MOJHUMAET OOIIUA
TOHYC, MPUJAET YBEPEHHOCTh B ceOe. 11 KOHEYHO ke BCE 3TO WJAET Ha MOJIb3y

durype.

Hy}KHO TOJIBKO ﬂeﬁCTBHTGHBHO 3aXOTETh!

* * *

6.5. The author of the article gives approximately eight pieces of
advice. Divide the text into 8 - 10 parts respectively, distributing the parts
one to each student.

At home: write down the piece of advice on a slip of paper, provide it
with a list of props: useful vocabulary, questions, statements, so that it
may serve as a hand-out to help your classmate elaborate the topic.

In class: arrange rendering and discussion.

6.6. Do the same kind of work, rendering and discussing the
following article.

TekcT 3. lNporpaMmMa coxpaHeHus 340POBbSA

1. bynpre Omaropasymusl. M30eraiiTe CTpecCOBBIX CHUTyaluld, HE
MO3BOJISINTE OKa3blBaTh Ha ce0s JaBl€HUE, HE BCTyHaliTe B KOHTAKT C
HEIMPUATHBIMU JIFOIbMH.

2. PerynspHo mocemaite TpeHUpoBKU. Eciam xotute cCOpOCUTH BEC WM
ylepKaTb €ro B HOpMe, He MPUHUMAKNTE MOCie TPEHUPOBOK OEKOBYIO MUY B
teuenue 2,5 - 3 gacoB. He meperpyxaiite paboTy cepjlia - HE MeTe mocie
TPEHUPOBKH BOAY B TeueHUE 40 MUHYT.

3. W30eraiiTe MCKYyCCTBEHHBIX CTUMYJISITOPOB - Kode, yaid, ankoronb. He
KypUTE.
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4. BociuThiBaiiTe B cebe XOpOIIKe MPUBBIYKY, PA3BUBANTE CUITY BOJIU.

5. Yuraiite 6oJiblle TUTEPATYPhI, MOCBSIIIEHHONW BOMTPOCAM 03/I0POBJICHUS.
6. YnoTpeO:siiTe IpocTyro HaTypaibHyto nuily. He nepeenaiire.

7. OrpaHnuubTe MOTPEOICHUE COTH.

8. Cpenaiite He Oosiee 2-3 sauil B Henenmo. OrpaHnybTe MOTpebIeHne Msca
1m0 2-3 pa3 B HENIENI0. 3aMEHHWTE €ro OBOIIMHBIMU Oelkamu (COsl, CEeMEUKH
MOJICOJIHYXa, THIKBBI; OPEXH).

9. HNmeiite B Buay, u4To GPYKTHI W OBOINM, CBHIpbIE WM CIIETKa
IIPOBApPEHHBIE, TOJKHBI COCTABIATH 50% MUK €XeTHEBHO.

10. He  wucnons3yiite B NIy  IPOMBIIUICHHBIE  KOHCEPBBI,
KOHCEPBUPOBAaHHBIE COKH U CYIIbI B MTAKETUKaX. B HUX conepkaTcst BpeAHbIE JUIs
37I0POBbSI BKYCOBbIE JOOABKM U XUMHUYECKHE KOHCEPBAHTHI JUIsl MPOJICHUS CPOKa
TOAHOCTH.

11. Crapaiitecb o0xonuTbcs 6e3 TaOJeTOK W JiekapcTBa. Vcmoinbsyiite
HACTOU U3 JICKAPCTBEHHBIX TPaB TOJBKO M0 HA3HAYECHUIO.

12. BeigensiiTe 10CTaTOYHO BpEMEHHU i1 cHA. [IoMHUTE - COH CIY>KUT JJIst
COXpaHEHHUs CBEKECTH M KPacoThl, €ciid Bbl criute 1-1,5 waca quém unum ¢ 21.30
Beuepa. C 23 4. Beduepa COH HOCHUT HE O3J0POBUTEIBHBIA, a YHUCTO
BOCCTAHABJIMBAKOIIMN XapakTep. He ncnosmp3yiTe BBICOKYIO IMOIYIIKY.

13. Ileitfte TONBKO YHCTYIO BOAy (He wu3-moja Kpana). He mnelite
ra3upoBaHHble HANMUTKH. Jlydillne Mo KauyecTBY HAMHUTKU - COKA U KOMIIOTHI
JIOMAIITHET0 MPUTOTOBJICHUS, TPABSIHBIC YaHU.

14. He ynoTtpeOnsiiiTe KOHCEPBUPOBAHHBIE 3aMEHMTENIM caxapa, OHH
TOTOBSITCS U3 BPEIHBIX XUMHUUYECKUX BEIIECTB. XOPOIIas 3aMEHA caxapy - MeJl U
ciankue GpyKThl (Kypara, u3iom).

15. Yaie rynstiiTe Ha CBEXXEM BO3/IyXE.

16. 3anumaiiTech 3aKkaaMBaHHEM (X0/bOa OOCHMKOM, OOJIMBAHUE XOJIOIHOM
BOJION).

(I1.C. bporr "Hepsnas cuna'")

(To walk barefoot, restoring, health-improving, carbonated water, soya,
pumpkin, to abuse, to get fit/to make oneself fit/improve one's endurance, take a
cold shower/sluice oneself down with cold water, dried apricot, par-boiled,
artificial flavourings, additives, chemical preservatives, to prolong the shelf life).

* * *
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6.7. Read the text below. Render it in English. Tell the
class about your priorities. Discuss them with your classmates.

TekcT 4

Camast Oospluasi TpareAusi, MOCTUIIIAsA YEJIOBEKAa — 3TO 3MOLMOHAIIbHAS
Jenpeccusi, TYNOCTb HWHTEJJIEKTa, MOTeps HHHUIIMATUBBI, KOTOpPHIE HMEIOT
HAYaJoM HempaBmibHOE MuTaHue. “Jllonu He yMHpPalOT, OHU yOMBAIOT CamH
ce0s” — cumTaroT GuIocodsml.

[Tua it pa3MbIIICHUH
Campblii 00JBLION TpeX — CTpax.
Camplii Ty4diuii 1eHb — CETOIHs!
Camplii JIy4IIMiI TOPOJ — TaM, T/I€ ThI IIPEYCIIEBACIIIb.
Camas nydias padota — Ta, KOTOPYIO ThI JIFOOUIIIb.
Campblit Tyqmuii OTAbBIX — padoTa.
Camas Oonblast omMoOKa — MoTepsi HaJekKIbl.
Camas 60b11as ¢1a00CTh — HEHABUCTb.
Campblii 00JBIION HAPYIIUTETh CIOKONCTBUSA — OONTYH.
Camas Henemnas yepTa xapakrepa — CaMOMHEHUE.
CaMpblii OacHbBIN YEJIOBEK — JDKEII.
Cawmast 60JibI1ast TOTPEOHOCTH — OOIIICHUE.
Camoe 6011bI110€ 00TaTCTBO — 37]0POBBE.
Campblil TyqIInii 1ap, KOTOPBIA Thl MOKEUIb AATh WM MOJIYYUTh — JTIOOOBb.
Campblii OOJBIIION IPYT ¥ TOBAPUII] — XOPOIIINE KHUTH.

TBou Bparu — 3aBUCTh, KQJHOCTb, MTOTaKaHWE COOCTBEHHBIM CJIA0OCTSIM,
YKaJIOCTh K caMmoMy ceoe.

Camoe OompiIoe CcOOBITHE B JKM3HU — (PU3MYECKOE, MEHTAJIbHOE H
TYXOBHOE MEPEPOKICHUE.

CamMoe OTBpATUTENBHOE B YEJIOBEKE — 3a3HANCTBO.
Camoe OTTaJIKMBAIOIIEE — TUPAHUS.

HauGomnee raakas yepra — BBICOKOMEpHE.
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CamMblii  OONIBIION KaMEeHb MPETKHOBEHHUS, O KOTOPbIA MOCTOSIHHO
CIOTBIKACIILCSI — HEBEKECTBO.

Campblii yMHBIN 4eIOBEK — TOT, KTO BCEr/a JIeJIaeT TO, YTO CIEAYET, 3TO U
€CTh MPABUIIO, CIEAYSI KOTOPOMY MOKHO CTaTh YMHBIM YEJIOBEKOM.

(13 xuuru “JIBepu B 0eccMepTHE U OKHO B KOCMOC™)
* * *
6.8. Find a Russian article dealing with the problems

discussed, provide it with the necessary props, organize its
rendering and discussion in class.

FOLLOW-UP ACTIVITIES

6.9. Prepare a talk on your role as teacher and parent in bringing up
a harmoniously developed personality, which is a sort of immunity from
any addiction or mania.

Y 6.10. Arrange a round-table talk in the TV-studio "A Healthy
Way of Life".

1) Situation: To lead a healthy life is a vital necessity for everyone,
especially for young people. It is the only way to realize oneself, not to
get lost. The duty of public at large is not to let young adults suffer or die
of ignorance.

2) Cast List: A famous sportsman, a psycho-analyst, a dietician, a
psychologist, a narcologist, a football fan, a TV reporter, an abstainer, a
former alcoholic (now an AA-society member), a sociologist, a famous
film star.

3) What You Must Decide:

a. What are the ways and means of resisting temptations of the so-
called "youth culture"?

b. What principles of healthy living can you recommend?

4) Choose the roles, make up the role-cards and cue-cards, act out the role
play.
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WRITING ACTIVITIES

@ 6.11. Write an essay "How to Enjoy Life".

—

VIEWING ACTIVITIES

Q 6.12. Watch the film “Ecstasy” and discuss it.

LONG TERM TASK

6.13. Prepare a report on the problems tackled in Unit 5 on the basis
of your set book.

FOOD FOR THOUGHT

6.14. Using the information you have acquired this year comment on
the foIIowmg bits of psychology and philosophy.

1) Life is best in retrospect (W. Gerhardt).

2) When a condition or a problem becomes too great, humans have
the protection of not thinking about it (J. Steinbeck).

. 3) Failure is a state of mind. It’s like one of those sand traps an ant

lion digs. Once you get out, you’ll find success is a state of mind, too
(J. Steinbeck).

4) Most people live 90% in the past, 7% in the present, and that only leaves
them 3% for the future (J. Steinbeck).

5) Your only obligation in any lifetime is to be true to yourself (R. Bach).

6) Some people are unhappy because they have chosen to be unhappy
(R.Bach).

7) You are never given a wish without also being given a power to make it
true. You may have to work for it, however (R. Bach).

8) There is no such thing as a problem without a gift for you in its hands.
You seek problems because you need their gifts (R. Bach).

9) Argue for your limitations and you get to keep them (R. Bach).

10) The mark of your ignorance is the depth of your belief in injustice and
tragedy. What the caterpillar calls the end of the world, the master calls a
butterfly (R. Bach).

11) We are all free to do what we want to do as long as we do not hurt
somebody else (R. Bach).
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12) To be conscious that you are ignorant is a great step to knowledge
(B.Disraeli).

13) The great tragedy of life is not that the men perish, but that they cease
to love (W.S. Maugham).

14) It is a very different thing to tell the truth about yourself and to have
somebody else tell it (W.S. Maugham).

15) We must not find the present unsatisfactory; we must merely take it for
granted (W.S. Maugham).

16) You teach best what you most need to learn (R. Bach).

17) None of us can stand other people having the same faults as ourselves
(O.Wilde).

18) A prophet has no honour in his own country (The Bible, John, 4:44).

19) Money not only has no heart, but no honour, nor any memory. Where
money is concerned the ordinary rules of conduct take a holiday
(J.Steinbeck).

20) Within each of us lies the power of our consent to health and to
sickness, to riches and to poverty, to freedom and to slavery. It is we
who control these, and not another (R. Bach).

21) Remember where you came from, where you are going and why you
created the mess you got yourself into (R. Bach).

22) Your conscience is the measure of the honesty of your selfishness.
Listen to it carefully (R. Bach).

23) An ounce of vanity spoils a hundredweight of merit (Ch. Dickens).

24) Criticism is purely destructive. Anyone can destroy but not everyone
can build up (W.S. Maugham).

25) He that falls in love with himself will have no rivals (B. Franklin).
26) Truth is always strange — stranger than fiction (J.G. Byron).

27) The liar’s punishment is not in the least that he is not believed, but that
he cannot believe anyone else (G.B. Shaw).

28) Every effect that one produces gives one an enemy. To be popular one
must be a mediocrity (O. Wilde).

29) Charmes strike the sight but merit wins the soul (A. Pope).

30) No quality will get a man more friends than a disposition to admire the
qualities of others (J. Boswell).
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Appendixes

Appendix 1. Text Interpretation

Reading a piece of fiction we participate in the adventures and the imaginary experiences of imaginary people.
There are two main types of literature: literature of escape and literature of interpretation. Escape literature has
its only object — pleasure. It is created to entertain readers. A story becomes interpretative as it illuminates some
aspects of human life or behaviuor. An interpretative story presents an insight into the nature and conditions of
our existence. It gives us a keener awareness of what it is to be a human being in the Universe. It helps us to
understand other people and ourselves.

In the text interpretation the reader gets an insight into the plot, the composition, the idea and themes, the
problems and facts of life and the characters.

The plot is a sequence of events of which a story is composed. It is the easiest element in fiction to comprehend
and put into words. The plot may include what a character does as well as what he says or thinks. But it leaves
out descriptions and analyses concentrating on major happenings. The plot may include one or many episodes.

The development of the plot depends on the CONFLICT. The conflict may be physical, mental and emotional. It
may be of three types: 1) MAN against MAN (the main character is in conflict with some other person or group
of persons); 2) MAN against ENVIRONMENT (the main character is in conflict with external force, e.g. Nature,
fate, society, etc.); 3) MAN against HIMSELF (the main personage is in conflict with his own qualities of
character). In some stories the conflict is single, clear-cut and easily identified. In others it is multiple, various
and subtle.

The central character in the conflict whether he be a sympathetic or an unsympathetic person, is referred to as the
PROTAGONIST. The forces arrayed against the protagonist whether persons, things, conventions of society or
traits of his own character, are the ANTAGONISTS.

Reading for character is more difficult than reading for the plot. Anyone can repeat what a person has done in a
story, but considerable skill may be needed to describe what a person is.

An author may present his character directly and indirectly. In direct presentation he tells us straight out what a
character is like or someone in the story tells us about it. In indirect presentation the author shows us the
character in action. We conclude what a character is like from what he thinks or says or does.

All fictional characters may be classified as STATIC (who are the same sort of people at the beginning or at the
end of the story) and developing or DYNAMIC (if they undergo a permanent change for the better or for the
worse). The characters are FLAT if they are characterized by one or two traits and ROUND if they are many-
sided. STOCK-CHARACTER is the stereotyped figure who has occurred so often in fiction that his nature is
immediately known (the cruel stepmother, the beautiful modest girl or the brilliant detective with eccentric
manners, etc.)

Every kind of fiction has a basic structural design, which is called the composition. There are three main
elements in the composition: the exposition (the necessary preliminaries to the action in which the time or
subject is presented; it may be detailed and concentrated in one place or scattered all through the story); the
climax (the highest point in the story); the outcome (the unwinding of the action, the events immediately
following the climax and bringing the action to an end).

The THEME of a piece of fiction is its controlling idea or its central insight, its central purpose. In getting at the
theme it’s better to ask not “What does the story teach?” but “What does it reveal?” There are no prescribed
methods for discovering the theme. Sometimes the best approach is to explore the nature of the central conflict
and its outcome. Sometimes the title may provide an important clue. Sometimes it may be the revelation of a
human character. Sometimes the theme is explicitly stated either by the author or by one of the characters. More
often it is implied.

The theme must be expressed in the form of a statement, e.g. “Motherhood sometimes has more frustrations than
rewards”, or in the form of a text. The theme must account for all major details of the story. It must not be
contradicted by any detail; it is what gives a story its unity. Some readers consider the terms “moral” and
“theme” to be interchangeable. Sometimes they really are and the theme of the story may be expressed as a
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CEINNT3

moral principle without doing violence to the story. In stating the theme terms like “every”, “all”, “always”

ERINNT CEINNT3

should be used cautiously. Terms like “sometimes”, “some”, “may” are often more accurate.

Appendix 2. Rendering

Rendering is the exposition of the content of the Russian text in English. It implies conveying:
a) the author’s communicative aim;
b) the subject matter of the text and its controlling idea;

c) the plot of the text (on a large scale) and the author’s point of view on
the problems explicitly or implicitly expressed by the author;

d) the learner’s attitude to the problem.

The following phrases may be of help to you to cope with rendering:

1) The author reveals the drawbacks (demerits) of..., preaches a humane (altruistic, considerate, merciful, etc.)
attitude to...; mocks at; criticizes; ridicules; makes a laughing stock of; idealizes; glorifies; declares; proclaims;
wants to make us: think, meditate on, ponder over, feel ashamed for sb./sth. arouses in us a feeling of (guilt,
regret, remorse, sympathy, etc.)

2) The author is sure (unlikely, likely) to make us reconsider our attitude to, look inside ourselves, reveal the
inner motives of, take sides with, take up a firm attitude, not to jump at conclusions, etc.

3) The article entitled (headlined) ... is about ...

The subject matter of the article is a sentimental, tragic, banal, romantic, dramatic, etc. story/the relationship
between ...

4) The scene is laid; the setting of the story is; the action takes place; the events unfold, the plot runs as follows;
the plot centres on the fate (relations, behaviuor), round the events; the plot unfolds this way.

5) The author raises, deals with, dwells on, touches upon the problem of...

6) I share the author’s opinion (doubts, hesitation, meditation, etc.).

I strongly disagree with the author’s opinion (view).

I also feel very strong about sth. (charity, mercy, compassion, humaneness, etc.).
That remains to be seen if ... .

It would be right/wrong to assume that ... .

It is fair/unfair to suggest that ... .

Appendix 3. Role Play

Role play activity is one of the methods of teaching and learning the language. You are offered to act out variuos
roles in an imaginary situation imitating a real life situation.

The following stages should be observed in the role play:

1. Setting of the situation. You describe what is going to happen in the role
play, outlining the circumstances, the place of action, the main events.
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2. Problem to solve or what you must decide. The problem is usually of
controversial character, the participants may argue for or against,
supporting their opinion.

3. Cast list. The participants of the role play are enumerated here.
4. Role cards and cue cards for each participant of the role play.

a) the role card contains the information about the person’s name, age,
social status, profession, the main line of behaviour, the point of
view he/she shares or expresses;

b) the cue card contains some linguistic props the person may need to
express his/her ideas: vocabulary, syntactic structures, grammatical
structures.

. Role preparation at home and/or in class.
. Role play proper.
. Discussion, assessment.

0o N o O

. Follow-ups. They may include written work on the same topic, oral
speech, long-term tasks.

What should you observe in role play?

1. The type of role: a) social
b) psychological.

2. Emotional attitude.

3. Language function depending on our communicative aim.
4. Formality.

5. Para-linguistic features.

6. Extra-linguistic factors.

The Type of Role

a) Social roles are the roles we fulfil in everyday life, those of a teacher, a
student, a waiter, a customer, a patient, a doctor, an actor, a driver, a
pilot, a secretary, a parent, a pupil, a son, a father, etc.

b) Psychological roles may be of the following type:

An optimist, a pessimist, a cynic, an idealist, a conservative, an innovator, a demagogue, a down-to-
earth person, an extremist, a non-conformist, a nuisance/a bore, a nihilist, a coward, a philistine/a
consumer, a day-dreamer, a good talker, a self-seeker, an erudite, a snob/a hypocrite/a double-faced
person, a sycophant/a flatterer, a humourist, a whiner/a wet blanket, an overcautiuos man, an
adventurer, a slow thinker, a boaster, a leader, a gossip, an egoist, an altruist, a liar, a truth lover/ a
truth seeker, a coquette, a critic, a pacifier, a miser, a cool head (one that thinks rationally in times of
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difficulty), a sitting duck (a person that is easy to offend or injure), a snake in the grass (a person who
pretends to be a friend but who at the same time is secretly damaging one), etc.

Emotional Attitude

In accordance with the emotions overwhelming us we may sound and feel:

Surprised, doubtful, bored, interested, curios, mistrustful, hostile, resentful, amiable, hypocritical, angry,
irritated, tactful, rude, diplomatic, frustrated, disappointed, upset, sad, delighted, sulky, embarrassed,
encouraging, discouraging, indifferent, gloomy, jocose, jovial, enthusiastic, prejudiced, provocative,
anxious, etc.

Language Function
Depending on Our Communicative Aim
Our utterances may be aimed at expressing: an opinion, agreement, disagreement, praise, criticism, persuasion,

complaint, greeting, leave-taking, inviting, refusing, accepting, disapproval, approval, reprimand, paying
compliments, likes, dislikes, encouragement, discouragement, etc.

Formality

We are more or less formal in our speech depending on our relationship to the person we are speaking to. In
accordance with this the vocabulary chosen can be:

a) formal
b) less formal
¢) informal.

Para-Linguistic Features

To be understood in the right way we should be particular about such features as:

stress, intonation, rhythm, tone of voice, pitch and loudness.

Extra-Linguistic Factors

They include gestures and facial expressions, which accompany the language.

The number of people participating in the role play may be different. The role play can be organized in small
groups consisting of 2-3 people, in groups of 5-7 people as well as in the whole group consisting of 10-15
people.

The work can be arranged in the so-called “buzz-groups” when all the groups work simultaneously. The teacher
is moving from one group to another to control their work and help if necessary. One more type of work is
taking turns when the groups present their role play in turn while the rest of the class and the teacher are listening
to them and assessing the role play.
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The teacher usually does not participate in the role play but if he sometimes has to do it, he performs a minor
role. His/her task is to watch the role play, to note down the mistakes without interrupting the role play.

After the role play the teacher comments on it expressing praise (first and foremost) and criticism, points out the
typical mistakes and arranges correction work.

Read an example of a role play given below.

Television

Situation. At a students’ debating club a discussion is held on the role of television in society. Some students of
the British group who are on an exchange visit are participating in it. The discussion is conducted by a well-
known journalist. The students are asked to give some serious thought to the following problems:

1. TV and children (whole generations are growing addicted to television).
2. Books versus screen versions. Active pursuits such as reading give way to passive screen-watching.

3. The pros and cons of videocassette TV.

e Cast List

A journalist

A psychologist

A postgraduate

Ann, Mary, Helen — students of the English Department

Robert, Caroline, William, Steve — British students

e What You Must Decide

Whose arguments sounded more convincing?

e Role Cards

Journalist. Aged 54. You are a well-known journalist. You were invited to lead the discussion. In setting the
problems for discussion you are deliberately provocative and extreme. Don’t forget that you started your career
as a producer of feature films, so you argue in favour of cinematography. At the end of the discussion you
mention your intention to write an article on youth and television and you thank the participants for their
valuable contribution.

Psychologist. Aged 40. You specialize in child psychology. You are concerned with the impact of TV on
children. You state that those addicted to TV have poorly developed speech habits, they become lazy, they read
little, do not communicate with each other and their parents, in short, they become passive observers.

Postgraduate. Aged 30. You are a postgraduate in audio-visual techniques in teaching. You specialize in
educational TV. You are of the opinion that it creates enormous possibilities for education. Close-circuit TV,
language teaching, specialized subjects may serve as good examples. You can’t argue that TV replaces reading.
But you do not object to a good screen version of a classic as a supplement to the original.

Ann. Aged 21. You are a 4-th year student participating in a TV language teaching programme, so you are a real
devotee of television. You speak of the great popularity of TV and think that it will definitely oust the film
industry since it brings entertainment and even education right into your home.

Mary. Aged 22. You are an undergraduate. You praise TV as the shortest and easiest way to gain knowledge.
Screen versions of classics have helped you more than once to pass your literature exams. Videocassette TV is a
popular way of viewing and you enjoy it very much.
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Helen. Aged 23. You are a final year student recently married. Both your husband and you believe that TV
prevents everybody from going out into the world itself. No second-hand experience for you, only real books,
theatres and films. You are convinced that TV deprives you of the enjoyment of entertaining and that it is no
substitute for civilized pleasures, for active hobbies and sports.

Robert / William. Aged 21. You are one of the British students on an exchange visit. During your stay you are to
do a project on the educational value of TV. You say a few words about the Open University as a form of adult
education on TV. There are a number of problems under discussion. What particularly concerns you is that
people, children especially, read far less. They now prefer screenplays and TV serials to books.

Steve / Caroline. Aged 22. You are a British student on an exchange visit. During your stay in the country you
are to do a project on TV in Russia. You are present at the discussion of the role of TV in society. Your special
interest is the impact of TV on children. You are afraid that children often grow up addicted to the telly and are
exposed to rubbish commercials, violence, etc. You’d like to know more about the content of TV programmes in
Russia and the most popular children's programmes.

As for the psychological type of role, your emotional attitude, you may choose it yourself from the list of those
enumerated above.

Appendix 4. Writing Bank

1. ASUMMARY is a shorter version of a text. It helps the reader understand the most important information.
There are several parts of a summary.

a) It contains the main idea or topic of the text.

b) It contains the important supporting details of the text. A supporting
detail is a fact or example that helps to explain the main idea.

¢) It contains any definitions of important words.

d) It doesn’t contain any of the reader’s opinions or any other information.
e) It is approximately one fourth the length of the text.

f) It contains no introductions or conclusions.

g) It should not contain illustrative details, figures, ideas expressed in a
figurative language, repetitions, colourless words like: character, nature,
case, manner, kind, sort, etc. E.g. “In spite of the fact” is substituted by
“Although”, “Of a courageous character” by “Courageous”,etc.

h) Sentences must be re-phrased and re-arranged.

2. AN ESSAY is a piece of writing, usually short and in prose, on any subject. It usually assumes an individual
interpretation of facts, giving the writer a chance of self-expression. According to the subject matter and the
treatment it receives, essays may be divided into three main types: narrative, descriptive and reflective. The
division is by no means clear-cut because most essays have features characteristic of not one particular type, but
of several.

a) A narrative essay is a description of happenings as they follow one
another. It is the easiest to write because the material is arranged
according to the actual course of events; one knows where to start and
what to do next, each paragraph being devoted to one particular episode

or group of episodes.
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E.g. You have decided to write about a hitch-hiking holiday. It is advisable
first to write down a plan with paragraph headings: 1. What made my
friend and me decide on a hitch-hiking holiday. 2. Preparations. 3. The
holidays: a) setting off, b) the most interesting, amusing or memorable
events: 1), 2), 3)... 4. Home again. Some thoughts on the advantages of
such a holiday.

As an essay rarely belongs to one type only, in addition to describing events in chronological order, you
are expected to express your views on the subject as well. Your narrative will also include short
descriptions of people and places. For example, you might want to describe an impressive view, a lively
scene or a person you met. But your descriptions and reflections should not occupy too much space in
relation to the rest of the essay. Take care to preserve the necessary balance.

Narrative essays bear a close resemblance to those short stories in which the author describes events as he

himself has experienced them. In fact, practically all narrative essays could be classed as short stories.

b) A descriptive essay describes people and places at rest. It is more
difficult to write because the order in which your ideas follow one
another is determined not by the sequence of events, but rather by certain
qualities of your ideas and the logical connection between them. You
must try to give your essay a clear and logical shape, whether you start
from the general and work towards particular or vice versa.

Read the following example of a descriptive essay.

First Snow

The first fall of snow is not only an event but it is a magical event. You go to bed in one kind of world and wake
up to find yourself in another, quite different, and if this is not enchantment, then where is it to be found? The
very stealth, the eerie quietness of the thing makes it more magical. If all the snow fell at once in one shattering
crash, awakening us in the middle of the night, the event would be robbed of its wonder. But it flutters down,
soundlessly, hour after hour while we are asleep. Outside the closed curtains of the bedroom a vast
transformation scene is taking place, just as if a myriad elves and brownies were at work, and we turn and yawn
and stretch and know nothing about it. And then what an extraordinary change it is! It is as if the house you are
in has been dropped down in another continent. Even the inside, which has not been touched, seems different,
every room appearing smaller and cosier, just as if some power were trying to turn it into a woodcutter’s hut or a
snug log-cabin. Outside, where the garden was yesterday, there is now a white and glistening level, and the
village beyond is no longer your own familiar cluster of roofs but a village in an old German fairy-tale. You
yourselves do not feel quite the same people you were yesterday. How could you when so much has been
changed?

c) Reflective and argumentative essays are slightly different. The first one
Is primarily an exercise in contemplation upon any given subject, the
second — an exercise testing your ability to discuss a problem, to argue

for or against a proposition. In the first you rely more on your
Imagination, in the second — on general knowledge.

Compared with the descriptive and the narrative essays, these are
more difficult to write, not only it is more difficult to arrange one’s ideas
logically, but also because one has to devote more thought and time to
the collection of ideas relevant to the subject. Here a plan is essential.
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The best way is probably to jot down ideas as they come into your head.
Then you can try to group them together and arrange them in the order
best suited to your purpose.

You can write reflective essays developing the thoughts through
analysis, i.e. you start by breaking out the subject into parts, then group
the various ideas together and finally arrange them in a suitable order.
The greatest amount of space is generally allotted to the description of
the author’s own thoughts, feelings, behaviuor, etc.

Another type of organization is development by contrast. You
organize your pros and cons in separate sections. The main problem in
this case is that in the second part you have to remind your readers
occasionally about the items contained in the first part. You may contrast
pairs instead of sections throughout the essay.

Development by contrast is the most forceful means of writing an
argumentative essay.

Read an example of a reflective essay below:

On Beginning

(By J.B.Priestly)

How difficult it is to make a beginning. | speak of essay writing, an essentially virtuous practice, and not of
breaking the ten commandments. It is much easier to begin, say, a review or an article than it is to begin an
essay, for with the former you attach yourself to something outside yourself, you have an excuse for writing and
therefore have more courage. But to be compelled to spin everything out of oneself, to stand naked and shivering
in the very first sentence one puts down, is clearly a very different matter, and this is the melancholy situation in
which the essayist always finds himself. It is true that he need not always be melancholy; if he is full of himself,
brimming over with bright talk, in a mood to take the whole world into his confidence, the essayist will find his
task a very pleasant one indeed, never to be exchanged for such drudge’s work as reviews and articles; and he
will step briskly on to the stage and posture in the limelight without a tremour. But such moments are rare, and
the essayist at ordinary times, though he would eagerly undertake to defend his craft, cannot quite rid himself of
the feeling that there is something both absurd and decidedly impudent in this business of talking about oneself
for money; this feeling haunts the back of his mind and it generally produces one of three effects. According to
his temperament, it will prevent him from doing anything at all that particular day or perhaps any other day, or it
will allow him to write a few brilliant opening sentences and then shut up, or it will keep him from making a
start until the last possible moment.

Excerpts of an argumentative essay are given below:

The Advantages and Disadvantages Of
Present Day Life

The advantages are clear to anyone who spends time in one of the world’s highly developed nations. The
disadvantages of modern life, however, are sometimes not so quickly seen. Consider the average man today in contrast
with man 200 years ago. Without doubt, man’s life has been eased considerably. Machines now perform for him many
of the services that he previously had to do for himself. They cut his grass, wash his hair, open and close his doors,
climb stairs for him, serve him coffee, and both put him to sleep and wake him up to music.
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In contrast, one finds that progress can also have its drawbacks. It is true that today man moves more swiftly
through the world. But in doing so, he often loses track of the roots and traditions that give substance and
meaning to life. Nor does the fact that he is better informed through television, radio, newspapers and books
necessarily mean that he is wiser than men of earlier generations. Instead, the ease with which the written and
spoken words are produced today sometimes seems to lead to the superficiality of thought ... .

3. A COMPOSITION presupposes setting out the facts as they are, the primary objective being their accurate
and impartial presentation. Unlike in an essay, no individual interpretation is needed. In a composition the writer
assembles facts, in an essay — his/her own ideas, opinions and feelings.

Syntax in Writing

a) Put statements in positive form:
E.g. Did not remember - forgot
Did not have much confidence in — mistrusted
b) Avoid a succession of simple sentences.
c) Combine ideas logically.
d) Avoid unnecessary words:
E.g. Owing to the fact that — since, because
The fact that he did not succeed — his failure
After a short period of time — after a while.

e) Avoid tautology — repetition of words close in meaning:
E.g. | happened to meet her by chance — | met her by chance.

Transition Signals

To connect the paragraphs, sentences and clauses we use transition words or connectives.
1) To list ideas in time order or order of importance:

First, firstly, first of all, initially, from the very beginning, now, at this
time, at present, presently, now and then, second, further, soon, later, some
time later, a little later, after this, just after, afterwards, then, next, after that,
from then on, meanwhile, in the meantime, at the same time, all this time,
by and by, gradually, after some time, in a while, after a while, his/her next
step was, until then, until that time, finally, eventually, at last, in the end.

2) To add another idea:

And, also, furthermore, in addition to, finally, moreover, besides, apart
from it.

3) To add an opposite idea:

But, yet, although, even though, however, on the other hand,
nevertheless, nor, unlike, by contrast.

4) To add a similar idea:
And, also, likewise, similarly.
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5) To give an example:
For example, for instance.
6) To give a cause or reason:
As, for, because, since.
7) To give an effect or result:
So, therefore, consequently, thus, as a result, hence.
8) To add a conclusion:
All'in all, in brief, indeed, in other words, in short, in the end, to sum it up.
9) To generalize:
Generally, in general, on the whole, for the most part.

10) To affirm:
Certainly, of course.
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